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Hombre Noble Buscando Balance

Facilitator Training Manual
El Hombre Noble Buscando Balance is an intervention process with the goal of guiding men towards Family Harmony and their Healing from Family Violence. This training manual was written to accompany a training process whereby persons who chose to work with men in their healing process could prepare themselves for this responsibility. The manual itself was written in a generalized format (with specifics covered in the training) thus allowing for the integration of the particular style of the facilitator who is coordinating the program. It also allows for the flexibility of using the teachings to run programs of varying formats and lengths. It also assumes that the facilitator will use their creative skills and experience to modify the curriculum for the specific target population that is being served.

Additionally, it is important to note that many of lessons used in this curriculum are drawn from the indigenous teachings of the Chicano/Latino people, which include those who have Mexican, Chicano, Puerto Rican, Cuban, Central American, and South American roots. It should also be understood that there is diversity among and within these populations, which should always be respected by facilitators. With this in mind the teachings included in this manual although geared toward Chicano/Latino men have significance and can be applied to working with multiculturally diverse populations as well. This can be achieved by keeping the focus on guiding men, whatever their rooted culture, to feel proud of who they are, to be respectful of people of all cultures while being honorable, responsible and accountable in all their relations.

In line with this, it is the perspective of the authors that violence does not occur in a vacuum and that this society and it’s history has a major impact and influence on the violence, past and present, that exists in the lives of these men and their families. Therefore, the beginning sections of this manual are directed at giving an extensive history, background, philosophy and theoretical framework for assessing violence and the multidimensional causal factors as it relates to relationship violence.

At the same time, in this manual (and in the training) an integrated process utilizing the four stages of healing is set forth as a guide to re-root and integrate a way of life based on the honoring of “All Ones Relations”. We believe that this cannot occur unless the one who is carrying the lessons (facilitator) makes a full commitment to follow the teachings as well. It becomes apparent that El Hombre Noble Buscando Balance is more than a curriculum or an intervention process but truly a journey where one chooses to take the responsibility of the role of guide, teacher, facilitator starting with ourselves, our families which then becomes the basis for the work we do with men that present (or court ordered) themselves to us. We thank you for joining this struggle against violence in relationships as we collectively attempt to recapture/redevelop the sacredness in all our relationships.        

 EL HOMBRE NOBLE 

(The Noble Man)

Overview

reface
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Preface

Many people do not know that there was a time when there was little violence or fighting among Chicano/Latino people.   In fact, many people believe that violence is a part of our core cultural identity.  In specific reference to domestic violence, this belief of inbred false perception is so ingrained that some think it is part of being a Chicano/Latino male “machismo” to beat his wife.  It is within this falsehood that the root of the problem lies, inherent in a history of oppression; is the systematic, multigenerational process of internalized oppression.

This tremendous historical, multigenerational distortion of our way of life has impacted us to the degree that we, as a people, still are attempting to rebalance.  The total disequilibriating impact (La Conquista) of destroying a harmonious, interdependent identity and replacing it with oppressive relations, was violent.  The result is a related domesticated violence where some of us hurt, kill and violate our own way of life.   This history of violence against our people and fostering violence among us (divide and conquer) is the resulting domestic violence.

Domesticated violence is learned behavior; reinforced politically, economically and socially by a superimposed dominated culture of violence.  This country was violent from the onset and continued to be violent in its westward expansion.  The conquest / “discovery” was violent, “manifest destiny” was violent, and it wasn’t until 1924 that this country even considered Native People human.   Oppressive regimens depend on the oppressed believing oppressive lies, distorting our value of self and others.

This brings extreme sadness and pain to so many.  Oppressive forces have been so successful in dividing us against ourselves, many believe that these negative, spirit destroying acts of violence against women, the center of our people, are part of our cultural identity; a spirit-destroying lie that evokes deep hopelessness, losing heart.   


This “spirit breaking” came in a variety of direct and indirect measures as a means of the Europeans attempting to “conquer” the physical, emotional, mental and spiritual identity of the indigenous Mexican people.  This historical genocide resulted in over fifty million people being killed (men, women and children, thousands of women and children raped, sacred writings, sacred sites, art and precious belongings destroyed, and the distortion and disharmony of traditional values, customs, ceremonies and spiritual teachings, Leon-Portilla, 1972).  The result of this has been a deep unbalancing clinically referred to as posttraumatic stress.

The end result of this distortion is shame, losing face, resulting finally in total psycho spiritual amnesia of one’s true spirit.  With one’s heart and face lost, looking in the mirror one does not see self but sees the images the oppressor wants one to see.  The oppressor even attempts to dishearten us and change the image of our Creator to the image of the oppressor, demanding we had no relation with Creator until the oppressor gave us one.  Believing our faith and relation with Creator begin with Columbus, we begin losing soul.  This long-term spirit breaking process, losing heart, face and soul, continues to have a devastating effect on the Chicano/Latino as a whole, and with reference to domesticated violence, we see the harmful effects daily. 

The Healing Tree Philosophy:


There are two sons who receive two different and opposing councils, representing the two related world-views, regarding the hardships and challenges they will encounter in their passage from children to men:

The First Council of Men:


From the ashes of the burning libraries of Tenochitlan in the sixteenth century, The words of the Huehuetlahtolli (Testimony of the Ancient Word, Leon-Portilla ‘91) were salvaged and from the hearts of the Tlamatini, the wise elders, begin our Council to the children.


“Nopiltze, noczque, noquetzale, otiyol, otitlacat…Ipalnemohuani…” Hijo Mío, mi collar, mi pluma preciosa, has venido a la vida, has nacido, has venido a salir a la tierra, en la tierra del Ipalnemohuani…Tata Dios…”

(My son, my necklace, my precious feather, you have come to life, to walk this earth, the earth of Creator, the Giver of life…”  My son, always remember Creator loves you and we love you.  We believe in you.  From a seed we could see and nourished your destiny to become all that Creator destines for you.)

Then you find your heart beating loud and fast know it is the heartbeat of Creator and your nation rooting you on, with medicine songs.  When you are so tired and weary and think you cannot take another step, remember where your strength comes from.   

It is not getting there first that matters, but knowing how to get there.  We have prepared this medicine bag for you; carry it with you.  Remember Creator has given you all you need to climb the mountain and become all you must be; the challenge therefore is an opportunity.  

Remember our beloved elders and young, for they are the closest to Creator.  When you encounter one stricken by misfortune, hungry, sick or thirsty; remember this may be a spirit essence visiting you, so allow your goodness and love to flow like moving water.  When you walk among other nations, you do not walk alone, for we walk with you and thus your actions represent us and all we have taught you.  Remember everything you do and say, the little ones are watching and learning, therefore you are teaching.  A hurt to one is a hurt to all and well doing to one is well for all.  

Envy not Ixnex  (Ashed-face), who does iniquity or thievery and acts as if no one, knows, and chose none of Ixnex ways. Be cautious of Ixnex, tecuic tetlatol (another’s song, another’s words).  When Ixnex speaks sacred words of God, love, respect, freedom, peace and justice; ask tecuic tetlatol, is this your song are these your words?  Say to Ixnex, tecuic tetlatol; it is not appropriate for you to speak or sing what you do not live.  My son be your true self, do not be Ashed-face nor tecuic tetlatol.  My son, Toca Impalnemohuani; walk in the company of The Giver of Life.  

The second council of men:

Boy, you were born a sinner and God hates a sinner. There isn’t anything or nobody from your people that can save you from that; only what comes from England, King James.  You need to quit speaking the language of savages, your ancestors they did not have religion or civilization; nor did they know how to take advantage of and exploit all the riches of this here land.  It is ours by right of discovery and knowing more what to do with it.  Look at all the great inventions we gave to the world; your people, what have they given to the world? Nothing, that’s why they are called “Indian givers” plus they want back what they traded for, fair and square.  It’s a dog-eat-dog world out there, you need to get out there and get yours.  Trust no one and make sure you get yours first.  Take advantage of every opportunity that comes along, possession is nine tenths of the law.  A man’s worth is measured by how straight he can shoot and how much money he got in his pocket, and the bank.  Forget your past, if you can’t make money from it, it wasn’t worth much any ways.

Two Worldviews and two councils with irreconcilable differences:


We can see, from which council come men who have been wounded in their spirit, no longer rooted and no one rooting for them, not-seeing their true selves and therefore not knowing an-enemy-has-done-this.
NATIONAL RESPONSE-ABILITY

Domesticated violence has never been our culture.  It is sad to see violent men give testimony of their violence as a badge of honoring their cultural manhood.  It is unethical to see those offering treatment to stop the domestic violence without addressing the domesticated violence by a violent nation.  

As they pull individual drowning men from the flooding river they fail to look upstream and deal with the conditions of the failing banks and who is pushing the men in, thus individual efforts to stop the violence may succeed but the cause therefore the conditions for recidivism continue.  The national oppression and oppression in the home has a reciprocal nature, therefore the stopping or healing from violence requires a reciprocal response.  The oppressed must see the oppressor; the mask of the oppressor and the scales from the eyes of the oppressed must be pulled.  

The healing process is the same for that of a violent man and a violent nation.  The amends that an individual man makes, known as healing, on a national level is restorative justice.  It is retribution-time; the oppressed demand it.

A society that has been historically violent has an opportunity to contribute to a recovery process of that violence, by its response to those populations victimized by the violence.  A significant opportunity to model restorative justice is either fulfilled or abandoned.  In either case the related lesson is taught to each proceeding generation on both sides of this violence.  The society either teaches taking ownership and responsibility for its violence and making amends or teaches minimizing, justification or denial that perpetuates the violence.  One recognizes in a respectful manner the dignity and integrity of the people violated by violence and the other continues the violation by disregarding what the people feel, believe or need.  Restoring justice means democratic equal relationships, not the dominance and subjugation inherent in the outcomes of violent war and exploitation.  A process of restoration and restitution must occur to stop the violence.

We are winning this war because the spirit of our ancestors is strong and we as a people have been able to maintain a semblance of our “destino” whereby the woman and mother is still held with much respect and honor by many.  This has kept us rooted in the true essence of our ancient teachings, faith and relations with Creator.  Throughout the wars there remained strong Keepers; keepers of our fire, our young, our love, our songs, our medicine, our stories, our face our heart, our soul; all that is our Spirit.  The keepers are the guardians, protectors and caretakers of our Sun, that which is truly our treasures.   Too many of these keepers were our women and too few were our men.  

To this continued healing, we direct these lessons at the developing and maintaining “Sacred Relations”.

EL HOMBRE NOBLE

(The Noble Man)

Overview:

The "EL HOMBRE NOBLE BUSCANDO BALANCE" is a Chicano/Latino Intervention Process based on the indigenous, culturally rooted concepts of EL HOMBRE NOBLE (The Noble Man) and focused at the guiding and healing men towards developing and maintaining “sacred relation” with all their relations.

A process, divided into the four stages of development, guides the entire Curriculum.  Each stage utilizes a variety of interactive activities and teachings related to the individual, family and community of the male’s life.  We believe to heal, recover one’s true self, a violent man must move through these stages:

1. Conocimiento (Acknowledgment), a process of knowledge of our selves and our history; recognizing and admitting the distorted perception of manhood, and that abuse is wrong in any relationship.

2. Entendimiento (Understanding), a process of appreciation and understanding of relationships; restoring an honest relationship with self that can now flow into other relationships.

3. Intergracion (Integration), a process of allowing the knowing and understanding to become who we are as a person taking an account and being held accountable for making now fully informed decisions.

4.  Movimiento (Movement), a process of putting into praxis (action, reflection and refined action) our word; becoming a man of our word.

The Seven Traditions of the Hombre Noble and guiding principles inserted into the entire curriculum.  These traditional teachings are our roots, re-rooting men who have been uprooted and over exposed to oppressive ways.  As keepers of these traditions we:

1. Give our word, lifting a voice against domestic violence.

2. Take responsibility, for our well-being and that of others.
3. Reject, all forms of abuse.  

4. Reflect, pray and include Ceremonia in our lives.  

5. In all our relations, become sensitive and understanding 

6. Like a mirror, reflect the above in support and clarity to others.
7. Living these traditions honestly and love in all our relations.   
The facilitation is based on the utilization of an ESPEJO (mirror) process of teaching.  Drawing from one’s experience and reflecting or exploring it, makes a very old understanding / saying real; Nuestra experiencia es nuestra escuela, our experience is our school.  Using natural elements of culture, familiar to a people being served reduces the inherent defenses in domesticated violence and increases the receptiveness of supportive confrontation needed to move through the above stages and traditions.  The Espejo (Mirror) process of teaching also increases a value system greater then the narrow distorted values of domesticated violence.

A greater sense of value and purpose is necessary to also reduce the defense of domesticated violence and increase the integration and practice of just relationships.  The Espejo (Mirror) process addresses distorted misconceptions, inherent in violence, in the areas of culture, identity development, male-female relationships, racism, oppression, substance abuse, violence, political/community involvement, and planning for the future as a basis for manhood accountability and development.

As a work in progress we developed and integrated into the curriculum the Digressionary Scale, which helps expose the ongoing dynamic of oppression; negating between two opposing worldviews.  The Digressionary Scale differs from other scales measuring adaptation to a superimposed worldview and infrastructure like acculturation and assimilation scales.  Our scale honors our traditions and recognizes a history of oppression that forces a people to abandon traditions for economic survival, replicating inherent oppressive relations.  Rather than a top down scale, implying honor to a dominating culture, ours is a bottom up, implying what was here before has value and still is.

Our curriculum is guided by an understanding of how oppression breaks the human spirit.  Thus healing must be an ongoing process of Breaking-the-Spirit-Free.  Our Breaking the Spirit Free approach, also a work in progress, has five distinct phases for re-rooting and healing the broken spirits of violent men:

P.O.D.E.R.

1. Proposito Positivo Destino (Purpose/Dignity); acknowledges the seed planted within each of us, that within our ancestral wisdom are the teachings and medicine necessary for growth and healing.

2. Otro Yo Confianza (Trust, Interdependence); in a reciprocal interactive relationship between the seed and the soil, our nation, necessary for the destiny and integrity to be realized.

3. Desarrollo (Development), Circular learning or reciprocal learning process, is based on the Cariño (Love) for life.

4. Entusiasmo (Enthusiasm), living life with a sense of Espiritu (spirit) restored; fulfillment of our grater purpose in all our relations.

5. Respeto, Response-ability; respect for the family/community vision; beholding one’s true self and being beholden to the nation that nurtures this.

PODER- Strength to maintain our “palabra” (word) and sacredness of our relations.

LA CULTURA CURA, THE HEALING TREE

Con P.O.D.E.R. (Strength)


Nations since the beginning of time have had to confront issues that appeared to threaten the very essence of their purpose.  Even when there seemed to be no hope for revitalization, a “way” has shown itself.


Traditionally, in all communities, there was a “sacred tree” where individuals, families, and the community as a whole, would gather.  That tree, the symbolic focal point, rod of life, or spiritual altar, in more recent times is seen in a church, synagogue, community center, or the home of the community healer/leader.  Where this place of the tree: truly served its community purpose, it became the reference point from which one gained clarity of purpose, healing and strength.  It then was the role of each person and family to take the spirit of this “tree” into their homes and instill its meaning into the members of their family.  For this reason many families have a spiritual altar in a special place in their homes.


At the same time, it was very evident to all that the “weak wind,” the “coyote spirit” or negative influences of the world were, and remain, a constant threat to the harmony and balance of the individual, family and the community.  It was for this reason that families and communities began to understand that in order to survive and grow, they, like the tree, must be rooted in positive principles.  The sovereign world-view, which gives us face and heart, opens our eyes and we see the oppressor; also nurtures us through values and recognition of our humanity and all our relations.  We see ourselves in Creator and creation.  We know that greater is he, (El es Dios), who is with us than he who is against us.  We are validated in all we see, in all our relations.    


People—men, women and elders—gathered in circles as a manner of honoring and keeping in harmony with those principles.  In these circles, and through positive ceremonies, traditions, and customs, the principles were taught, reinforced and strengthened.  Therefore, the principles provided the way for the individual and the family and community to carry out their larger purpose in life, and the ceremonies and traditions assured that they were taught and maintained.


Various tribes, subgroups of Chicano/Latino people, have developed interpretations of the principles and ceremonies based on the particular “way” of their rooted ethnic spirit.  Although ceremonial expression of these rituals and principles is different, depending on the particular region, it is found that ethnic-centered people of all roots have gathered in circles to strengthen, rebalance and maintain harmony.


The Healing Tree philosophy (Codice Matritense del Real Palacio) is used to describe a liberating process, centering men on principles that assist to maintain balance and grow.  It is also used to illustrate the various elements that impact an individual and family/community in this process.


The Spirit-breaking from its roots causes its seed not to be planted in the enriched soil of historical continuity and national integrity/identity; instead the oppressive contamination digresses the true original integrity/identity and its related destiny/purpose to meet the needs, not of the nation, but of the oppressive regime.  A fate of exploitation awaits where the choices are; where can I sell my labor-talent and get the highest price so I can accumulate the most toys before I die?  The price paid by the nation for each uprooted man is beyond words.


The healing must be an ongoing process of Breaking-the–Spirit-Free, from all that, and re-rooting that Broken-Spirit in the First Council:

1. Proposito Positivo- Destino (Purpose-Dignity):

A basic premise of individual, family / community dignity acknowledges that within our ancestral wisdom are the teachings and medicine necessary for growth and healing.  The teachings or healing elements inevitably come from the resiliency and hope of our people ourselves; for whom more then ourselves would want us free from oppressive abuses?  We must continue to see this and not be blinded by an oppressor who wants us to remain in state-of-not-seeing. 


The science of genetics now knows what was known all along.   Within the integrity of the seed that becomes the child is that child’s true self and purpose.  The seed must be embedded in the soil that has the organized purpose of seeing-to the destiny of the seed and seeing-after (caring for) the seed, as well as seeing-the-seed-through (protecting) any hard times.


To see-about all this the soils’ own purpose must be seeing-fit to assuring the seed will see its destiny which nourishes the purpose from which the seed comes from.  The broken spirit has been planted in the artificial turf of oppressive men in which a false destiny, for the purpose of exploitation, is nourished; to feed the greed of the oppressive nation.  This artificial turf, driven by maximizing profits and minimizing expenditures, made expendable the original destiny of the seed.  A socioeconomic engineering, similar to bioengineering, happens to assure the exploitation of each of our seeds. 

Therefore, in order for healing or rebalance to be successful, and although the initial incentive may come from an outside person, the ongoing motivation for individual, family/community growth and re-balancing we believe can still and must come from within the circle of those who desire or need growth and change.  We believe this desire for growth and balance is not extinguished by oppression and within a circle of men who see our true selves the desire is nourished.  Men find themselves re-rooted in the soil of their true selves and then recognize the oppressive beliefs and behaviors as foreign.

2. Otro Yo/Interdependence: Based on Individual, family/community Confianza (Trust)

There is a reciprocal interactive relationship between the seed and the soil necessary for the destiny and integrity of both to be realized.  This interdependence was known all a long, and now being realized by the ecological and green movements.   There is a related interactive/interdependent respect and trust that emerges from beholding one’s true self in the voice and face of the nation that loves you above capital gains.  

Being well rooted; held firmly in a firmly held world-view, of a nation that is rooting for you brings out your best.  En Lak ‘Ech, and I you-are my other self, is the world-view that further defines this reciprocal interdependence.  One can trust, believe firmly in the honesty, integrity, reliability and justice of this reciprocal interdependence.  The vision is held in mutual trust; the nation entrusts itself in the individual and the individual entrusts self in the nation. 

The strengthening of a community and the families within it, directly enhances the development and healing of its individuals.  As individuals heal and grow, they reintegrate with the positive vision of the community.  Families/communities, and the individuals within them, must develop interdependently.  If one is missing, then disharmonious growth occurs, which leads to false hope and development.  It is essential to know the difference between codependence, individualism, and indigenous cultural interdependence.

3. Desarrollo/Development: Circular Learning Based on Cariño (Love) For Life

A love for life begins with loving ones true self, and is the basis of a circular (Reciprocal) learning process.  As times change, people must learn “new” ways (based on ancient teachings) to live in the world as individuals, families and communities.  How to love in oppressive conditions, that distort and confuse love with issues of imposing power and control upon people, without allowing oppression to contaminate our relations.  Love and related trust, respect and loyalty are confused with power over and control of people.  A history of oppression has brought diverse nations of people together, often pitted at one another to create divisions necessary to exploit all, not under circumstances we would have chosen.  Our relations with other nations must also be driven by love and respect of their national identity and integrity.  There must be pride in one’s root ethnicity and respect for those of another root.  The new ways must be both life-preserving and life-enhancing for all our relations, despite the presence of oppressors we must not become oppressive.  In addition, we cannot respect the roots of oppressive organizations, institutions, and dominant societal communities; they must be held accountable to this same standard and pressured to learn to live in new (ancient teachings) ways.  

4. Entusiasmo/Enthusiasm: Living Life With A Sense Of Spirit (Espiritu) Restored

Living life with a spirit (spirituality) allows an approach to life with enthusiasm (ganas).  Rooted, in complete touch/awareness of ones spirituality, allows one to deal with the difficult and sometimes overwhelming day-to-day pressures with a sense of hope and fulfillment of their purpose, in all their relations.  Nuestra experencia es nuestra escuela, our experience is our school when we can trust our selves, our reasoning and our perception of the world.  Our relationships our restored with Creator, self and others; and we have the knowing to keep in balance, with our destiny and integrity in tact.  Behold, I am.

5. Respeto/Response-ability, Respect for Family/Community Vision

There is an interactive/interdependent respect that emerges from beholding one’s true self and being beholden to the nation that nurtures this; sees this in you before you see it in yourself.  This is realized when the seed grows and sees-it-purpose.  This is true seeing of personal knowledge and awareness, validating ones presence and learning of ones purpose.  

Vision is poder, (strength), the power/ability to see beyond the visual limitations but a spiritual quest, a spirit walk.  The nurtured ability to respond to the vision of a people and becoming what a people hope for you; like becoming peace, love and just in all our relations.  It has been said and understood that “…the people parish for lack of vision.”  Individuals must have a vision that reflects the potential of their true self in reference to their family/community.  If a person has only a negative view of himself and his culture, then he has no avenue for growth or development.  A distorted vision superimposed with the agenda of maximizing profit and making expendable your own true purpose, may compel one to become ‘number one’ nurtured by grandiosity; having or being more than others.  

This superimposed competition against your own serves to divide the nation against itself and divide you from your true self; thus, feeding another nation’s grandiose need to be the one and only super power, never realizing your own greater purpose.  Driven by capitalizing on the weakness of others can also compel one to think and behave as if living out their personal delusion of grandiosity is really being an exception therefore accepted by the oppressor behind the mask.


A person’s primary ethnicity is the root of the vision.  It is necessary for the person to dream, reflect and rediscover the life-enhancing values and gifts of his own indigenous culture.  It is necessary to know and understand his history in order to understand the process that created his present situation.  By this process, and with the proper guidance, a person will be able to separate pain and dysfunction from the strength of its culture.  As part of their indigenous heritage, all people have ceremonies and rituals for clarifying and rediscovering their vision of growth.  These ceremonies and rituals must be integrated and practiced in a balanced, consistent manner.
Conclusion

In the same way that it takes a nation to raise a child to become a violent man, it takes a nation to stop the violence and raise the next generations of men free, from envying and choosing oppressive ways.  We pledge our allegiance to our National identity and integrity, fighting what we can now see.  We become Keepers of the fire and pass this on, rather than oppressive distortions of self and the world.  No longer objectifying women and the world, we can appreciate and fulfill all our relations. 

A Collaboration (Draft-work in progress) by Jerry Tello & Samuel Martinez for a Training Manual; El Hombre Noble, Healing Family Violence.
DOMESTICATED VIOLENCE

(Our Definition)
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DOMESTICATED VIOLENCE

(Our Definition)

(The implied resolutions of Stopping the Violence!)

1. It takes a nation to raise children, to become violent men; thus it takes a nation to stop the violence by raising children not to become violent men.

2. Violence is learned behavior that has been reinforced nationally; economically, politically and socially.  Nationally we must remove the reinforcements and teach nonviolent conflict resolution, by example.

3. There is a historical correlation between oppression and the domestication of violence, replicating among the oppressed oppressive relations.  There has been a historical resistance to oppressive ways, exposing the oppressor. Our violent men must see the oppressor and make fully informed decisions to reject these ways and reclaim our true ways.  Moving our men from “wannabe” oppressors, to not envying the oppressor and choosing honorable ways as Hombres Nobles.

4. La Cultura Cura vs. a culture of oppressive violence.  There are two worldviews, with irreconcilable differences, in clash on this continent since 1492.  We must re root our men in our National identity, integrity and worldview to provide them with the critical thinking necessary to negotiate the differences between our worldview and the one driven by maximizing profits and minimizing expenditures.

5. Oppression is a spirit breaking process of objectifying our people.  Our men must see the oppressor in order to make a full-informed choice of not continuing to oppress others. Treatment must be a Liberating Process, a Spirit breaking free from oppressive states of captivity in order to live in balance with all our relations: Creator, self and others.  

6. Oppression has an inherent pathology of addiction; the Land rush, Gold rush and current Oil rush were all violent and just like a coke rush.  Domesticated violence contains the same pathology as addictions; a pathological dependency on the mood altering experience/violence that cause harm.

7. Domesticated violence is a Human Induced Disaster requiring a National Disaster Response, like declaring a State of Emergency and releasing a billion dollars per day to stop the violence.

8. Defining the problem; within the defining process and the definition is the implied: resolutions, goals and roles.

9. The end goal must be honoring all our sacred relationships as we heal generations of oppressive pain and harmful ways.

EL HOMBRE NOBLE

Theoretical Basis

Reclaiming Our True Spirit
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EL HOMBRE NOBLE  

(A Noble Man)
A man taking account-ability with response-ability, has come full circle.  What was oppressive, meant to harm us, is now the fertilizer from which we harvest redemption.  We were once lost, confused, blind, broken, held captive, in bondage and displacing our blind rage; and now we are the restorers, the rebuilders for many generations to come. (Isaiah 61: 1,-4,)   We are fulfilling prophesies of freedom from oppression and entering the time of healing; we are just a little late in responding, but responding we are.  We hear babies cry and watch them grow; we are standing and lifting up a voice, Stop the Violence!  We are sitting with the children and singing medicine songs and sharing medicine stories.  We are Dream Catchers sharing Medicine Stories, stories of our recovery our restoration.  We are a Nation, becoming all of what we fight for; becoming peace, freedom and just in all our relations.

The bombs from all of the “Indian Wars” were still exploding in the living room of our childhood and distorted our vision.  We have reflected on what has helped us survive as we now stand, on the other side of a bridge, whose foundation has been compromised therefore unstable and tattered.   We have given words to our vision restored, we have given words to the restoration of our cara, our corazon and our alma.   Our vision is to restore our Nations Manhood, to walk in company of our Creator and stand with, along side our Nation of Women and Children.

      
We reintroduce here a traditional Indigenous process of healing, rebalancing and holding men accountable; an extended kinship network or Circulo de Hombres.  Collectively we can complete our journey across the bridge in a circle of support; healing from the wounds of oppression and effectively confronting day-to-day stressors without pledging our allegiance, envying and choosing, oppressive ways and being able-to-see where the oppressor ends and we begin.  Together we can realize our manhood in the reciprocal nature (circle) of life, in all our relations.

      
Healing from oppression and colonization, we recognize most of our men are carrying not only their own unresolved baggage (cargas) but also that of their fathers, grandfathers and great grandfathers.  This is brought to light and gives men a choice; To be a Wise Man, building his house on the foundation of our nations identity and integrity; or a Fool, who builds his house of straw or on the sand of oppressive ways, irresponsibly and directly giving the baggage to the next generation, thus abdicating his “manhood.”

    
We also recognize, coming full circle, we bring not only cargas, but also regalos (gifts), that come from lessons we have learned.  Our experience is our school.  We acknowledge a greater purpose, nurturing that sacred desire to be a better father, brother, son or companion; building depth and breath to a personal value structure greater then the limiting debilitating values of distorted oppressor images.  It is necessary to restore a vision and self-image in order to give an honest account of oppressive behaviors and see past them rather then remaining stuck.
        
El Hombre Noble emerges from the ashes and is our great mirror, our light, our measuring stick and our blanket.  We wrap ourselves in the blanket of Creator’s love and lift up a prayer, Ometeotl, moTeiuh, tlacotla Tata; mooyotl otl otli, tatli iximati ixoa xico, ozcoa Tata machtilli.  Tlacamecayotl  (Creator, my Creator, we love you Grandfather.  We lift our heart so you show us our road, we drink from your waters so you awaken us to what we must do to be well; we warm our selves at your fire to teach well, for all our relations).   What was is, In canin.


The men are gathering in Circulo (Tema Yaualti) a Prayer Circle this has become.  The men bring broken hearts, broken dreams, broken relations and bodies.  Trying to mend broken dreams we become Dream Catchers speaking medicine stories of how we survived the fuego (fire) and ashes.  The lessons have been learned the hard way and are shared with others to make a way out of no-way; hoping all that has worked for us will work for others.


Men at first, listening cautiously, hear others lift up a voice struggling with relationships.  They hear fathers who never had fathers, lovers who never had love; driven by the desire to be ‘real’ to themselves and others.


Men come, Driven like moths to a light, whales, birds and butterflies homing; a soul searching journey for a days rest and peace of mind.

A healing occurs, before our eyes, and we become witnesses to a power greater then our selves.  Men abused all their lives by other men sit in comfort, feeling safe and hope with other men.  Men having seen loved ones consumed in fire, chased the fire in them all their lives, walk out of the fire alive.  Men numbing the pain with sex and or drugs, chasing the next high, find a rest from the chase.  Men who thought High School was getting high, never grew-out of it enter the circle decades later and find relationship with a ‘higher power.’  Men without reason find reason.  Divorced men stop divorcing their selves.    Men who blame it all on her and everybody else, take responsibility.  Men beating themselves up with a measuring stick they never measured up to, find an answer to the question, how much does a mile weigh?  

The Hombre Noble is a measuring stick to the man looking for true value; a map to a lost man; a candle for the one in darkness; a compass for someone with out direction; a geography lesson for the wandering aimlessly and CPR for the breathless.  It is the higher ground for the one in between highs; a life-saver for one drowning in self pity and doubt; a welcome mat for a stranger and a welcome home for a prodigal son.  The Hombre Noble is a warning sign for those moving too fast, standing on thin ice, loosing balance, about to slip or slipping up.

Beginning where the men are at, we enter a redeeming process; our experience, in reflective dialogue/critical thinking, serves as our school.  We enter this relationship with the implied optimism that things can get better.  Who we are, where we have been and what we think, feel and believe about this is all important.  Feeling safe enough to let our defenses down is necessary in order to seriously and openly consider our selves.  We must establish a historical continuity in order to see the oppressive history, thus see the oppressor, and how we contributed to oppressive conditions.  Then we can take the hood of ‘the man’ and be who we really are.  All our relations,


We know now, we were lied to; after spending a lifetime trying to measure up to a false sense of manhood.  We have taken the hood off and can see the game was fixed so that we would become oppressors in our own homes.


The purpose of Hombre Noble is to stop the abuse and violence by re rooting men into a historical continuity in order to appreciate our Worldview, National identity and integrity.  Restoring men’s cara, corazon and alma is necessary to move from distorted images of self and objectification of others to knowing one’s true self and appreciation for all our relations.  Restoring the capacity to be in relationships with Creator requires eliminating the grandiosity about self; this allows one to be in an honest present relationship with self.  Being in an honest present relationship with others becomes possible because this is an expression of and evidence of the honest presence with self.


The Seven Traditions are the guiding principles of the Hombre Noble and integrated into all the Lessons.  They are our roots reaching through the centuries and serving as a mirror, with a constant reflection of how far we have digressed from those roots or how strong the roots are in our lives.  

As keepers of these traditions, we give our word and lift a voice of responsibility for our well-being and that of others, by rejecting all forms of abuse.  In order, to accomplish this, we take time to reflect, pray and include Ceremonia in our lives.  This helps us in all our relations to be sensible, understanding and like a mirror reflecting support and clarity to others; thus living these traditions honestly and with love.   

The Digressionary Scale helps expose the ongoing dynamic of negotiating between the two worldviews; it is a useful tool to measure and reflect on the related choices we have made effecting how close we have remained to our original roots or how far we have digressed.  This scale reveals a generational battle since 1492 and how it played out in our lives and who has benefited from our life-time of decisions and actions.  It provides us with fully informed decisions to make now.  This is also integrated into all the Lessons of El Hombre Noble.  


The Lessons are a reflection of the actual lessons we have learned and organized in such a way that draws from our experience, making real that saying “nuestra experienca es nuestra escuela” our experience is our school.   


Each Lesson is organized to move from Conocimiento to Entendimiento to Integracion then to Movimiento; thus creating new conocimiento moving throught new entendimiento, integracion and then more movimiento and ongoing until this becomes a way of living.   

Each lesson begins with Conocimiento, a process of knowing our selves, being with and reflecting on what we feel, think and believe.  

An Entendimiento emerges, a deeper understanding of our selves in context with what others think and feel.  An inner dynamic, understanding of our selves emerges with an understanding of others.  An appreciation and understanding of relationships emerges.  With this knowing and understanding we are held accountable, because we cannot say we were never informed.  

A process of active Integración, integration happens when the knowing and understanding become part of who we are.  We begin to make fully informed decisions and giving an account, which holds us accountable for how those decisions affect our selves and others.

Movimiento, putting into praxis (action, reflection and refined action) or putting into practice or restored palabra, word is the goal.  Being men of our word, reflected in our behavior. We begin to move in ways where are walk is consistent with our talk, our behavior is reflective of dialectic critical thinking process; moving from reactionaries to historians, active participants in making our story.  Movimiento describes the constant process of making, acting on and reflecting on personal plans and personal goals.


The organizational structure of El Hombre Noble is also developed in this same way moving through phases of:  Conocimiento, Entendimiento, Integracion and then Movimiento.   Like the Lessons are not linear neither is the organizational structure.  Each phase contains the other three, but with a more pronounced emphasis unique to each phase.  The Lessons in each phase retain the integrity described above but have a thematic focus more pronounced of each phase.  The goal is not only positive movement in ones own life but how each man can give back to the community, the Nation of people by continuing a personal involvement in an Hombres Noble Circulo. 

HISTORICAL OPPRESSION 

AND

FAMILY VIOLENCE

(Internalized Oppression)
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HISTORICAL OPPRESSION 

AND FAMILY VIOLENCE
(Internalized Oppression)
Oppression, dehumanizes through objectifying:


Five hundred plus years of wars against our humanity and legislated hate that preceded and followed is saturated with oppression.  E.S. Maruse writes that oppression is the “systematic, pervasive, routine mistreatment of individuals on the basis of their membership in a particular group.”  It is the denial or non-recognition of the complete humanness of others.  Paulo Freire writes “The oppressor consciousness tends to transform everything surrounding it into an object of it domination.  The earth, property, production, the creations of men, men themselves, time-everything.  ...Humanity is a thing and they possess it as an exclusive right.”   

To turn a people into an object is to strip them of their human rights; the right to be, to think, to reason, to chose, to believe and to live as they would.  Believing the absurd, can justify any atrocity.   The more atrocious the behavior the more committed to the absurd one needs to be.  What is more atrocious than oppression? Oppression is domestic violence at a national level; one nation’s violent violation of the sovereign rights of another, with the same pathological cognition and behavior of a violent man objectifying and violating a woman.  

Oppressing, exploiting and abusing require an objectifying, dehumanizing process, of the people targeted by the oppressor.  Perceiving a people as less than human, justifies the oppression and requires the oppressor to perceive self as more than.  


The very act of oppression by one nation over another is to force the oppressed nation to do what it would not have done if its natural course of independent development proceeded.  Oppression is the result of conquest and the continuation of exploitation of a people and their lands.

 To objectify humanity and all that humanity needs to survive necessitates constant control.  The oppressor must initially superimpose its power, and constantly maintain it, because the oppressed initially and constantly assert humanity.  For the oppressed to assert their humanity or freedom from oppression signifies subversion and necessitates constant vigilance and insertion of power and control, by the oppressor.

 Sovereign independent nation-to-nation status becomes impossible.  Democratic relationships become impossible.  The inherent dynamic of the oppressor dehumanizing and controlling the oppressed, who assert humanity in response, is the substance of a new world view and order that oppression needs to takes on.  

Domesticated Violence:

The needs of the oppressor are esteemed above the needs of the oppressed.   The oppressors, through acts of psychological warfare, believe their distorted image of self and others, creating a grandiose delusional disorder and an antisocial/narcissistic personality.  This must be taught to generations of oppressors and oppressed, thus the related violence must be domesticated, in order to preserve the oppressors existence.

To preserve this nation-to-nation oppression, this relationship must not only be viewed through distortions but must be replicated among the oppressed.  Domestic violence is a replication of the same pathological world-view and behavior domesticated by the oppressive nation.  Domesticated violence is this process of having brought a foreign custom into another country and made it acceptable.  To understand the path of this violence logically one must see past the illusions that blur the vision through distorting reality.  

We see the same pathology in a violent man as we see in a nation ran by generations of violent men.  We see the same pathological distortions of self and the objectification of others.  

There is a correlation between a country ran by violent men oppressing a people indigenous to the country they claim as their own and violent men repeating the same cognitive behavior in the home.  There are generational patterns in both, for in both the absurd is taught to justify the atrocities.  Both are learned behaviors reinforced economically, politically, and socially.

SOVEREIGN NATIONS:


What nation of people have masochistically submitted to or sought out to be colonized oppressed and then exploited?

 
A people who follow the natural course of their development uninterrupted by invasions of war and dominated by those invading forces, do not raise their male children to become men who ignore the needs of their young.   Throughout the history of humanity, nations have naturally organized all of their relations of family, community, economy and governments in response to the dependent state of their young.  Not to do so would be national suicide or the results of oppression and related domesticated violence

To teach the male child to grow up and become a man, who ignores the needs of his young, is to teach to ignore his role in all of his relationships.  The saddest thing to have witnessed is to watch a man die without ever having known his relationships as a son, brother, uncle or father. 

To be divided against self and all one’s relationships is a military strategy an oppressive regimen needs to use in order to prosper.

OPPRESSION, A Spirit Breaking Process:

The young man of color, in his journey to honorable manhood, will reach a bridge obstructed by older men who have restored to violence and drug and alcohol abuse as they fight a losing struggle for acceptance by a white dominated society.  The young one must draw upon the traditions of his former society to steer through his confusion and reach solid ground on which he can live as an honorable man with love and acceptance of his family.

An oppressed people asserting their humanity is subversion to a parasitic oppressor, requiring constant suppression; thus cyclic.  The very spirit of a people must be broken, suppressing their relationships with Creator, creation and their own humanity; divided thus conquered.  The independent sovereign worldview of the oppressed must be suppressed.  They must stop seeing themselves and see only the oppressor but in a good light, blaming themselves for oppression they cannot see and envying the oppressor, who lives oppression free to oppress others.  

PSYCHO-CULTURAL DIGRESSION


Oppression is a digression from the natural course of a nation and maintaining that oppression requires the spirit breaking, breaking each generation from what the nation originally stands for so that each generation can fall for the distorted images of the oppressor and the oppressed.

The “Bridge Story: explains the complexity of multigenerational oppression and related sociohistorical trauma.  From child to man is a journey of constant battle, struggling between two worlds, retaining or losing a national identity/integrity; embracing or rejecting related traditions and values.  Our men are at different points on this journey, overcoming oppression; from wannabe oppressor to Hombre Noble Buscando Balance, Noble Man Searching for Balance.  The range of digression from our own world-view to the world order of the oppressor is necessary to define.  The following Psycho-Cultural Digressionary Scale and the five stages describe to what degrees our men have lost a sense of our true self, a connection with their roots, and to what degree they have become like the oppressors.
1. PSYCHO-CULTURAL CONFUSION

Even in states of not seeing the oppression one feels it.  There is an intense anxiety that is distressing when one feels violated but cannot identify the cause/source of this severe disturbance.  The natural defensive reactions remain impulsive and confusing.  One also feels, but cannot see therefore explain the state of captivity, repeated violation. A chronic search for relief ensues, feeling ones integrity compromised repeatedly but not knowing how or why.  The raw emotions keep one in a constant state of fight or flight. 

   In this state-of-confusion and not seeing, our men have been uprooted from our own world-view, but the tip of the roots are still touching being nourished by our own spiritual identity and images, thus serving as a historical continuity.  The image to be a man is to be an oppressor is imposed strongly and acted out but the national identity/integrity still gives them signals that their aggressive, forceful ways are culturally inappropriate.  Although they know and therefore capable of feeling remorse, they are confused and divided because of the lack of “true” knowledge in reference to their own culturally-balanced sense of being a noble man.  

The heart, face and soul of his nation, he is in touch with, but most of his roots are exposed to the ways of oppression.  His is not grounded and on a weak foundation, repeatedly exposed to negative images of his people by an oppressor concealed behind grandiose images of oppression.  To be a man is to be an oppressor and the related measuring stick of successes is held before him like a carrot on a stick.  The glass ceiling with walls are not apparent, but the feeling of being boxed in is.  Explanations for this chronic distress is targeted at what he can see; his own people.

2.  INTERNALIZED ANGER

         The man who has been uprooted, overexposed to the images of oppressors without a national world-view is exposed to the misinformation and myths; his historical continuity is replaced with the oppressor’s story of valor and honor.  The grandfathers fear he will die of exposure.  Identifying with the aggressor, transforms the abused self, from the person threatened to the person threatening.  A state of mind begins with identifying with and placing value on the dreaded external object of aggression.  A false sense of relief from the unexplained distress and the raw emotion of repeated violation is felt when the related anger is directed at the targets provided by the oppressor.  The oppressor in a constant state of denial targets the oppressed.  The anger becomes displaced, into the soil of self- blame/reproach or blaming those closest to you; blaming what the oppressor blames.   

 
This occurs as the traditional ceremonies and traditions of healing, cleansing and re-balancing have been invalidated by society as being not necessary.  What results is that the confusion of the changing values, changing roles for men and women, along with continued invalidation by an oppressive society, causes the man to feel insecure and to begin questioning further his Destino (purpose in life).  No longer trusting, or the traditional extended support and healing systems  (compadres temezzcallis, hombres circles) no longer in place; they are vulnerable to the misinformation and manufactured consent of the oppressor.

       3. INTERNALIZED OPPRESSION

  
At this point in the discretionary process, the person begins believing that the oppression and mistreatment by society is deserved and is due to an inadequacy in the Chicano/Latino culture.  He is in a state of being an exception to this inferiority delegated and imposed upon his people, therefore accepted by the oppressor and thought to be envied by the oppressed.  He is excelling in the standards held by the oppressor.  He is uprooted from his national origin and transplanted into the world-view of oppression.  Identifying with the oppressor has grown into a devotion and loyalty to oppressive ways.  

Many at this stage begin to falsely believe that male dominance, sexism and domesticated violence are a part of the Chicano/Latino identity, thus validating their abusive behavior.  Not seeing the oppressor nor the oppression, but believing the oppressive worldview, he is now impersonating the oppressor and imitating his behaviors.  He begins to assume the oppressor’s attributes and formally accepts his grandiosity, distorted self-image and illusion of power.  Inherent in this grandiosity and distortions is objectifying others.   

Unconsciously, without roots, the person begins integrating many oppressive processes: violence, infidelity, and negative coping methods (drugs, alcohol, fleeing) as a maladaptive way of attempting to survive and maintain his false sense of personal “value.”  In order to justify his behaviors, like all other oppressors, he blames the victims.  People at this stage encircle themselves with others who reinforce their behavior and new worldview.

      4. DISSOCIATIVE PATTERNS OF BEHAVIOR

At this stage, the state of being a man is being an oppressor.  Severed from his roots, there is a related split in the consciousness and functioning as a separate unit.  This is an abnormal separation from ideas, thoughts or emotions of national origins.  His pledge of allegiance is to the oppressor.  He has chosen to become what he has envied.  The oppressor is sustained and related over-identification with the oppressor is complete.               The oppression has been internalized so deeply (multigenerational) that the expectations of male behaviors and treatment of women are based on the distorted self-image of the oppressor and the distorted image (objectification) of women.

The oppression is made acceptable and the related violence is servant to, breed by and cultivated by the oppressor.  The domesticated violence has an order and a related cycle.   The cultural shame is so pervasive that there is general mistrust, dislike, avoidance and hate for ones true self.   A systematic process of separating, dissociating oneself from one’s action, and the harm caused by them, is common learned behavior; modeled by oppressors and socially, politically and economically rewarded.
The wannabe oppressor has become one and also takes on the related defenses of denial, minimizing, projection and victimizing; separating oneself from one’s actions.  People at this stage have difficulty differentiating between abusive, self-sabotaging behavior from life-enhancing culturally appropriate behaviors.

      5. PSYCHO-SPIRITUAL AMNESTA


The repeated assault on the identity/integrity has a related amnestic shock or numbing disconnection from the spirit of his people.  No longer guided by a national spirit he takes on a different spirit; that which drives the oppression.  He has no recollection or memory of true Chicano/Latino cultural authenticity.  He believes his negative adaptive behaviors are part of the cultural expectations.  Generational patterns of domesticated-violence, is believed to be their national cultural identity.  Having no related historical continuity he believes he, his culture and religion began in 1492.  He even celebrates this day of rape and birth of a “mixed race” as the day he became, “Dia de La Raza,” (Day of the Race).  This occurs when children are born into a family struggling at stages 3, 4, or 5.  The related rage-based, destructive behavior is a symptom of psycho-spiritual amnesia (Dodice Matritense de la Real Academia). 


No one has taught the child the “true” cultural expectations of being “Un Hombre Noble” or of being a person “con palabra” (with credibility).  The children grow up with a “false” sense of who they are and what they should be.  They are raised in an oppressive ambience, indoctrinated by oppressive standards and beliefs.  

A collaboration (Draft-work in progress) by Jerry Tello & Samuel Martinez for a Training Manual; El Hombre Noble, Healing Family Violence.

PROGRAM IMPLEMENATION

“EL CIRCULO”

THE CIRCLE OF NOBLE MEN
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CIRCULOS DE LA VIDA

CIRCLES OF LIFE
People have gathered in circles as a matter of honoring the keeping harmony with the natural rhythm and movement of life and as a way of reinforcing the principles of their family and community.  It was/is these ceremonial circles that strengthened and kept the people focused to the larger identity (destino) in life.   Although the ceremonial expression of these rituals are different depending on the values of the particular group of people, it is found that ethnic-centered people of all roots have gathered and continued to gather, in circles for four main reasons.

( Acknowledgements

As an honoring and reverence to a greater purpose, and the interrelated aspects of life connected to that purpose.  With this, people gather for special feast days, holy days, changing of seasons, moon cycles, and the strengthening, and reaffirmation of their particular ethnic people’s purpose.  By the way of this, it reinforces a sense of belonging and the offering of strength and support to one another, and an honor to the Great Spirit.

( Beginnings and Endings

People would gather for beginning and/or endings – as in the birth of a child.  The child would be introduced to the community, given a special name; compadres (co-parents) announced and then formally presented to the community, for it is the responsibility of the total community to raise a child.  In a like fashion, when a person, specially an elder, would die there would be a ritual and ceremony around the deceased in order to heal and reflect on the many lessons (regalos y cargas) that person shared with the world.  Another event, such as marriages or preparations for battles, struggles, or journeys were prepared for with ceremonies.

( Rites of Passage
There would always be gatherings, ceremonies to honor and transition a person through the different stages of life (welcome into childhood) from childhood to adolescence, to adulthood, to elderhood.  Through these ceremonies, everyone had a role/place and many people to help guide, protect, and nurture that person through life.

( Time of Pain and Distress

There would be times when tragedy, famine, illness would befall a community and at these times people would gather to reflect, pray, discuss, and attempt to understand the greater lesson in order that they could appropriate, as a community, deal with the situation.

As we can see from this basis, the movement and healing of people was/is based on the community’s interdependent responsibility to each other; or the concept of “Tu Eres Mi Otro Yo/ You are My Other Me”.  In actuality, the thought is that all of us have a purpose for living and are reflections of each other.  This points to us as teachers and students for one another, which is the underlying basis for life.

COMING FULL CIRCLE


Standing, centered by a Circle of Men, one can now see in all Four Directions.  Coming full circle we become full from the inside out.  Oppression has left a hueco (emptiness) that drives one endlessly trying to fill the emptiness from the outside in.  This unachievable expectation leaves men exhausted.  They now stand, before the smokeless mirror, which is The Circle of Men.  The Circle cleanses the eyes and mind, from the oppressor’s smoke screen.  The men can now experience the Circle of Men; A liberating measuring stick that measures our true self. 

They experience a fulfilling, a growing from the inside, as they look in a mirror that validates and nurtures who they really are.  They experience, Temachtilli, Prayer-talk that teaches, sitting in fellowship with Creator and as a nation eating from the table that which nourishes the soul of man.  Knowing where they come from they can see where they are at, and looking out from this centering they can see all Four Directions:

In tlauilli, in ocotl, in machiotl, in octacatl, in coyaoca tezcatl: mixpa nicmana; (I set before you a light, a torch, an example, a measuring rod, a great mirror; you shall take it as an example, so that you may live properly):

THE FOUR DIRECTIONS

The intervention process utilizes the traditional four dimensions of life: physical, emotional, mental and spiritual, incorporated within a four-phase framework:

Conocimiento

In this phase, the focus is the acknowledgement of “who” the person is and what he brings to the circle.  What is their “Palabra,” meaning who and what (values) does each represent.  This is the core element in building “confianza” (trust).

Entendimiento

The aspect of understanding, or re-understanding, the journey of each person in the circle is the emphasis here.  The aspects of history, oppression, and uncovering the “authentic Hombre Noble” are the focuses.

Intergration

The application of being able to live and maintain balance and harmony, in spite of the “coyote’s” presence, is the focus.  The “coyote spirit” is used as the trickster elements in ones’ life that attempt to draw the person off balance.
Movimiento

They are given another choice of how they can approach lessons of life and handle them.   The men are re-rooted, grounded in the establishment of positive purpose, trust, love and spirit, with interconnected checks and balances of positive traditions and customs.  The “circulo” becomes the extended kinship network that supports but also makes one accountable.  The degree of healing and cleansing that takes place depends on a multitude of factors, but with the “spirit” (re)introduced in their lives, it now gives them a viable options to just continue to live their lives base on day-to-day survival.

Interconnected life-long responsibility of being an example and a compadre to other men helps maintain a balance.  We are taking back all that oppressors have stolen, one man at a time, one relationship at a time, one prayer-song at a time.  As one heals and grows, we all heal and grow, thus shedding a wounded layer of oppression that will make the lives of future generations much happier and more harmonious.

A Collaboration (Draft)Jerry Tello & Samuel Martinez for El Hombre Noble, Healing Family Violence.

COMPADRES NETWORK

(Extended Kinship Network)

Historically, it has been traditional for Chicano/Latino men, women, families and communities to gather in circles to teach, learn, heal, and prepare for continued development of the people.  By participating in special roles in a family, such as baptizing a child or assisting in a wedding, people would assume an extended parental (compadre/comadre) role for the children and the family.  Through examples and teaching, they would collectively assist in the nurturing protection, guidance of, and responsibility for, the children.  

By way of societal and direct invalidation of our values and traditions, many of these essential elements of the culture have been hidden, imbalanced or thought to be unimportant.  This has had a great negative effect on Chicano/Latino children and families. 

For many reasons, the mujeres (women), for the most part, have been able to maintain closer ties to the valores (values) and the traditions of being comadres, but for the men, much has been lost or hidden.

With the intent of reclaiming this important support system, an essentional prerequisite of this or any effective program is having a circle of balanced, responsible Chicano/Latino men.  This “rites of passage” process includes the recruitment, training, and establishment of a Chicano/Latino Compadres (Male Extended Kinship) Network to serve as guides, leaders, mentors who support in a fashion similar to that of Tios (Uncles) in the traditional Chicano Latino family.  This is an essential phase in transitioning the men to a positive support network upon completion of the program.

EL HOMBRE NOBLE

(The Noble Man)
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EL MAESTRO

THE ROLE OF THE FACILITATOR
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El Maestro

The Role of the Facilitator
La mejor manera de enseñar es hacer, (the best way to teach is by example).  We are teachers, whether we realize it or not, whether we are prepared or not; lessons / teachings are taught.  The little ones see us with their curiosity and repeat what they see.  En Lak Ech (And I You, are my other self) teaches that there is a reciprocal relationship with one another, what we do to others, we do to ourselves.  

Espejo (mirror) Teaching is reciprocal teaching, recognizing we are both students and teachers to each other.  Choosing to add your energy toward stopping the violence and teaching peace, is choosing to walk the read of a maestro (teacher): In Tlauilli (I set before you) In Ocotl (a light), In Machiotl (a torch), In Octactl (an example), In Coyaoca Tezcatl (a measuring stick), mixpa nicmana (a great mirror).

EL POR QUE – THE PURPOSE

One must always keep in mind the program’s purpose – to help guide men across the bridge, a right of passage missed.  We have repaired this bridge and are bridging the gap between what oppression .We are taking back – loss, one relationship at a time.

We invite you to arm yourself with the cara  (face), corazon   (heart) and alma (soul) necessary to wage a national campaign against the violence.  This is not just a class, group workshop or individual service; but a struggle.  A struggle implies there is a historical opposing force invested in maintaining the violence.  A history of violence has been very profitable for the corporate / systematic families.

ESTUDIANTE Y MAESTRO – STUDENT AND TEACHER

As a facilitator it is important to be humble and respectful to the reality of the participants. The facilitator should not be seen as an expert or authority on Chicano/Latino issues, but rather as a guide and example of ones who has chosen to walk with and assist them in healing and strengthening their lives. The expertise is best presented in light of personal experiences, rather than dogmatic theory. Story telling and sharing experiences are important ways to convey this message. 

Participant may want to view the facilitator as an expert so it is important to keep them focused on their own strengths and abilities and to use other resources that are available in the community. It is important to use as many interactive, creative processes as possible. 

CARGAS Y REGALOS – BAGAGE AND GIFTS

Recognizing that all of us come with gifts and baggage to a situation, persons choosing to facilitate El Hombre Noble program need to recognize their own gifts and baggage that they may bring to the process. Facilitators should have their own issues in balance and be open to different to realities, both positive and negative, which may come to light in coarse of the program. 

A facilitator should have a strong perspective and balance on personal issues and on Cara y Corazon; the four values of dignidad, respeto, confianza, and carino that reflect them. That means having a strong sense of pride in one’s self and the Chicano/Latino culture, and a willingness to share your self with others. 

El maestro must facilitate the right questions with the men for them to answer and, with guidance, find solutions to their problems.  
 The end result is guiding the men to recapture their true PALABRA (word of honor).

Palabra

Palabra literally means word – “to give of one’s word is to give of one’s heart”.  Palabra is the first activity to initiate every session.  This activity enables each participant to share –of his heart- feelings, emotions, and events in his life that are important and affect him.  By giving the participant the time to share he then is committing to each session, to participate, support, and listen to others. The basic principle that all men must understand of – Palabra- is honesty.  It is extremely important to address the importance of a man’s honesty with each other and with themselves.  Palabra is a time to share with the knowledge that anything that is shared in the circle will not leave the circle. 

The time allocated for this activity has to be clear from the beginning.  The time for this activity should not exceed 15 minutes during a 2-hour session.  After a few weeks the men will become more and more comfortable speaking in a group and sharing personal thoughts.  
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TREATMENT OVERVIEW
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Orientation and General Overview of the Treatment

Offenders are usually referred to a program via a law enforcement agency or by a department of social services occasionally; offenders come to a program on a voluntary basis. Usually the initial contact with the offender is established either by the treatment agency / program receiving the referring papers (court orders) or by the4 offender initiating the contact. Sometimes this process depends on the local protocols and / or standards that affirm how the referral process takes place. An appointment should be set up for an intake as soon as possible, the sooner the response by the treatment agency and the offender starting treatment the grater the chance to reduce recidivism and increase the chances of success. As always it is the offenders responsibility to attend appointment and to enroll in the program.


The providing agency will notify in return to the referring agency whether or not the offender has contacted the agency with in reason time, the sooner the offender enters treatment the better chances to have an impact on reducing recidivism. We advise that re-scheduling intake appointment be limited to no more then one time given the nature of many batterers of refusal to take responsibility for their behavior and asking for “one too many” chances. If after given a second chance to re-schedule an appointment an offender still does not show up. The referring agency should be notified as soon as possible. 


Intake procedures involve a general mental status evaluation, a genogram and the Domestic Violence questionnaire. Factor taken into consideration during this process are a clear assessment of lethality, levels of dangerous neurological as well as psychiatric conditions, the thorough diagnostic of the cycles of violence, episodic and intergenerational and the situation that precipitates violent behavior. 


Below you will find a suggested list of forms and their description to include in each client’s chart: 

a)
Client’s Identification Sheet: This form collects all current personal data of client including current address, phone number, employment, insurance, etc. We also recommend including current victim’s information as well. 

b)
Domestic violence questionnaire: This questionnaire is designed to collect data pertinent to the incidents related to the client’s abusive behaviors. It also researches history of family violence, chemical dependency and other dysfunctional behaviors. In the next section, you will find the questionnaire. 

c)
Lethality assessment checklist: This suggested checklist offers a guide to evaluation high – risk situations you will find it in the next section.

d) Mental Health Intake Summary: Which includes a standard meal status evaluation. This is to rule out conditions that contribute to lethal, dangerous situations and amenability to treatment (see further explanation in the clinical rule- out section.)

e) Treatment Plan: The treatment plan states the chief problem, multi-axial diagnosis according to the DSM-IV-TR and recommended plan for action for psychiatric conditions as well as substance abuse disorders.
f) Authorization for Release of Information: This form is signed by the client which will allow the treatment agency/program to exchange information with the referring agency related to the client’s amenability, compliance, attendance and participation in his treatment. Additional  release of information are recommended to be sign when the other agencies are involved in the clients case such as department of Social Services, other out patient mental health clinic, substance abuse facility, ect.
g) Application for Services and Treatment Contract:  Services provided include an initial assessment and evaluation, ongoing weekly group sessions.  Finally, when deemed necessary and appropriate individual sessions and whenever is safe family sessions may be prescribed.  This contract should inform the client of his rights and responsibilities with his treatment program.
h) Financial Agreement:  We recommend that the treatment program have a form where the payments will be settled based on a sliding fee scale.  We also stress that fulfillment of payments is a condition of his compliance and healing process. 
Additionally, if clinician/group leader considers necessary, a group member can be required to attend substance abuse treatment, concurrent, or before being admitted into the program. 

During the intake and initial session, clients need to be informed of the program’s rules, length and conditions of treatment.  The prospective member needs to be clearly informed of the consequences of non-compliance, which could result in termination of the program and / or referral back to the referring agency. 

Once accepted into the program, the offender is required to abide by the guidelines established by the area domestic violence standards.  Following we include generic guidelines that have help us in assisting others work in stopping their violence towards their family: 

· He will give his palabra/word of commitment to the entire length of the program, and to abide to the treatment and program agreements. 

· Participation on all group discussions and exercises is required. 

· Refusal to participate and cooperate in the group discussions can be considered as non-compliance.  Group members need to be called to participate, however, if the refusal continues for more than two sessions then he needs to be referred to the referring agency to discuss options for treatment.

· Each session lasts two (2) hours.  We advise to have group members to come earlier, at least 15 minutes earlier for the purposes of paying fees.  We recommend that limits be set for group members falling behind in payments.  Reduce fees, make other arrangements for payment, but if non-payment continue clients will not be admitted back to group until a discussion with the client the group facilitator and a representative of referring agency (i.e. probation officer) has occurred. 

· Clients are only allowed to be late for fifteen (15) minutes to each session.  Clients arriving later than the allotted time would not be allowed to attend group and it will count as a no-show.

· Clients accumulating more than two unexcused absences could be dropped from the program.  In case of extreme circumstances, individual cases can be re-evaluated and add length of treatment or consequences.  Group members could be allowed to make up for missed sessions by attending an individual session. 

· We stress the need that client also commit to live free of drugs and/or alcohol, during the program and beyond.  A group member arriving intoxicated, under the influence of alcohol or drugs, will not be allowed to attend group and session will count as a no show. 

· The group ambience should be conducive to encourage the group members to acknowledge any treatment violation as well further acts of violence. 

· No name-calling should be allowed in-group, and if one or more members become belligerent, those members will be dismissed and if needed law enforcement agency could be contacted. 

· Clients are required to respect staff, other group members as well as agency facilities.  In addition, group members need to maintain confidentiality by not disclosing other group members’ identity to persons outside the program.  We encourage the group members to share with others outside the program what they have learned and helped them to stop their violence. 

· In the event that a crisis arises, group members should be strongly encouraged to contact the program to schedule and appointment.  These services can be extended and offered to members who successfully complete their program.  Graduates of program can move to a support group, they can also come back and help others to learn to live violence free. 

ENSENANZAS/TEACHINGS

☼
 CONOCIMIENTO 


  ☼  ☼    ENTENDIMIENTO  

☼  ☼  ☼   INTEGRACIÓN 

  ☼  ☼  ☼  ☼     MOVIMIENTO
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☼  CONOCIMIENTO

      ACKNOWLEDGMENT
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☼        Conocimiento

The first phase of the intervention process is the “Conocimiento”; Acknowledgement of whom the participant is.  It is very critical in the initial phase to assess the participant.  It is critical in the initial phase to assess the degree of the “cargas y regalos” (wounds and strengths) the participant carries.  Since the focus of this work is developing and maintaining “sacred relationships” thus maintaining the safety and security of those persons interconnected with the participant, it is imperative that we give clear reflections of where the person is in terms his relationships movement; thus determining his ability and willingness to continue with the healing and learning process.  Some participants come with generations of internalized trauma complicated by active substance abuse not allowing them to be open (denying) or ready for intervention of this type.  For this reason the overall assessment, assessment of lethality and clinical rule outs is an important aspect of a participant’s entrance.  It is also recommended that new participants go through the “conocimiento” lessons that have to do with definition of violence and oppression to further determine if they are ready for the “Circulo” treatment process and ready to work on their own relationship development.

ASSESMENT/ASESORAMIENTO

Latino offenders like all offenders present themselves with extraordinary level of denial. Understanding denial as the refusal to take responsibility for their violent behavior, lack of empathy for their victims pain and resistance to engage in the treatment process. Our belief is that all clients should be treated with CARA Y CORAZON/FACE AND HEARTS: the pre-Columbian principles or respect, dignity, warmth and trust. We were able to retain about eighty percent of the court ordered referrals to our treatment programs based on this approach. Minuchin (1969) in his family therapy seminars would routinely advocate for knowing how to stroke and “kick at the same time”, as a metaphor for joining and confronting clients and working with “resistance”. Rather than to participate in a conflictual and confrontational process of challenging the group members’ denial, it was lucrative to have clients learn about what contributed to Domestic violence in a psycho-educational format. In this way, they are not directly challenged face to face, but their Face and Heart is directed toward the blackboard. In order for effectively engaging the group members in the process, it is necessary to use a series of assessment instruments.

The first assessment instrument is a standard questionnaire that elicits the level o violence in the clients’ most recent relationship. In addition, it asks the client for the cycle of violence in each of his/her intimate relationships, including but not limited to spouse, children, parents, elders, in-laws and other family members in their immediate proximity. Finally, this questionnaire requires that the clients describe the level of violence in his/her family of origin. Please refer to the attached questionnaire in Spanish at the end of this section. This format has been useful to test the limits, facilitate the discussion of intergenerational family violence and to develop rapport necessary to continue in the assessment process. It is useful to ascertain the level of Verguenza/Shame associated with their family violence. Essentially, it assists with the concept of PALABRA (WORD, COMMITMENT, HONESTY, and INTEGRITY). 

Cuestionario/ Questionnaire

Este questionario ha sido disenado para ayudarnos a entender la imagen de la violencia en el hogar desde el punto de vista del hombre y poder desarrollar un programa adecuado de consejeria y tratamiento. (Si necesita mas espacio para contestar utilize el otro lado de esta pagina.

Toda la información que usted proporcione sera confidencial, con las excepciones establecidas por los limites de confidencialidad.

                                                                                                Fecha:___________

Nombre:__________________________________________________________

Domicilio:_________________________________________________________

_________________________________________________________________

Numero de teléfono de casa:___________________ del trabajo: _____________

Fecha de Nacimiento:_______________________ Edad:___________________

De que Pais viene:__________________________________________________

Religion:__________________________________________________________

Estado Civil:_______________________________________________________

Con quien Vive:____________________________________________________

Que agencia lo refirio:_______________________________________________

Fecha de Referimeinto:______________________________________________

Contacto personal:_________________________       Telefono:______________

Ocupacion:________________________________________________________

Esta Trabajando:___________________________________________________

Sueldo/Salario Mensual:_____________________________________________

I.  Satisfacción con su trabajo:_______________________________________

           No muy contento


  


    Contento

1

2

3

4

5

Tiene muchas presiones en el trabajo:


      Muchas






        Pocas

1

2

3

4

5

Afecta su trabajo su vida en la casa:


     Demasiado





         Poco



1

2

3

4

5

Que otras presiones afectan su vida en la casa (dinero, amistades, familiares, etc.):

_________________________________________________________________

II.   La siguiente sección es desde su infancia hasta que dejo su hogar:

Como se llaman sus padres:__________________________________________

¿A que se dedican?   Su Madre:________________ Su Padre:_______________

¿Están juntos sus Padres?  Si: □  No: □        Si Su respuesta es afirmativo,  explique: _________________________________________________________

¿Como le afecto la separación?  ______________________________________

_________________________________________________________________

¿Que es lo que piensa de ellos? _______________________________________

_________________________________________________________________

¿De su madre?:____________________________________________________

¿De su padre?:_____________________________________________________

¿Cuantos hermanos y hermanas tiene?:_________________________________

¿Que clase de recuerdos tiene de su niñez?______________________________

_________________________________________________________________

¿Ha sido maltratado de niño? _________________________________________

_________________________________________________________________

¿Su padre maltrataba a su mama?




Si: □      No: □ 

En caso afirmativo, explique:__________________________________________

_________________________________________________________________

¿La amenazaba de alguna manera? 




Si: □      No: □ 

En caso afirmativo, explique:__________________________________________

_________________________________________________________________

¿Ha golpeado usted a sus padres? 




Si: □      No: □ 
En caso afirmativo, explique:__________________________________________

_________________________________________________________________

¿Quien imponía el orden y la disciplina en su casa?

Madre:____ Padre:______  Hermano/a mayor:_______   Otro:_______________

¿Sus padres abusaban del alcohol y/o las drogas?: ________________________

¿Ha sido victima de abuso sexual por un miembro de la familia o un extraño?:

_________________________________________________________________

¿Hay otras circunstancias tocantes de su juventud que nos ayudarían a entender sus necesidades de conserjería?:______________________________________

_________________________________________________________________

_________________________________________________________________

III).  Esta sección se refiere a su vida de adolescente y de adulto.

¿Cuantas relaciones intimas importantes ha tenido desde su adolescencia hasta ahora de  adulto?:___________

Ha habido violencia en estas relaciones?                                  
Si: □      No: □ 
Si su respuesta es afirmativa explique:__________________________________

_________________________________________________________________

Cuales de las siguientes acciones ha hecho en sus relaciones, incluyendo con su pareja actual: 

□   Decidir con quien se junta: 
    □   Decidir en donde y cuanto trabajar:


□   Decidir como se viste: 

    □   Decidir sobre sus actividades en general: 

□   Decir que se come en casa:
    □   Decidir sobre los asuntos financieros: 
 

□  Romper o destruir objetos 
    □   Golpear a la(s) mascota(s)


□  Echarle mentiras a su pareja
    □    Llamarla nombres
   
 

Ridiculizar su figura

  □


    Ridiculizar sus gustos    
   □

Gastarse lo del gasto con sus amigos, bebidas, parrandas 


   □


Amenazarla con quitarle a sus hijos  □

       Golpearla

   □
   

No darle para el gasto


                                                         □


Forzarla a tener relaciones sexuales contra su voluntad


   □    


Empujarla   □    Jalonearla □    Sujetarla □      Rasguñarla  □    Abofetearla    □    
           Dar puñetazos  □            Empujarla contra el piso, pared □       Patearla     
   □ 

Estrangularla  □     
   Inmovilizarla contra el piso, pared, puerta 
    
   □  

Quemarla con cigarrillos o otro objeto                                                              □

Atacarla con objetos punzo-cortantes  □        Pistola □ 
o otro objeto
   □

¿Surgio la violencia a causa de un problema anterior? _________________________________________________________________

¿Ha surgido su violencia repentinamente?​​​​​​​​​​​​​​​​_______________________________

_________________________________________________________________

¿Ha tratado de buscar ayuda para su problema de violencia (Consejero Profesional, Párroco, Ministro, etc.)?____________________________________

_________________________________________________________________

¿Hay otras circunstancias tocante a sus relación actual o anteriores que nos ayudaría a entender mejor su situación actual? ___________________________

_________________________________________________________________

¿Hay algo acerca de su violencia que no hemos preguntado o que no ha contestado que nos ayudaría a entender mejor su necesidad de consejera? _________________________________________________________________

_________________________________________________________________

Las siguientes preguntas se referían a su mas reciente relación.

Nombre de su pareja:____________________________    Edad_____________

Domicilio___________________________________________________________________________________________________________________________ 

Telefono(s):_______________________________________________________

¿En donde trabaja?:_________________________________________________ 

Telefono de su trabajo: ______________________________________________

¿Han estado involucrados sus niños o los de su pareja en estos incidentes?  

Si □   No□

Si su respuesta es afirmativa explique:__________________________________

_________________________________________________________________

¿Han observado episodios violentos entre usted y su pareja?  
Si □   No□
Si su respuesta es afirmativa explique: __________________________________

_________________________________________________________________

¿Demuestran los niños problemas de conducta en casa? 

Si □   No□

Si su respuesta es afirmativa explique: __________________________________

_________________________________________________________________

¿Tiene alguno de los niños problemas en la escuela? 


Si □   No□

Si su respuesta es afirmativa explique: __________________________________

_________________________________________________________________

¿Tiene alguno de sus niños problemas con otros niños fuera de la casa? 


Si □   No□

Si su respuesta es afirmativa explique: __________________________________

_________________________________________________________________

¿Tiene alguno de sus niños/ñas problemas con el uso de drogas, alcohol, juntarse con pandilleros, andar rayando las paredes, etc.? 

Si □   No□

Si su respuesta es afirmativa explique: __________________________________

_________________________________________________________________

¿Aproximadamente, cuantas veces han ocurrido escenas violentas en su relación (destrucción de cosas/objetos, violencia física)? __________________________

_________________________________________________________________

¿Que tan frecuentemente hubo violencia durante la primera mitad del tiempo que ha durado su relación?  _____ a la semana _____ al mes _____ al año.

¿Que tan frecuentemente hubo violencia durante la segunda mitad del tiempo que ha durado su relación? _______ a la semana _______ al mes ______ al ano.

¿Ha necesitado su pareja atención medica, como resultado de la violencia física?

Si □   No□

Si su respuesta es afirmativa explique: __________________________________

_________________________________________________________________

Para ayudarle a solucionar su problema de violencia, relate de preferencia el incidente violento contra su pareja que lo trajo a este programa: 

_________________________________________________________________

___________________________________________________________________________________________________________________________________________________________________________________________________

¿Cuales fueron las circunstancias que lo propiciaron? : _____________________

_________________________________________________________________

¿Como fue aumentando su enojo?_____________________________________

_________________________________________________________________

¿Utilizo algun tipo de arma? 





Si □   No□

Si su respuesta es afirmativa explique: __________________________________

_________________________________________________________________

¿Hubo amenazas? 







Si □   No□

Si su respuesta es afirmativa explique: __________________________________

_________________________________________________________________

Explique la acción violenta y/o destrucción de propiedad:  ___________________

_________________________________________________________________

Durante la manifestación de la violencia hubo alguna intervención por parte de otros (Amistades, vecinos, familiares, la policía)? 


Si □   No□

Si su respuesta es afirmativa explique: __________________________________

_________________________________________________________________

¿Había consumido alcohol o drogas durante las 6 ultimas horas antes del incidente?











Si □   No□

Si su respuesta es afirmativa explique: __________________________________

_________________________________________________________________

¿Observaron los niños este incidente o estuvieron involucrados en el?











Si □   No□

Si su respuesta es afirmativa explique: __________________________________

_________________________________________________________________

Las siguientes preguntas se refieren a su salud en general o a su impresión social. Si tiene algún comentario indíquelo en el espacio al final de esta sección.

¿Ha recibido servicios anteriores de conserjería o psicoterapia? 
Si □   No□

Si su respuesta es afirmativa explique: __________________________________

_________________________________________________________________

¿Ha estado hospitalizado por razones de salud mental? 

Si □   No□

Si su respuesta es afirmativa explique: __________________________________

_________________________________________________________________

¿ Hace usted uso de bebidas alcohólicas? 



Si □   No□

Si su respuesta es afirmativa explique que tipo de bebidas alcohólicas consume, frecuencia y cantidad : ______________________________________________

_________________________________________________________________

¿Hace usted uso de drogas? 





Si □   No□

Si su respuesta es afirmativa explique que tipos de drogas usa, frecuencia y cantidad que consume: _______________________________________________________________

_________________________________________________________________
¿Se ha manifestado su violencia mientras ha estado bajo la influencia del alcohol u otras drogas? 







Si □   No□

Si su respuesta es afirmativa explique: _________________________________

_________________________________________________________________

ASSESSMENT OF LETHALITY

Based on research by Brown (1989) and clinical practice (Carrillo & Tello, 1998, Ganley, 1992), it is imperative that offenders be assessed for potential lethal violence. The following is an empirical list of lethality indicators. Any one of them is a concern, but in tandem, they can be predictive of the possibility of a dangerous trend in a domestically violent relationship.  

· Increase in the severity and frequency of the violence and duration of each violent episode. The cycle of violence has been purported to increase in frequency, intensity and severity that could end with deadly results. An accurate increase in the frequency, intensity and severity can only be ascertained by soliciting the information from the victim. In addition, it is useful to clarify with the victim and offender the cycle will not stop without intervention and willingness on their part, for the offender to take full responsibility for the abuse and his commitment to end it. Offenders must understand that the cycle can be viewed as the build up of a blazing fire. As it gets hotter, it can become out of control. They must learn to be the keepers of the fire. They are responsible for the heat, breath and depth of the fire.  If it rages out of control, it is their responsibility to contain it. Offenders must learn to tend to their own fire, and not make others responsible for it.

· The offender’s perception that he needs to get even with the victim and/or that he cannot have other partner, but her and vice versa: The literature and the experts describe that red flags of high risk of lethality are when the offender is obsessed with his partner in two ways.  One, the offender feels that his partner has done something so grave that insults his manhood that it’s a must to get even with her, to teach her a lesson, to put her in her place, in which the best revenge is for her to die. This type of thinking its easier to stop.  The other situation is when the offender is fixated with the thought that there is no way that they could not live apart from each other. He can not see a life live without her, that they are meant to be together for life and that he would not accept that she can have a life apart from him, much less be happy without him. This is a black and white thinking style; she is going to live with me or will not live at all. These guys are more difficult to stop. Even more dangerous and are situations in which the offender includes both thinking styles.
· The relationship is close of terminating or has already ended: These are critical moments due to the intensity of the emotional status in the couple and of the volatile of the situation; this could trigger the above-mentioned risk factors. 

· Criminal justice involvement: In cases of lethality, it is common for one or both of the couple to have criminal justice record. This is more prevalent in cases with prior violence history.

· Threats to use weapons and the use of weapons: All threats should be taken seriously and should not be minimized by any means when the use of weapons is mention. Especial attention should be played on the accessibility to weapons. Any household object that can be use as a weapon is not to be discarded either. 

· Death rituals: Graphic description of fantasies to take the victim’s life, the more dehumanizing and gory the greater the danger.
· Threats of suicide and homicide: Many batterers control their victims by making threats not only to kill them but also their children or themselves should the victim dares to denounce the abuse, or leave the relationship. In addition, some victims perceive suicide as a way out of the relationship as well as killing their abusers. 
· Substance abuse: Methamphetamine, alcohol, PCP, and Crack/Cocaine are known to be substances most used by the either or both members in the couple that have resulted in deaths.

Lethality Assessment Suggested Checklist

Is there an increase in the frequency, severity and intensity of the violent episodes?

Yes  □




No  □


Not sure but suspects  □
The offender appears to perceive that he needs to get even with the victim?

Yes  □




No  □


Not sure but suspects  □
The offender appears obsessed with victim, cannot let her go?

Yes  □




No  □


Not sure but suspects  □
The relationship is terminating or has already ended?

Yes  □




No  □


Not sure but suspects  □
Is there a history of criminal justice involvement?

Yes  □




No  □


By Whom

  □

Is there an easy access to weapons?

Yes  □




No  □


Not sure but suspects  □
Has he threatened to use weapons?

 Yes  □ 



No  □




Has weapon (s) been used in the violent episodes?

Yes  □




No □ 


By Whom?  ____________

Has he ever expressed death rituals?

Yes  □




No  □


Since When?  __________

Has he ever threatened to commit suicide, homicide or both?

Yes  □




No  □


Is there a history of Substance Abuse?

Yes  □




No  □


By Whom?  ___________

List substances_____________________________________________________

Is there history or evidence of a major Psychiatric Disorder?

Yes  □




No  □


By Who?  _____________

CLINICAL RULE OUTS


When assessing a client it is imperative to rule out the following conditions that contribute to lethal, dangerous and not being amenability to treatment. The use of the Diagnostic and Statistical Manual (APA, 1996) is the format used by our clinical team to conduct the rule outs and bill for private pay clients. The standard clinical mental status examination, criminal justice history, mental health history, substance abuse history, family violence history is solicited from all clients. Any history of victimization, child abuse, sexual abuse, any traumatic experience that will qualify for posttraumatic stress disorder (common for Mexican and Central American as well as for some Cuban immigrants) should be solicited. With the clinical format in mind, it is imperative that the client then be considered for the following rule outs.

· Does a substance abuse problem exist? 

If present, it should be decided whether or not the offender is amenable to treatment, should he be required to seek help for his substance abuse concurrent to his Domestic Violence program. 


· Does a major mood, thought or anxiety disorder exist?

Here again the presence of a major psychiatric disorder dictates the nature of the interventions to follow including determine whether or not its safe to attend group. In addition, what other adjunct resources may be required, such as further evaluation for psychiatric medication. Here the group facilitator needs to consider whether or not a major depression can increase the risk of a suicidal attempt, or a psychotic breakdown can end with fatal consequences. Finally, their needs to be an assessment whether there is an accumulation of traumatic experiences ranging from family of origin (growing up in abusive environment), to societal issues (including exposure to social violence and migration experiences). 

· Does the client present any symptoms or features from the following personality disorders: antisocial, sadistic, histrionic, borderline? 

As described in the preceding rule outs, the presence of these disorders its an indicator of the batterer’s amenability to treatment. An individual with sociopathic tendencies can be more detrimental to the group process and the chances of him making substantial efforts to cease violent behavior are jus about non-existing.

A closing note to stress the importance of being able to distinguish between the offender who ascribes to a belief system that allows him to be violent with his family and with the individual who is suffering from a psychiatric disorder that is also violent. 

Circulos de Palabra

(Circles of Credible Word)

Process of Healing and Treatment
Based on the traditional way that teaching and healing was conducted in indigenous populations, El Hombre Noble uses the “circle” as the basis structure for conducting groups.  This means, as much as possible, the facilitator should attempt to conduct the group in a circle as a way of reflecting everyone having an equal place (lugar) in the circle and therefore equally accountable for their actions.  In a similar fashion honoring the traditional ways it is assumed that each participant will honor their own word as well as the “palabra” of others.


Each session is begun by giving each participant “palabra”, (going from left to right), allowing them to share how they are doing with their “palabra” to all their relations.  For any new participants they are also asked to do their conocimiento (acknowledgements) of who they are.  After the teaching for the day is presented, the palabra is once again passed around the circle to all participants to give final reflections or commitments.

CONOCIMIENTO:

· Name

· Relationships (married, names and ages of children)

· What brought him to the group?

· What he’d like to get from being here?

Lesson 1

DEFINITIONS OF ABUSE AND VIOLENCE: 

TECHNIQUES OF CONTROL AND DOMINATION

CONOCIMIENTO

     A.  EL PORQUE (Focus)

This class and in the subsequent classes teaches concepts related to the offenses that brought the men into the program. Here the participants will learn the basic working definitions of abuse/violence that will be used throughout the duration of the program. Here also the group leader needs to emphasize that these forms of abuse also are used to maintain power and control in the relationship. Also its intended that men in the group gain an understanding of the areas that they need to work to stop their violence and abuse towards their family and themselves.

     B.  BIENVENIDOS 

Welcome group members to the program expressing your support in their efforts to learn to stop their violence towards their family members and to themselves. Share with them the focus of today’s class. 

MATERIALS   


Class Roster


Sign-In Sheet


Colored Markers


Butcher Paper/Flip Chart

ENTENDIMIENTO

The group facilitator will write down in the butcher paper/ flip chart the following definition of abuse: “ Violence [Abuse] is any action in which the physical, emotional, mental and spiritual space of an individual is violated”. The group facilitator needs to remind the group members that they need to keep focus that the presented definition is to be utilized in the framework of their intimate relationships with their families. The terms violence and abuse are interchangeable and used here to describe the same group of behaviors that ends destroying the spirit of the family as a collective as well as of its individual members. 

Next, the group facilitator will write down in the butcher paper/flip chart basic definitions for the following types of abuse providing a couple of examples and then have group member provide specific examples of how they have abused their partners:

Lesson 1 cont.

a)  
Physical Abuse: This includes all forms of aggressive and violent behaviors perpetrated by the abuser against the victim’s body: Pushing, slapping...

b) 
Emotional: This type of abuse has to do with the women and children’s emotional reactions to and anticipation of the physical violence, repeated lies, put-downs, isolation...

  c)  
Mental: Attacks to the victim’s sense of self-esteem by degrading her, criticizing her, humiliating her, controlling all her activities including employment-economical domination-and socialization…

d)  
Sexual: Forced sexual activity having her do things against her will accompanied by either or both the use of violence or threats.  Also includes attacks to the women’s genitalia or breasts…

e)  
Moral: Actions that degrade the core of cultural values of an individual, family and community (Ethical Dimension)

f) 
Spiritual: Actions that denigrate and dishonor the spirit of the individual, family and traditional values
INTEGRACION
The group leader will discuss the overlapping of the different types of abuse explaining that none happens in isolation from each other. All are done without concern for the impact on the family members, the intention is to gain and retain control and dominance in the relationship (oppression).  Noting that the frequency, intensity, volume of the abuse will escalate to a potentially lethal stage unless the abuser makes serious efforts to change his behavior. 

The attached hand out can be used to assist the group members to use to write down or give examples on how they abuse their families. 

MOVIMIENTO:

At the end of this session the group leader instruct the group members to start assessing their potential for future violent/abusive incidents and begin practicing the rules for the “Retiro” (Time–Out) as presented in the hand out during the orientation phase. 

Lesson 2

DEFINITIONS OF ABUSE AND VIOLENCE: 

TECHNIQUES OF CONTROL AND DOMINATION

ABUSE

Listed below are additional illustrations given to define what abuse is. Please give some examples of the ways you might use them in your personal relationship with your partner:  (A continuación encontraras ilustraciones adicionales que definen lo que es el abuso. Por favor brinda ejemplos de como tu utilizas estas formas en tu relación con tu pareja.)

Take advantage or use someone.  (Aprovecharse o tomar ventaja de alguien) 


Acts that offend the respect and trust of others.  (Actos que ofenden o faltan al respeto y la confianza de otros.)

Excessive use of destructive behaviors with others or with oneself .  (Uso excesivo de comportamientos destructivos con los demás o con uno mismo.)

Not taking in consideration the feelings, rights or desires of others.  (No considerar los sentimientos, los derechos, ni los deseos de los demás.)
Lesson 3.

Dynamics of Denying, Minimizing, Justifying, Blaming and Bragging. The Art of Being Irresponsible

When working with batterers one needs to keep in mind that even prior of entering a treatment program, they find ways to explain and justify their violent behavior. Many find themselves troubled by the fact that they are harming their partners to the point that they experience remorse. They seek ways that justifies and makes it acceptable in their minds their violent behavior. Be aware that offenders will manifest either or all the following dynamics when addressing their violent behavior: 

· They will deny that the battering occurred: No it never happened, Who? Me? …Never.

· They will minimize the extent, duration frequency and intensity of the violent episodes: No, I barely touched her.  What happened was that she tripped against the table and as I tried to catch her, I accidentally put my hand in her face.  This is the only time that I’ve ever pushed her; I only slapped her once.

· They will blame external circumstances that justify the violence such as being intoxicated, feeling pushed against the wall. I was so drunk that I didn’t know what I was doing, She slapped me first. Me rayo la madre (called me a son of a Bitch).

· Finally, in the most serious scenario as well as an indicator of a high risk of becoming lethal, is when they brag about it:  She deserved the beating, and if she messes with me again she will get it again.  This statement shows total disregard for the family members’ sake.

All the above-mentioned statements prevent the open discussion of their violent behavior and to start taking responsibility for the abuse and to stop it. The group facilitator should not allow the use of such statements by the group members, but confront them and remind them that the continued embracing of such statements only slows and prevents the process of healing and the ability to curve their violent behavior. This is a non-stop process throughout the length of the program.

Lesson 4

SMOKE ALARM – Part A  

(Alarma de Incendio) 

Purpose:


Taking the smoke out of his eyes, so he can see/feel the tears; prevents blind rage behaviors.  Connecting a man to his body, emotions and thoughts, takes the stranger/ness out of feelings.  When being in touch with self serves as an alarm rather then being alarmed by the related behaviors; or alarming others.

Materials:

A smoke alarm, candle, matches and the attached exercise, Cuando me Altero.

CONOCIMIENTO:

“Where there is smoke, there is fire”

When someone is fired up he is ready to________________________________ 

________________________________________________________________

________________________________________________________________

When you were on the receiving end of violence as a child what was alarming to you? ____________________________________________________________

________________________________________________________________

Were your thoughts, emotions and time preoccupied with what happened and what could happen next?

________________________________________________________________

Was it difficult to concentrate on anything else? ____For how long?___________

Lesson 5 – Part B

SMOKE ALARM  

(Alarma de Incendio) 

ENTENDIMIENTO:


Introduce violence as fuego (fire) that consumes the violent person and everyone else around him.    The violence consumes the reasoning, emotions, time and energy.   The relationships in a family are consumed by the violence; neither mothers, nor fathers are available emotionally for the needs of the children.  The violence causes a series of losses and a response to the loss is (luto) grieving.   Like an earthquake all that was secure is shaken by the violence, from the floor up, and leaves all witnesses in a state of crisis hyper vigilance with startled response, anticipating the next earth shaking crisis.  All are left exhausted.  Domestic violence burns all promises, words and sacred vows to all relationships.

INTEGRACION:


Stop playing with fire and one stops getting burnt.

FIRE-MAN OR MAN ON FIRE (ENCENDIDO)?  YOU CHOSE:

(Put out your own fires or someone will put you out)

Each man must identify the Triggers; what thoughts and emotions trigger the 

abusive/violent behaviors?___________________________________________

________________________________________________________________

________________________________________________________________

MOVIMIENTO:

My Personal Smoke Alarm

This thought__________________________________________________ and 

this emotion__________________________________________________are 

now my warning signs.  I will fill out and use the attached Cuando Me Altero, Body Signs.
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Lesson 6

CUANDO ME ALTERO, My Body My Self:

Purpose:

We need to correct a lifetime of learned self neglect, if it don’t hurt don’t pay attention to it.

Materials:

Cuando Me Altero exercise, Hand mirrors and human body charts.

Process:

CONOCIMIENTO:

Where did you learn desquido, self-neglect?

ENTENDIMIENTO:

Body (pays) signs of:

Neglect: less energy, less tolerance, more irritable
Stress: _________________________________________________________.

Depression:_____________________________________________________.

Corajudo:_______________________________________________________.

“Temor y solos, siempre en busca a Sancho”(Don Quijote)::_________________. 

INTEGRACION:

The power of thought, when reality doesn’t fit adjust reality of my: Triggers, (Reasoning, Thinking, Emotions and Behaviors).

MOVIMIENTO:

Do the attached:   


Cuando Me Altero:

Management of:        Thinking:                      Emotions:                      Behaviors:

Celos :___________________________________________________________

Anger:___________________________________________________________

Stress:___________________________________________________________

Lesson 7

TIME-OUT AND HUDDLE

ELIMINATING THE THREE IF’S

With Purpose:

The purpose is to provide and immediate tool for creating a distinguishing experience and awareness of the difference between the emotion, anger and the abusive/violent behavior.

Many violent men see the behavior and emotion as one experience because there are only seconds between the awareness of the anger and the abuse. This causes violent men to believe they are in recovery by repressing or stuffing the emotions in order not to be abusive; or avoiding and ignoring all problems.

This gives the illusion on no problems until the next explosion. If only I don’t get angry or only if s/he doesn’t make me angry; then I will not get violent.

Living, as if life with no anger and relationships with no problems is possible; reality is that this is impossible and set up to continue the illusion of control over others and self.

Attempting the impossible is very busy and exhausting, causing the violent man to believe he is working hard at recovery when he is working hard at relapsing.

The following provides a cognitive awareness of the emotion-anger, an effective verbal expression of that anger and a non-violent experience with anger.

Materials:

1. Printed Time-Out cards that can be carried in the wallet, shirt pocket or stick to the refrigerator.

2. A larger print of the attached one to go over with individual or group.

3. Telephone and message machine, if possible.

Process:

Introduce the purpose of the time-out and do a practice time-out together. Stress the importance of practice in order to integrate the experience. It is not an effective tool if there is no prior experience with it, when they needed the most.

Instruct each person to take a time-out at least once a day. They can call you and leave a message and should include the four “I” statements of the time-out or take a time-out with you if you answer.
Lesson 8

Balancing and Guiding the Anger
This session continues on appropriately handling your emotions and the role of friends play in helping you or hurting you.

Introduction

· Greet Participants

A. Review with participants the last session and ask if they were able to practice the relaxation methods.

· To participants:  “Today we are gong to talk about the difference between vatos and amigos.  Who knows the difference?’

· Explain that vatos like to “kick it” with you on the block, at the parties, or on the street and they are only interested in you doing that, whether it’s good for you or not.

· A friend is interested in helping you do whatever is best for you in your life to get ahead.

B. Describe a friend.

· Ask participants to describe what qualities are important in a friend.  Write these on the board, them have them complete the sentence “A good friend   is…”

· Ask participants, “What would make you stop being someone’s friend – if they did (what)?
C. Dealing with those who are not friends.

-  It’s easier to handle life with friends, but the real thing that can make you get “crazy” is someone who always gets you angry (a teacher, parent, girlfriend.)

-Knowing how to handle your anger is important to succeeding in life.
· Ask participants to think of a recent situation where someone or something really made them really angry.

· Have them share those incidents.
· Have participants now think about what happens to their bodies; how do they react when they get really angry.

Lesson 8 cont.

Balancing and Guiding the Anger 
· Have them share those incidents.

· Have participants now think about what happens to their bodies; how do they react when they get really angry:

· Grit their teeth

· Stomach tightens up

· They feel hot and sweaty

· Their body tightens, etc.

· Share with participants the Anger De-escalation process (see supplement here).

· Now share with the group the Stopping Anger from Escalating process.

· Practice with the group.

· Have discussion about how they can use this technique at school, home, etc.

· Review session and close.

ANGER

Anger Escalation Process

CONFUSION

Person and/or situation cause you to feel frustrated or angry.

ANGER

Your body begins to react.

HATE

You begin to act defensively, attacking other people (names/threats)

SELF-HATE

Say things; use physical violence that violates all your intentions.

This will hurt you and your child in the end.

RAGE

Stopping Anger From Escalating

1. Know yourself and what happens to you physically (i.e., head gets hot, chills, stomach tightness) when you start to get upset.

2. Take deep breaths to help you focus.

3.
 If you can maintain yourself, try to clarify the situations.    If not, remove yourself from the situation.

4. In a calm, matter- of- fact-manner, share your feelings.

5. State your opinion on how to resolve the situation.

6. If there is no resolution, attempt to compromise.

7. If there is no compromise, leave the situation an attempt to resolve it later.

Lesson 9

CONFLICT RESOLUTION

  NON-VIOLENT PROBLEM SOLVING

CONOCIMIENTO:

A)  El Por que (The Why? The Focus):

This class has two intentions. First, is to illustrate how repeated areas of conflict can easily escalate into a violent confrontation that begins by name calling-verbal abuse. The other is that the group members will learn how to have healthy arguments without escalating to another violent stage. 

B)  Bienvenidos:

Welcome the group members to the class. Continue supporting and encouraging their efforts to learn to have violence free relationship with their family. Followed by the Check-Ins and the group facilitator’s presentation of the focus of today’s class.

C) Materials and Equipment:

Class Roster:


      
Sign-In Sheet

      Colored Markers

Butcher Paper/Flip Chart
      Tape Player/Music

ENTENDIMIENTO:

The group facilitator will begin by discussing that in intimate relationships there are at times areas that are sources of conflict. These conflicts can escalate very easy into loud arguments and in abusive homes end most of the time in a violent incident. Then the group leader elicits from the group members concrete examples of the areas of conflict in their relationship. Examples that can be used to facilitate discussion are Issues of Money, them coming back home “Borrachos” Drunk, “Infidelidales” (Infidelities), “Familia” (In-laws), “Amistades” (Friends) etc.… List them.

To the areas of conflict the group facilitator then will ask to each of the group members what particular name their partner calls them that really “BURNS” them, list them. Now, ask them what name do they call their partner that they know really “BURNS” them too or they know offends them. 


Lesson 9 cont.

CONFLICT RESOLUTION: NON-VIOLENT PROBLEM SOLVING

INTEGRACION:

Follow by asking their intentions of name calling during the argument. Noting that many times during the argument or fight “Name Calling” only contributes to escalate the situation from a mere simple disagreement to a violent event (The Ping-Pong effect). Also, that name-calling is the pre-amble to use violence- the objectification, she stops being the partner, the mother of their children and she becomes an object that is easy to batter.

MOVIMIENTO:

The next step is to go around the circle of men in the group and ask them if their partner really means the names they call them, or these are saying in the heat or the argument crossing them out to the positive responses. Same process follows to their name calling of their partners.  This class will end by having the men consider the damage done to their family by the verbal abuse and considering instead alternatives to verbal abuse, or in other words how to have healthy arguments the-To Do’s Vs. the Not To Do’s. (See table below)


The following list is offered as a guide to the group leader to help illustrate how to have healthy arguments with partners. However, the group leader must promote a similar list that it will come from the group members themselves.

Things to do when arguing with partner.          Things to avoid when arguing with partner

	Mutual respect
	Disrespect, verbal abuse, name calling 

	Equal say
	Monologue

	Understanding
	Discounting her saying

	Listening to what partner has to say
	Ignoring partner’s point of view

	Honesty
	Dishonesty

	Patience
	Impatience 

	Temper control: time out
	Escalating argument: Pushing buttons

	Arguing in neutral palaces if possible
	Argue in the most inappropriate places

	Being polite using the words: Please, Thank you 
	Being impolite and rude

	Using I statements: Personalizing the experience
	Blaming her, accusing her

	Orientation to assertion
	Unassertive behavior

	Sticking to the issue
	Avoiding the issue

	Goal oriented
	Argue just to have an excuse to leave the house

	Reaching Mutual solutions
	Impose own opinion only

	Compromising
	Uncompromising

	Sticking to what’s been agreed to
	Breaking agreement(s)

	Good timing: "When is it a good time to have an argument?"
	Argue in the most inappropriate times


Lesson 10

Mi Plan Personal Para Vivir Sin Violencia

(Serenidad)




                     (Valor)

Lo que No Puedo Cambiar:



Lo Que Puedo Cambiar

Obstáculos lo que me esta deteniendo:

Lo que trato de cambiar




Lo que acepto, en vez que en vez aceptar:




cambiar:

☼  ☼  ENTENDIMIENTO
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☼  ☼   Entendimiento


The second phase of the intervention process begins to bring an understanding or critical analysis of how it is “we” have come to integrate violence as a part of our relationships.  To some extent, this is the beginning of a re-conocimiento (reframing) of how the participants see themselves, their family, their culture, and their situation.  

Differentiating “true” culture and manhood, true machismo; from false culture and false machismo is the bases of this group of teachings.  This is the phase where participants are pushed to see their actions interconnected with that of the group, meaning that their actions affect more than just themselves.  This begins to assist the participants to redevelop a positive group consciousness. El Circulo (“Dime con quien andas, te dire quien eres”).

 
It is important for the facilitator, in this phase, to guide the group to share as much cross reflection with each other as possible and to “teach” participants how to do this in a good way.  It is suggested that the facilitator be as creative as possible in integrating storytelling, music, video clips and real life situations etc…  as part of the teaching process to make this phase very experiential pushing the participants to look within for a deeper understanding of whom they are. 

Circulo de Palabra

Cocimiento: The “Circulo de Palabra” is a process by which the men of the group are guided through a discusión to a particular topic.  The “Palabra” topic can either be one chosen by the facilitator or drawn from the input of the participante.

Entendimiento: The facilitator shares with the group the “Palabra” of the day.  Using the circulo process, going around the circle from left to right, each participant is asks to share how this issue has affected their life and impacts their relationship.

Integración: After everyone has shared, participants are asked for any reflections of what was shared.

Movimiento: The facilitator closes the circulo by summarizing the consistent messages are lessons shared by the group.

Palabra:  topics include:

-Family


-Growing up without fear

-Jealousy


-Feeling rejected

-Having children


-Being Broke 

-Addiction


-Being afraid



-Being Sick

-Wanting to die

-Love




-Trust

-Hopelessness

-Laughter



-Letting things go

-Forgiveness


-Yelling



-Hurting my Mom

-Racism


-Knowing my culture

-Feeling ashamed

-Feeling Proud

-Hopes and Dreams


-I wish I had never 

-Losing someone close


Lesson 11

LA CONQUISTA

(The Conquest)

Purpose:

Move from “wannabe” (want-to-be) conqueror to Fire man, tending to the fire.


Increasing a man’s ability to respond to his violence he must see the oppressor, in his violence; thus be able to distinguish generational patterns of oppressive beliefs and behaviors from our historical National identity and integrity.  Being able to see him self he can distinguish himself from an oppressor and then be able to extinguish his abusive violent behaviors.

Materials:

460 years of Chicano history by Gonzalo J. Plascencia

Excerpt from the song:  La Media Vuelta

Process:

CONOCIMIENTO:

Finish this sentence explaining how you made your partner fall in love with you.   La conquiste _____________________________________________________.

How would your father finish the sentence regarding your mother?

La conquiste,_____________________________________________________.

How will your son finish the sentence?

La conquiste,_____________________________________________________.

How will your daughter finish the sentence?

Me conquisto,_____________________________________________________.

Looking at the poster share what you know about Cinco de Mayo, when the French tried to Conquistar a Mexico:__________________________________

________________________________________________________________

________________________________________________________________

________________________________________________________________

________________________________________________________________

________________________________________________________________.

Lesson 11 cont.  

ENTENDIMIENTO:

“Respeto a los derechos ajenos es La Paz” (Don Benito Juárez)

Respecting the rights of others is peace, was referring to:

The rich only?_______ Spaniards only?________ French only?_____

Catholics only?_________ Men only?___________ 

On which side of the Battle of Puebla are you on, Independence or Conquest? 

Why? ___________________________________________________________

________________________________________________________________

What is the balance of power in relationships based on Conquest? ___________ 

________________________________________________________________

What is the difference between a Dictatorship and a Democracy?  ___________

________________________________________________________________

 INTEGRACION:

The words in La Media Vuelta, are an expression of one who identifies with Don Benito Juarez or Cortez el conquistador?_______________________________.

In marriage, pareja, the woman wants a Dictatorship or a Democracy?________.

In marriage, pareja, the man wants a Dictatorship or a Democracy? __________. 

In your marriage, is there an agreement to a Dictatorship or a Democracy? ________________________________________________________________.

Will you raise your son and your daughter, dando la media vuelta, to have a marriage like a dictatorship or a democracy?________________________________________

MOVIMIENTO:

On which side of Cinco de Mayo do you want to be? Don Benito Juarez ____or the French____?

Lesson 11 cont.

What values would you like to teach the little ones (children, boys, girls what?):
CONQUISTADOR:                                                   HOMBRE NOBLE: 

________________________________________________________________

________________________________________________________________

________________________________________________________________________________________________________________________________________________________________________________________________

How do you teach, dando tu palabra sin o con acción? ____________________.

What is your Palabra to the next generation? I,___________________ will teach 

you to:  respect the rights of others__________ or conquistar _______________.

Lesson 12

MACHISMO VS. MARIANISMO/ HEMBRISMO

For this class the concepts of Machismo and Marianismo/Hembrismo will be explored as well as their influence on the traditional sex roles stereotypes. Additionally, it will be explored how these concepts or myths have and continue being used to support the men’s perception of  “entitlement and superiority over women”. Which also supports their use of violence against women and their children. Finally, this exercise is intended to assist the members in the group to transform the pain such baggage inflict not only on their family members lives, but also to theirs into gifts by redefining and/or refining their perception of these concepts.

MATERIALS AND EQUIPMENT:

Class Roster

Sign-in Sheet

Colored Markers

Butcher Paper/Flip Chart

Tape Player and Music

Note: The group facilitator can play music in the background that depicts actions or situations associated to these concepts. Particularly, play a collection of songs that demonstrate oppressive attitudes towards women. Examples can be found in a variety of musical styles.

CONOCIMIENTO:
The concepts of “Machismo” and “Marianismo/Hembrismo” will be presented to the group members as is known in its common view as its known as a myth. This as to begin promoting a discussion into what is popularly understood for men to be a Real Macho and for women to be or act as the “Virgen Maria” as an ideal traditional role model for women. Each group member will offer his own understanding/opinion of each concept. The group leader will then list them in two separate columns/ or sheets of butcher paper.

ENTENDIMIENTO:

To continue with the process and facilitating a discussion over these concepts each member now will be asked to remember instances in when they were growing up they were told to behave as a real Hombre (man)... Como un puro macho (as a real Macho) [i.e. Los hombres no lloran (men don’t cry).  Los hombres mandan  (men are in command; Las mujeres son para que lo sirvan a uno  (Women are to serve men). 

Lesson 12 cont.

Next each member will share the advise received from their parents, older peers and elders as to the type of woman to choose as spouse, relating to the characteristics of Sacrificio/ Sacrifice, abnegacion/ abnegation, sumision / submission to and for the family. Also, group members will share the characteristics of the women that are not to be taken seriously. Continue list them down in each respective column.

INTEGRACION:

After each member in the group had expressed their own opinion look for common themes depicting “traditional Male/Female roles.”  Highlighting how these roles reinforce the men’s perception of entitlement and dominance as well as their right to use violence when they perceive that their authority at home is being challenged. 

Follow by discussing the effects on themselves and their family members of such violence. Remind them of the discussion of the erosion of cultural values. Continue encouraging their share of how their violence has affected each member in the family and how such pain have turned into more Cargas/ Baggage.

The next step is to Re-define the concept of  “Machismo” correlating it to the concept of the “Hombre Noble/ the Noble Man.” Highlight positive characteristics of being male. Continue exploring lessons they learned from their elders in which the family values were honored instead of dishonored.

· MOVIMIENTO:
Have the members in the group on the type of role model they want to be for their children. What type of lessons they want to inherit to their children. What type of relationship they want to have with their partners.

Have the group members continue their reflections of today’s discussion and lessons learned from it.

Encourage the men in the group to start practicing the traits of the Hombre Noble/ Noble Man with themselves, their partners, children other family members and the community at large.

Support and encourage the group members’ support each other in their process of restoring the spirit of their family.

Continue encouraging their commitment to stop their violent and abusive behaviors.    
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THE DEFINTION OF A MAN

I. 

HE WHO IS DIGNIFIED

II. HE WHO IS A PROTECTOR

III. HE WHO IS RESPONSIBLE

IV. HE WHO IS NURTURING

V. HE WHO IS SPIRITUAL

VI. HE WHO IS FAITHFUL

VII. HE WHO IS RESPECTFUL

VIII. HE WHO IS SENSITIVE

IX. HE WHO IS TRUSTFUL

X. HE WHO PROVIDES  

Lesson 13

La Conquiste  (I Conquered Her)
WITH PURPOSE:

Many violent men will suggest that their violent behavior is in part of their culture. In actuality this is only part of their denial and minimizing.

The violent man needs help in taking ownership, even for the denial and minimizing. This exercise helps him explain the culture in which he refers to and address as the inconsistencies.

He will: 
a.  Identify and describe the history of violent relationships he 



refers to as culture.

b.  How he replicates this in his own relationship.

c. Identify at what point he moved, cognitively and behaviorally, from the witness/victim of that violence to the one who actively victimizes others.

d. Identify how actively is passing on to the next generation this culture of violence.

e.  Recognize a personal value system, as a man and a teacher, greater than violence; allowing him to experience a challenge to his belief system/defenses without stripping him.

Many violent men were either abused as children and were/are members of a targeted population, oppressed violently by oppressive societies. The male will become that oppressor, the one that victimized him as a child, and will usually pursue a replication of that oppressive relationship as an adult.

Over-identification with the aggressor transforms self from the person threatened to the person making the threats. He identifies with and thus places value on the dreaded external object of aggression. He believes he is an exception to the inferiority delegated and imposed by the abuser/oppressor, therefore, acceptable; different than the rest.

Over-identification with the aggressor creates a process in which the related devotion and loyalty is acted out, by impersonating the aggressor and imitating his behaviors. He assumes the aggressor attributes, formalizing the acceptance of the aggressor and internalizing the related grandiosity; a distorted self-image and the illusion of power and control ensues.

Over-identification with the aggressor drives him to replicate the abuser-abused or oppressor-oppressed relationship, with him in the dominant role with those closest to him. And with this the vocabulary of violence is inserted into the day-to-day thinking.

Lesson 14

La Conquiste  (I Conquered Her)

He takes on the role of the Conquistador, that took the lands of his ancestors, and he is driven to Conquistar (conquer) her.

Materials:

The poster of the painting, “460 years of Chicano History” by Gonzalo J. Placencia. The attached blow-up of the Conquistador in mortal combat with the Aztec Warrior.

Large paper or chalkboard with felt tip markers or colored chalk.

A map of the Americas before and after Christopher Columbus.

Process:

Write down the exact words that group members use to describe their violent behavior as part of their Culture.

Ask each member to identify the ways in which he was taught as child to replicate in his relationships this Culture of Violence.  Add what each member say to their initial description.

Ask each member to identify the ways in which they, as a teacher, has been teaching the younger ones of his family/community circle to replicate in their relationships this culture of violence.

Using the forms of Abuse hand-outs ask each member to identify the ways in which the Conquistadores carried out these forms of abuse with his ancestors and how they replicate the same.

Ask them: Why did your ancestors resist?

Lesson 15

PATRIARCHY/ MALE AUTHORITY: 

DEFENSE AGAINST POWERLESSNESS,

OPPRESSION AND MALE PRIVILEGE

CONOCIMENTO:

A) El Porque/The Why, (The Focus):

This class will continue addressing issues started in the previous class in relationship to Patriarchy and male domination. This class in particular will focus in addressing how the men in the group exercise their control and domination against their partners. This has to do with economic control and traditional sex role expectations. This is an area that is described as relevant in the process of acculturation and adapting to new values and life styles. 

B) Bienvenidos/Welcome:

Welcome the members to the class introducing the new candidates to the group followed by the Check-Ins. The group leader explains the purpose of the class to the group. Begins by talking about the economic hardships to maintain a family in this society with only one income and that most times its needed that both partners work to make ends meet. 

C) Materials and Equipment:

Class Roster

Sign-In Sheet


Colored Markers

 
Butcher Paper/Flip Chart

Tape Player/Music

ENTENDIMIENTO:
The discussion follows in engaging the group members expressing how was for them having their partners work for a wage outside the home- here the group leader highlights the fact that a woman’s job, specially a mother’s a 24 hours a day job.

Each of the group member answer the question that the group leader will write in the butcher paper/flip chart followed by listing the group member’s answers:

Lesson 16

PATRIARCHY/ MALE AUTHORITY: 

DEFENSE AGAINST POWERLESSNESS OPPRESSION AND MALE PRIVILEGE

Si tu esposa te dice que quiere trabajar, le darías permiso?  Te importaría si lo hace?  (If your wife tells you that she wants to work would you give her permission?  Would you mind?)

Next, the group leader asks the group:

Who gave you the Right to determine her actions?  Where is the Ownership title? 

Here the group leader reflects on the previously presented discussion on the different forms of control and domination particularly the “Economic.” Confronting their perceived “Right” to determine whether or not their partner can work, if she does: When?  Where?  What schedule? What type of work is acceptable?  And/or how will she work? 

This confrontation of the group member’s perceived Right to determine their partners activities and duties also needs to be sensible of cultural beliefs and at the same time being able to point elements of internalized oppression that contributes to imbalance the harmony of the family. Many traditional men also perceive as their duty to protect their partners from such oppression and be the only breadwinner in the household.

The previous intervention is illustrated by making comparison to the “Hacendado/Plantation Owner” concept. Which is prevalent in most rural areas throughout the Americas. The Hacendado, the owner of the plantation not only determines who is going to work for him but also under which conditions. To maintain his dominance the Hacendado use all the means at his reach, named it from using the government officials to influence the law to the use of violence. Taking advantage of the privileges of his condition of dominant figure in his community.

In similar fashion the members in the group are animated to contemplate on the difference of treatment received from their parents based on their gender in opposition to the one their sisters received. Furthermore, how most of the female members of the family have to cater to the needs of the male members contribute to their perception of entitlement. This perception of Entitlement coupled with the internalized oppression that men experience from the “Patron/ Boss” contributes to make easy for men to turn around and oppress their families imposing their rules, laws, and sanctions when laws are broken. Here, the group leader brings up that the consequences of this life style are an out of balance style breeding pain and sorrow. 

Lesson 16 cont.

The group leader encourages the men in the group to ponder on the types of lessons they are teaching their children with their behavior and way of thinking. Are they preparing their daughters to be in a battering relationship? Are they modeling for their sons to act violently towards their own family members?  

INTEGRACION:

The discussion now is geared to stress the importance of considering their partner as their equal in the relationship; meaning that they also have the same rights and privileges as the men do. Encouragement should be addressed to learning to accept and respect their partner’s will including having financial independence. The main benefit for this view is that when both partners are of equal status having equitable power and control in the relationship there will be no need of employing all the abusive and violent tactics to remain in power, leading to a happier, balanced and harmonious life style.

MOVIMIENTO:

Group members are presented with concepts, teachings and rituals from The Native American/Pre-Colombian tradition, which encourages living a life with PRIDE, DIGNITY and PURPOSE. Which foster a more equitable and balanced life style. Example of this is the introduction of “The Altar”. Men in the group are motivated to rediscover their traditional roots and the rituals that foster the restoration for a balanced life, here the men in the group that have more seniority (Elders) will help to guide the newer members in this process. 

Lesson 17

EROSION OF CULTURAL VALUES AS A CONSEQUENCE OF DOMESTIC VIOLENCE

In this class the group facilitator will explain how Maltrato (Abuse) it’s a determinant factor in the erosion of cultural values that results in transforming the spirit of a family into a brittle thing easily broken. As a starting point and for practical matters a workable definition abuse/violence is offered:

“Violence (abuse) is any action in which the physical, emotional, mental and spiritual space of an individual is (are) violated”
When discussing of abuse/violence it is important to remember that all the different types of abuse do not occur isolated from each other, but in conjunction with each other. Put-downs are often said prior, during and after a violent episode. Also personal property will be destroyed just to prove a point and/or inflict fear. Violent men often will denigrate the most intimate believes of their partners and or children just to prove that they are in total control, that they are “El rey de la casa” (The king of the House).

The term’s violence and abuse are interchangeable and are used here to describe the same group of behaviors that end destroying the spirit of the family as well as of its individual members. The purpose of this class is to continue educating the group members on the consequences of their violence/abuse towards their family and themselves. An important task of the group leader is to make connections to the different types of abuse perpetrated by the men as the process of the erosion of cultural values is presented.

For most batterers concrete consequences of their violent behavior are noted in losses of freedom, money and even employment due to incarceration. Also, they perceive a loss of their status at home. The majority of batterers will not interpret this as their fault but of their victims: “Ella me puso en la carcel, es culpa de ella de que perdiera mi trabajo. (She put me in jail, it’s her fault that I lost my job”). This thinking feeds into the denial and the “blaming the victim(s) dance” batterers sometimes engage in to avoid taking responsibility for their own actions, a trait that most batterers are experts in.

Interestingly, there are consequences that appear to be subtler but are even more powerful because they reach deeper dimensions. These consequences are related to cultural values. When such consequences are presented in these cultural terms to the abusers the process of confrontation and making them accountable for their violence becomes an easier task. Also their denial is easier to confront not only by the group leader but also by the members in the group to each other and to themselves.

Lesson 17 cont.

Many scholars in the field of domestic violence agree that a large number of batterers don’t like to use violence in their relationships. There are others that even experience remorse after each violent episode. However, it’s fair to say that this emotional reaction is mostly seen in early stages of the abuse or for those who do not exhibit a more antisocial personality make-up. We all know, sadly, that feeling remorseful is not enough to stop the violence; we also see that after each violent episode the same men will promise not to be violent again. Promises that will be broken time after time until the point that there will be no more promises only violence at will.

Speaking in cultural terms for the Latino communities, such remorse can be related to a very powerful element in the Latino culture: Vergüenza (Shame). Obviously there are other ways that this Vergüenza (Shame) can be interpreted, but for practical purposes here it will be used as entry point to describe the process of the erosion of traditional cultural values due to violence. In this sense the Vergüenza experienced is related to a failure to conform to the “tradición (tradition)” to make the better for the family. This Shame is also experienced for dishonoring the family of origin’s name. When a member of the family does something wrong not only brings shame to himself/herself but to the rest of the family.  

This related to domestic violence is that many men will feel ashamed of themselves for hurting their spouses. Ironically, many Latino men view and judge other men who are violent with their partners as Cobardes (Cowards). Coupled with the teachings that women should be respected consequently men will promise to themselves and to their partners that there will be no more violence promise that will not be kept. Sadly, this so-called cycle of violence is bound to keep occurring repeatedly. The genuine Vergüenza experienced once gradually disappears after each violent episode until all the Vergüenza is gone and the individual becomes now a ‘Sin-vergüenza (Shame-less”). Someone who lost all cares for the welfare, honor and unity of the family and for himself.

Simultaneously, since the first abusive incident the “Confianza (Trust)” that existed before is shattered. Again it’s important to remind the group members that put-downs, threats, infidelities and or blows all have with time the same effect and intent. However, is not until after the first violent episode that the sense of safety really begins to crumble and things change for the worst. Women won’t feel safe any more and the Confianza (Trust) they once had on their partners will begin to disappear. Confianza Con- fe (with-trust) means to have faith, to trust, to believe that the person on whom we deposit our trust is not going to violate this trust.  Indifferently of the type of relationship, every time someone violates the trust deposited on him/her a sense of betrayal arises damaging the quality of the relationship. 

Furthermore, given the intensity of the emotional involvement in an intimate relationship the result of this betrayal is even greater. Whenever a man is violent at will with his family, the home stops being a safe place. In addition, if the constant breaking of promises that this was the last time that violence is used, the man’s “Palabra /Word” becomes nothing.  And by tradition,  “Un hombre sin palabra no vale nada” (A man of no word is worthless).  La palabra de un hombre decente vale mas que todo el oro del mundo.  (A decent man’s word is worth more than all the gold in the word).  Hence, by his actions is that the same man who breaks his palabra (word).

Lesson 18

EROSION OF CULTURAL VALUES AS A CONSEQUENCE OF DOMESTIC VIOLENCE

Constantly not only becomes a Sin-Verguenza (/Shame-less), but also a “Des-carado/ Faceless”: Con que cara va decir que es hombre de palabra / With which kind of face {a man} is going to say he is a man of his word”. In front of his family, this man has lost his family’s “Respeto  (Respect”).

The next value that is lost is” Respeto/ Respect”. Following the earlier discussion of a man without word can’t be trusted equally can be added: “ Es muy dificil repetar a quien no se le tiene confianza, de la misma manera de que no se puede confiar a quien no se le respeta” / Its very hard to respect to whom you do not trust, as its equally difficult to trust to whom you do not respect”. For abusive men this is a very difficult situation to deal with, because as the head of the household they not only expect to be respected, but demanded and enforced by all possible means. Sadly, then such respect is given out more out of fear than as an act of honoring them as a person, or out of love. Emphasis should be placed on the fact that such Respect is demanded many times by violent means, a situation that in turn will create an even greater separation between them and their family. Batterers expect their women and children to serve them and satisfy multiple needs, including emotional ones such as affection, honor and respect. The key question that must be asked to the men in the group is: Which kind of Respect they will prefer, the one given out of fear or the one given out with love? Or does it really matter?  

The answering to this question leads to the next Value that dies down” Cariño 

(Love)”, the intensity of the love once existed is no longer the same. Group members are then asked to remember the attentions and greetings received from their partners prior the onset of the abuse/ violence compared to what its now. The group member will ask them to remember the tone of voice when spoken to, the expression in their eyes, the caresses and compare it to today’s behavior. 

Together with cariño love is the value of  “Dignidad (Dignity)” this being the ability to honor and make a person feel special, valued and appreciated. This value is strongly related to the cultural trait of  “Personalismo ” that contributes to recognize each person as a unique individual giving them a sense of self-worth. Group members can be reminded of the ways that they courted their partners, the affection they exchanged with each other. Unfortunately, in an abusive relationship all the “Palabras Bonitas con carino / all kind words of love” once said gradually disappear and are replaced by angry and cruel put-downs, humiliations, lies, threats that instead of dignifying their mujeres / women and children what happens is that these actions denigrates them destroying their self-worth. Also, many men will complain of their feelings being hurt by the cold treatment and angry tone of their partners as a response to their abuse. 

Lesson 18 cont.

This lesson cannot conclude without making two final points. First is that in the context of an abusive relationship as women go through the process of gradually loosing the trust, respect, love and admiration for their partners, other powerful emotions emerge Fear and Rage. At the onset of the abuse there is the confusion of trying to understand why is this atrocity happening and trying to guess how to prevent from happening again, what to change so they can please their abuser’s ever-changing expectations and rules. Furthermore, because they had led to believe that is their fault that this is happening they try to control the so-called cycle of violence to the extreme of “provoking the violent incident”; knowing that en the end it will be followed by their abuser’s remorse and a better treatment, the promise that this incident is the last one. But, at the same time the fear that another beating will take place in any moment remains. Also gradually the resentment that grows from living in an intolerable situation soon evolves into rage, but by then the fear is gone and a woman could retaliate even while her abuser is really working in stopping his violence. The importance of this point is to highlight to men in the group of their need to understand and validate their partner’s feelings that resulted from the violence and abuse they were subjected to.

The second point is, that as physical violence is the tie that bounds men’s tactics for control and power over their partners and children.  Meaning, all other forms of abuse-that fills with pain the spirit of a family, acts of love are the tie that binds the same spirit with pride, honor and more important with happiness. In this sense by the mere act of showing Cariño (Love) for family members, by honoring their importance in the family hierarchy shows respect, instills a sense of safety hence a sense of trust. These simple actions are intended to make women an equal partner in the relationship building an egalitarian family rather than an authoritarian and pain redden family.  When a man validates his partner as an equals, his children as treasures that life had lend him then he shows Respeto 

(Respect) for them, instills Confianza (Trust) and the end result is that everyone in the family feels special, accepted, a very unique individual in other words: Dignificado (Dignified).

The group leader needs to stress to the group members that by doing the opposite to what they have been doing in the past- and perhaps still continue doing in the present, is how they will restore the spirit of the family. This is if they are really serious about ending their violence against their family. 

The progression they need to follow to stop their violence and restore harmony to their family and themselves is as follows:




1) Stop all physical violence;




2) Stop all verbal and emotional abuse;




3) Work on restoring a sense of safety;




4) Work on restoring their credibility;




5) Treat family members with respect all the time;




6) Show them with actions how valuable they are to you

The group members need to perceive that by honoring their Palabra (Word) that they will no longer be violent/abusive at home gradually will increase their chances of earning back the lost Confianza, Trust and Respeto (Respect) Rarely will be the same as how it was prior the onset of the abuse.

The issue of the effect of violence in all the presented dimensions for the children who grow up in an abusive home will be the subject of a different class. But for the purpose of this lesson is suffice to say that they will not be able to grow up as Niños/Niños Bien Educados/well behaved children as long they continue growing up in a violent environment. Yet, they will grow up believing that the use of violence in intimate relationships is acceptable. And their hearts filled with pain and fear.

[image: image16.png]



Lesson 18 cont.

A) El Por Que (The Focus)

This class will address consequences in the Ethical/Moral/Cultural dimension for everyone involved in domestic violence, more so for the offenders, and intends to illustrate how men’s violence increases as they gradually loose their cultural values and vice-a-versa as their violence increases so their cultural identity decreases. 

A second objective for the class is to guide the men in the group to their journey to stop their violent behaviors and begin reparation of the damage done to all family members including themselves.  They will also learn how to reconstruct the values that will restore dignity and honor to the family. 

B) Bienvenidos:

Begin with the introduction of new candidates(?) to the group,  followed by the      Check-Ins. Explain he purpose of today’s class. The group leader introduces the Values/Valores that conform the Latino culture:

RESPETO (Respect)/CONFIANZA(Trust)

DIGNIDAD(Dignity)/CARINO(Love)

Ask the group members for their understanding of the above-presented valores in the context of intimate relationships and write them down on the butcher paper.

ENTENDIMIENTO
Begin this section by briefly reminding them of their perception that they are superior to women, and that any situation that they consider as a threat to their authority and manhood thus justifies the use of violence. Highlighting the impact on themselves and the whole family that results from such abuse.

Presenting to them the process of erosion of cultural values and as a result the disintegration of the family nucleus should follow this. This part should emphasize how an important value plays a significant role in how violence impacts not only the family but the abuser as well. This value is Verguenza/Shame. 

Explain how an individual initially felt some remorse for his violence ends suppressing all regards for such impact on his family. Furthermore, emphasizing the domino effect on him and the rest of the family in terms of loosing family values. The process presented in cultural terms can be depicted as follows:


[image: image2.wmf]ANTES (Before)

DESPUES (After)

Verguenza (shame)

Sin-verguenza (Shame-less)

Confianza (Trust)

Des-Confianza (Dis-Trust)

Respeto (Respect)

Dis-Respeto (Dis-Respect)

Dignidad (Dignity)

Degradar (Abase)

Carino (Love)

Desprecio (Despise)


INTEGRACION:
Have the members in the group reflect on the process discussed in the previous section. Motivating a dialogue (Platica) on the valores presented to them in terms of losses of identity and their place in the family as a consequence of their violence. Follow the dialogue by requesting of them how their mother would react if she learns or witnessed them abusing their family. 

MOVIMIENTO:

For this section the dialogue is geared to brainstorm on the ways to restore the damage done exploring for alternatives to deal with conflict in non-violent ways. The first area is to stop the physical violence followed by working on the other forms of abuse (see section). Group members need to commit to do a series of actions to restore the trust, respect and love lost to violence. This can be achieved by doing the opposite of what they done in the past. (See expanded version of this class.)

Lesson 19

Hombre de Su Palabra

Purpose: 

Re-rooting a man to the value of his word; holding him accountable and responsible to his word today.   His word represents whom he is in reflection to his behavior either honoring or betraying his word.  This is the expression of the value he places on himself, and as his word is given to others; the value he places on those relationships with mother, father, brothers, sisters, partner and children.

Materials: 

“Palabra Circle” handout, paper and markers

Process:

CONOCIMIENTO:

· What does it mean, he is a man of his word?

· Who have you known that fits this description?

· As a child who gave you his word and did not/ kept it?

· As a youth?

· As an adult?

ENTENDIMIENTO:

What does the broken word do to a relationship?

What are some characteristics of man of his word vs. a man of his broken word?

INTEGRACION:

Who have you ever gave your word to and broke/kept it?

Who have you kept your word with?

Ever promise it wouldn’t happen again?

Ever say this is the last time?

Lesson 19 cont.

Ever “swear” you wouldn’t do it again?

As a child did you ever say you would never treat a woman like you saw him treat your mother?

MOVIMIENTO:

Do you want to be a Man of his word?

What word do you want to give and to who?

What obstacles would make you break your word?

What’s your plan for the distractions?

How does one fix a broken word?

Lesson 20

FROM LIVING ‘AS IF’ TO LIVING WITH RESPONSE-ABILITY

Purpose: 

Stop men from living the unachievable expectations of anger free life and problem free relationships; and calling this recovery.  Stop the pattern of postponing the next violent explosion by repressing feelings avoiding problems and believing he is working hard at recovery when he working hard at relapsing.  Stop living as if there is no problem or only if they would not cause me any problems or get me angry.    Help men develop the ability-to-respond with emotions and non-abusive behavior.

Materials:

Newsprint paper and markers or chalk and board.

Process:

CONOCIMIENTO:

Normalize the emotion and define the behavior.

Abusive/violent emotions:___________________________________________

Abusive/violent behaviors:___________________________________________

ENTENDIMIENTO:

Estoy entendido que:

True___ False____   Anger is part of the human experience.

True ___False ____  All relationships have problems, disagreements and hardships. 

True___ False____ Life with out problems and anger is possible.

INTEGRACION:

Emotions that trigger my abusive/violent behaviors are:  ___________________

________________________________________________________________

Lesson 20 cont.

Thinking that triggers these emotions:__________________________________

________________________________________________________________

 ________________________________________________________________
________________________________________________________________

MOVIMIENTO:

Como no hay mal que por bien no venga,

Problems and anger is Momentos de Reto/opportunities to:

I am a teacher, from my words and behaviors the little ones learn; I want to teach them:

________________________________________________________________

________________________________________________________________

 ________________________________________________________________
________________________________________________________________

 ________________________________________________________________
________________________________________________________________

________________________________________________________________

 ________________________________________________________________
________________________________________________________________

Lesson 21

MAD DOG AND HAPPY DOG

Purpose

Is to provide a conceptual tool for understanding recovery and preventing relapse, within an active context of daily choices.  With the use of a familiar media, cuentos (stories), there is less defensiveness, internal distractions, and more ownership for:

1. Resolving inner conflict that has him giving his palabra (word) to one thing but doing another.

2. Daily decisions that have him moving from victim to being his own historian.

Materials

A picture of two dogs fighting or just a candle will do; large paper and markers.

Process

CONOCIMIENTO
Have you ever seen a dog fight?___________________ Have you ever been in a fight to the death, or fighting for your life?_____________________________ .

Mad Dog and Happy Dog fighting to the death, which one wins?_____________.

Why? __________________________________________________________ .

ENTENDIMIENTO

Do you want to know which one wins? _________________The one you feed!

What does Mad Dog feed on? _______________________________________.

What does Happy Dog feed on? ______________________________________.

INTEGRACION

Imagine Mad Dog and Happy Dog representing your inner conflict (thoughts, feelings and impulses) or the conflict in relationships (disrespect, abuse and violence).   Each day you have a choice of which one are you going to feed?    What are you feed your self can determine honoring your word or betraying your word, regarding abuse and violence.

Lesson 21 cont.

MOVIMIENTO

Which one are you going to feed today? _______________________________.

What will you feed on today? ________________________________________.

What will you do with the distractions? _________________________________.

Lesson 22

STUCK ON THE BENCH

Purpose

Men need to be engaged in actively realizing, articulating and validating their intuitive knowledge regarding respect, justice and peace; as well as expanding their personal value system greater than the narrow allegiance to a distorted perception of manhood and violence.

Materials:

The attached Story (guided image), a large picture of a park or plaza or a candle will do.

Process:

CONOCIMIENTO:

Imagine a small pueblo or barrio you have lived in or visited.  At the center of this pueblo remember the park or plaza.  Imagine your self-sitting on the bench and from where you sit you look toward the center.  Imagine a warm spring day and you can see all of the naturaleza, trees, flowers, birds and grass.  At the center of this park/plaza you see a fuente with running water falling in a cascade to a full basin.  To the side of the fuente under a tree, on top of a rainbow colored zarape you see a child stand.

You can tell by the way the child waddles toward the fuente s/he is just learning to walk.  By the way the child climbs the rim of the full basin, you can tell this child is a very curious climber.  The child now kneeling over the edge is reaching outward into the water.   As s/he begins to lose balance you become alarmed!

What do you intuitively do? _________________________________________.

________________________________________________________________.

ENTENDIMIENTO:

Intuitively you know to get up from the bench and prevent the child from falling.  You know someone should be responsible for the child and you look for that someone.  You comfort the child and protect the child until the child can be left in good hands.  Intuitive wisdom is accumulated through life experiences and doesn’t require a university degree.

Imagine the same park/plaza and your sitting on the same bench looking out to the center you notice the same fuente, tree, zarape and the same child with curiosity having climbed the rim of the basin and losing balance reaching into the water.

What would keep you stuck on the bench, impeding you from applying your intuitive wisdom? __________________________________________________. 

________________________________________________________________.

INTEGRACION:

There are children and youth all around us with curiosity reaching out and losing balance, at high risk of falling into something or another.   And we are on the nearest bench to them; sometimes we stop them from falling other times we don’t notice or are too __________________________________________to respond.

The water: is the collective accumulation of wisdom flowing from one generation to the other.

The zarape: is the accumulated hope of one generation for the next.

The child: is the next generation, moving out from hope and exploring the world.

The bench: is the watchtower, the vantage point to safe guard the child.

You are: on watch, knowing it or not, prepared or not; sitting at lookout, looking out for the children.

Imagine someone contaminated the water, collective accumulation of wisdom, with violent abusive ideas of people and drugs and alcohol.  Imagine the child is a male adolescent standing on the edge and losing balance, falling into the muddied water.

MOVIMIENTO:

Imagine that child is you all grown up and you’ve been stuck on the bench.  You have both, lost balance and fallen in the muddied waters and sitting on the bench needing to get up and save yourself from drowning.  What do you do? ________. 

________________________________________________________________

________________________________________________________________.

Imagine you are on the bench and the child falling into the muddied waters is your son or your daughter and you muddied the water with abuse, violence and alcohol.  What do you intuitively do? ___________________________________.

________________________________________________________________.

What can keep you stuck on the bench? _______________________________.

________________________________________________________________

________________________________________________________________.

What is your Despegame Plan? ______________________________________ 

________________________________________________________________________________________________________________________________.

Lesson 23

Stress Reduction

Purpose

These two sessions continue the focus on “taking care of yourself” but with an emphasis on one’s emotions.  It will make a difference between “homies” and “friends” in helping participants balance their emotions and support them in a positive way toward their future goals.  This session will specifically deal with managing stress.

Introduction

· Greet participants.

· Share with participants that last sessions we talked about taking care of ourselves, physically and today we’re going to talk about taking care of our emotions.

· Ask participants to share different emotions.  Write them on the board, for example; love, hate, anger sadness, happiness, feeling silly, resentful, etc.

· Explain what emotions are signs from our body to tell us how we feel about something or someone.

· What happens if we don’t pay attention to our feelings?

· We can end up in situations that are uncomfortable for us.

Stress

· If we get too many positive or negative feelings happening at the same time, it can create what we call “stress”.

· Share with participants the form “Stress and the Body”, and review this information.

· Ask participants, “What are common reactions to people who are under a lot of stress?”  They are:  

· Hard to get along with

· Snap at you

· Seem always angry

· Have a bad attitude

· May make you depressed

Handling Stress Appropriately

What are some ways to keep stress under control? 

· Get enough rest

· Eat properly

· Exercise regularly

· Keep positive people around you

· Handle and complete those things you can control and don’t worry about things you can’t.

Practice stress reduction techniques.

☼☼ ☼ Integracion


☼☼☼ INTERGRACION

The lessons in this phase of the process challenge the participants to refocus their lives in a way that they recommit themselves to their relationships free of violence.  It is at this phase that the concept of the “altar” is introduced to them and they are allowed to dedicate their lives to living as a noble man. They are challenged to integrate the lessons they have been discussing into their lives in a good way.  If the program has an ongoing “Hombres Circulo,” it is important that the participants begin attending on a regular basis to assess them in developing a positive support system.  This is the phase where participants are also encouraged to become involved in community service activities and/or positive volunteer activities allowing them to “give back” to their community and become a positive example for others.  At the same time, the teachings in this phase of the program will continue to challenge the participants’ cargas while developing their regales.

Padres nobles

Lesson 24
Acknowledgement
Conocimiento
Purpose
The focus of the first session is acknowledgement and welcoming.  True to many cultures, much time and energy is traditionally spent in “getting to know” people that enter your family.  With that in mind, the first session is important in that it is the beginning of new relationships, new processes, and new experiences.

In the same way that one might take extra care in welcoming someone into your home for the first time, you will want to take extra care in preparing for the class.  Parents should be greeted with excitement and respect for taking an important step in their growth.

Objectives
· The participants will begin to know one another through the Conociemento process.

· The participants will acknowledge their commitment to the Face and Heart Curriculum program.

· The participants will identify their common experiences and cultural ties.

Materials and equipment needed to complete assignment:
Class Roster





Sign in sheet

Name Tags





Refreshments

Colored Markers




Tape player and music

Butcher paper or flip chart

Handouts:
1-A
Who are we?
1-B
Our Roles in the Family
Conocimiento
Welcoming
· Facilitators should greet each participant at the door and introduce themselves.

· Invite participants to sign-in and put on a nametag.

· As other participants arrive, introduce them to each other.

· Invite them to have refreshments before beginning class.

Entendimiento
The Beginning

Formally bring the class together and welcome the participants.  Acknowledge their efforts and commitment in beginning the Face and Heart program.

Review pertinent class logistics regarding the meeting place, childcare, transportation or parking arrangements, and any other details that well maximize the participants’ comfort and involvement in the classes.

Review the Background and state the goal of the program:

· To strengthen a family’s ability to have balance and harmonious relationships.(WE SHOULD TALK ABOUT THIS)
· Encourage discussion of the goal.  This is a good time to establish a tone and climate for the class, a sense of family and group enhancement.

Getting to know each other
This activity is designed to allow participants the opportunity to reflect and share a little about themselves.

Ahead of time, prepare a large, butcher paper or flip chart titled: 

Getting to know each other, who are we?

Draw seven columns with the following information at the top of each column:

Example:
A-1

Who are we?

	Complete Name
	Nicknames as child
	Who lived in your house when you were a child?
	Where were you raised?
	Your role in the family
	If you were an animal, what would you be?
	Who has been important in your life?

	
	
	
	
	
	
	

	
	
	
	
	
	
	


In preparation, introduce the concept of family roles.  A chart with some of the common roles may be helpful.  Discuss their meanings and how to incorporate them into their answers.

A-2

	Our Roles in the Family
Encargada/o               In Charge

Seria/o                       Serious One

Mayor                         Oldest

Consentida/o             The Favorite

Jugeton/a                   Playful

Chistosa/o                 Jokester

Bebe                          Baby

Traviesa/o                 Mischievous




Invite the participants to go to the chart on the wall and fill in the information.  It may be necessary to have more than one chart.  Each person should use a different colored marker so that each individual’s answers can be seen across the chart.  In order to accommodate participants who may have difficulty writing, you may choose to do the exercise orally.  Explain that it is a fun and light-hearted way to get to know one another.  Be flexible and sensitive to participant’s language, literacy skills, and level of openness.  After all the participants have finished filling out the information, invite people to introduce themselves using the “Acknowledgement” Chart.

Comment and compliment each participant’s introduction.

Movimiento
Ask participants to go home and think about one significant lesson they learned from the “important person” they named.

Review important points covered:

Everyone is special

Everyone comes from different, but similar, places and backgrounds.

Everyone has something to teach and to learn.

Everyone is an individual, and everyone is part of a family.

Review logistics for next class.

Closing
Thank You

A good closing should take the participants full circle, reminding them where they started and where they are ending.  Let the participants know that they have started on a wonderful journey, and that together as a group, they have begun a commitment to strengthen their families.  Thank parents for coming and invite them to come back to the following class.

Lesson 25
What Goes Around Comes Around

Toda se Paga

Goal: To help participants see their abuse through their children’s eyes and develop better understanding of how the children have been affected by the violence. 

Rationale: Many Batterer Intervention Programs (BIP) attempt to encourage offenders to develop empathy for their victims. This is a difficult goal which, at best, can be achieved only through a long period of intervention. A growing number of practitioners are discovering that it might be easier to help men develop empathy towards their children, especially if the children are not direct recipients of abuse. In fact, anecdotal evidence seems to show that some men may decide to renounce their abusive behavior upon learning about the “collateral” effects on children. This hypothesis validates the opinions expressed by many professionals and program participants interviewed for this project, who thought that in order for abusive fathers to restore their relationships with their children, they first need to try to see their abuse through their children’s eyes. This might help them overcome their violence. 

Many programs already include exercises that attempt to raise awareness of the effects of domestic violence on children. For this project, we have developed activities that complement, not necessarily replace, such exercises. 

This exercise was originally inspired by the work of CORIAC (Colectivo de Hombres por Relaciones Igualitarias, A.C. or Men’s Collective for Equal Relationships, Inc.) in Mexico City. They provided the children’s drawings that are used in the exercises. 

We are very grateful for their generosity. CORIAC also shared with us inspiring stories of men who voluntarily joined their BIP after realizing the damage that they had inflicted on their children. 

For more information on CORIAC, go to www.coriac.org.mx 

Materials Needed: 

· Transparencies or enlargements of drawings by children depicting their fathers (provided as an appendix or downloadable from the FVPF website) 

· Overhead projector (if using transparencies) 

· Crayons and drawing paper for all participants 

Exercise Summary 

The exercise has three primary components: 

· Presentation of children’s drawings 

· Drawings by participants on how their children might perceive their violence 

· Discussion about the men’s drawings and the harm participants have caused 

Process Description 

The facilitators start the exercise by saying: “Today we are going to be doing something a little different. We are going to learn more about how children perceive abuse, but instead of doing a lot of talking, we’ll start by looking at children’s drawings and then we will do some drawing ourselves. To begin, we’ll show you pictures made by real children. Mexican children who were asked to draw about their fathers made these drawings. They were asked to name their picture ‘How I see my father.’ They were also told that they could use words if they wished. We want to hear your reactions to these drawings. Please feel free to ask questions and make comments.” 

The facilitators proceed to show the pictures as transparencies or enlargements. They should give the participants an opportunity to offer their interpretation of what they see. After hearing the men’s comments, the facilitators may mention the age and gender of each child and read the corresponding texts for those participants who cannot read the original Spanish texts. Group leaders need to make sure that all group members are taking part in the activity and can ask direct questions to encourage everybody to speak. 

DRAWING #1:
Made by an 8-year-old boy. Text: “This is how I see my father because he often gets angry and drunk and his eyes turn red.” 

DRAWING #2: 
Made by an 11-year-old girl. Text: “Like a super hero.” 

DRAWING #3: 
Made by a 13-year-old boy. No text. 

DRAWING #4: 
Made by a 14-year-old boy. Text: “I am not going to judge him for his actions since he gave me life, but he is irresponsible.” 

DRAWING #5: 
Made by a 13-year-old boy. Text: “If I slip from life’s mountain, my father gives me his hand, which gives me strength to keep on climbing.” 

Once they have shown all the pictures, the facilitators give the group members another opportunity to offer their overall impression about the drawings. It is possible that some of the men might become distressed. The facilitators must be ready to give them individual attention during or after the session, as well as referrals for mental health support if needed. 

The facilitators continue by saying: “Now that you have seen the drawings of these children, we want you to think about your own children and how they might see you as a father, particularly with respect to your abuse against your partner. If you don’t have children, I want you to imagine how a child, maybe a stepchild, a nephew or a neighbor, would see your violence. Before we talk about it, though, we want to invite you to put yourself in your children’s shoes. We think that it will help you to think like a child if you make a drawing. So here are some crayons and paper. We want each of you to pretend that you are one of your children (or some other child, if you are not a father) and make a picture about how he or she might see you as a father after witnessing your violence. If you know for sure that your child saw you being abusive, use that situation. If you are not sure if your children directly witnessed any of your violence, pretend that they did. Statistics tell us over 80 percent of children do see or hear the violence in their homes even though many of their parents don’t think so. Chances are, at the very least, they heard an argument or saw the state of the house after a fight. In this case, you can use your most violent incident as an example. Are there any questions?” 

The facilitators make sure that everybody understands the directions well. Some men might be resistant to draw due to embarrassment, lack of imagination or denial that their children have been affected by their violence. The facilitators must insist that all men need to participate and address their resistance, either by assuring men that their artistic ability will not be judged or by explaining further how children are affected by abuse. 

The facilitators must give adequate time for the participants to complete the task, and they ought to give them a warning five minutes before it is time to wrap up. When everyone is finished, the facilitators will ask each group member to show their drawing to the rest of the group and describe what they drew. Again, this is a time in which group members might become distressed and need extra support. 

To finish the exercise, the facilitators will collect the drawings and ask each man to mention one way in which he thinks he has damaged his children. The group leaders close the session by telling the men that sometimes there are ways to repair the damage that has been done. Group leaders should mention that in a future session they are going to learn about this. Men should be told that the first step of the process is to stop all abusive behaviors and that the second is to start modeling constructive behaviors. Finally, they should be told that each man in the room can start the process by taking those steps that very day. 

Optional Variation 

This variation may be used if facilitators have extra time in a single session or if they can devote two sessions to this exercise. After viewing the children’s drawings, facilitators can ask participants to execute two drawings from their own children’s standpoint: one should show them as fathers during good family times, and the other should depict them during or after a domestic violence incident. If done over two sessions, the children’s drawings may be shown at the beginning of each session. 

Related Exercises 

This activity may be utilized as a complement to other commonly used exercises designed to develop empathy in BIP participants. These may include brainstorms on the effects of violence on children, group members’ recollections of their own childhood experiences with violence, and/or listening to an actual 911 domestic disturbance tape. 

We also recommend “I WITNESS: Children Exposed to Domestic Violence,” a videotape developed to engage male perpetrators of domestic violence in understanding the effects of their violence on their children (To order, contact: The Crèche Child and Family Centre, 197 Euclid Avenue, Toronto, Ontario, Canada M6J 2J8). 

Estos tres ejercicios, presentados en español y en inglés, se centran en los temas de la empatía, el buen ejemplo y el proceso reparativo. Aunque puede ser que los ejercicios sean más efectivos cuando se usen consecutivamente y en grupo, también es posible utilizarlos independientemente y entremezclados con otros ejercicios. El orden de los ejercicios también puede ser alterado para adaptarlos al formato y la metodología de cada programa. 

Ejercicio Sobre la Empatía 

Objetivo: Ayudar a los participantes a ver su abuso a través de los ojos de sus hijos y a comprender mejor cómo éste ha afectado a los niños.
NOTA SOBRE EL LENGUAJE:  En esta lección, como en el resto del manual, la utilización de las palabras “hijo” y “niño” se refiere exclusivamente al género masculino. Para indicar ambos géneros, hemos hecho uso de las nuevas acepciones hijos y niños, que deben ser leídos como hijas e hijos y niños y niñas.

Fundamentos de la Lección

Muchos programas para hombres que utilizan la violencia en el hogar tratan de ayudar a los participantes a cultivar empatía hacia sus víctimas. Esta es una meta difícil que, en el mejor de los casos, puede sólo ser realizada durante un largo período de intervención. Por otro lado, cada vez más expertos en la materia han descubierto que puede ser más fácil ayudar a los hombres a fomentar empatía hacia sus hijos, particularmente si éstas no han sido maltratadas directamente por los agresores. De hecho, hay evidencia anecdótica que muestra que algunos hombres deciden renunciar a su violencia cuando se dan cuenta de los efectos “colaterales” que ésta ha causado en sus hijos. Esta hipótesis parece apoyar las opiniones expresadas por varios profesionales y participantes en programas contra la violencia que fueron entrevistados para este proyecto. Muchos de ellas opinaron que para que un padre abusivo restituya su relación con sus hijos, éste primero tiene que tratar de ver el abuso desde la perspectiva de los niños. El hacer esto, al mismo tiempo, puede ayudarlo a dejar de ser violento. 
No es poco común que los programas para hombres abusivos incluyan ejercicios de educación sobre los efectos de la violencia intrafamiliar en los hijos. Para este proyecto, hemos desarrollado actividades para complementar, y no necesariamente sustituir, dichos ejercicios. 

Esta lección fue influenciada por el trabajo del Colectivo de Hombres por Relaciones Igualitarias, A.C. o CORIAC. De hecho, esta organización no gubernamental basada en la Ciudad de México nos proporcionó los dibujos infantiles que utilizamos en el ejercicio. Por esto, les quedamos profundamente agradecidos. Los compañeros de CORIAC también compartieron con nosotros interesantes historias de hombres que se han inscrito voluntariamente a su programa contra la violencia intrafamiliar al darse cuenta del daño que había causada a sus hijos. 

Materiales Necesarios: 

· Ampliaciones o transparencias de dibujos realizados por niños (incluidos en esta guía o accesibles por Internet en el portal del FVPF: www.endabuse.com) 

· Proyector de transparencias (si es necesario) 

· Suficientes crayones o lápices de colores y papel para dibujar, para todos los participantes 

Resumen del Ejercicio 

El ejercicio consta de las siguientes actividades: 

· Se muestran los dibujos infantiles 

· Los participantes realizan dibujos sobre cómo perciben sus hijos su violencia 

· Discusión sobre los dibujos y sobre el daño que los participantes han causado a sus hijos 

Descripción del Proceso:

Los facilitadotes empiezan el ejercicio diciendo: “Hoy vamos a hacer algo un poco diferente. Vamos a aprender más sobre cómo nuestros hijos perciben el abuso, pero en lugar de hablar y hablar, comenzaremos mirando unos dibujos realizados por niños de verdad y luego nosotros mismos nos pondremos a dibujar. Para empezar, les enseñaremos dibujos reales hechos por niños mexicanos. A estos niños se les pidió que hicieran un dibujo sobre sus padres. Se les pidió que lo titularan “Cómo veo a mi papá.” También se les dijo que podían usar palabras si así lo deseaban. Ahora quisiéramos oír las reacciones de ustedes a estos dibujos. Por favor, hagan preguntas y comentarios”.3 

Los facilitadores proceden a enseñar los dibujos en forma de transparencias o ampliaciones. Deben de dar la oportunidad a los participantes de ofrecer sus interpretaciones sobre lo que ven. Después de escuchar los comentarios de los hombres, los facilitadores deben mencionar la edad y el sexo de cada niño y leer los textos correspondientes. Los líderes de grupo deben asegurarse de que todos los miembros del mismo participen en la actividad y pueden hacer preguntas directas para estimular el diálogo. 

DIBUJO # 1: 
Hecho por un niño de 8 años. Texto: “Así veo a mi papá porque es muy enojón y se pone borracho y se le ponen los ojos rojos”. 

DIBUJO # 2: 

Hecho por una niña de 11 años. Texto: “Como un superhéroe”. 

DIBUJO # 3: 

Hecho por un niño de 13 años. Sin texto. 

DIBUJO # 4: 
Hecho por un niño de 14 años. Texto: “No lo debo juzgar por sus actos, ya él que me dio la vida, pero es un irresponsable”. 

DIBUJO # 5: 
Hecho por un niño de 13 años. Texto: “Si de la montaña de la vida resbalo, mi padre me da su mano que me da fuerza para seguir subiendo”. 

Después de que se hayan mostrado todos los dibujos, los facilitadores les dan a los miembros del grupo una oportunidad más de ofrecer su impresión general sobre los mismos. Es posible que algunos de los hombres se sientan conmovidos. Los facilitadores deben estar preparados para proporcionarle atención individual durante o después de la sesión, así como canalizaciones o referidos a terapeutas profesionales. 

Los facilitadores continúan diciendo: “Ahora que han visto los dibujos de estos niños, queremos que piensen sobre sus propios hijos y sobre cómo éstas los ven a ustedes como padres, particularmente con respecto a su abuso hacia su pareja. Si alguno de ustedes no tiene hijos, quiero que se imagine cómo un niño o niña, quizá un hijastro, una sobrina o un vecino, vería su violencia. Sin embargo, antes de hablar sobre esto quiero invitarles a que se pongan en el lugar de sus hijos. Pensamos que invitarlos a hacer un dibujo les puede ayudar a pensar como un niño. Así que aquí tienen lápices de colores y papel. Queremos que cada uno de ustedes haga de cuenta que es uno de sus hijos (o cualquier otro niño o niña, si no es padre) y haga un dibujo sobre cómo él o ella lo ve a usted como padre después de haber presenciado su violencia. Si usted piensa que su hijo le ha visto siendo abusivo, utilice esa situación. Si no está seguro de que sus hijos han sido testigos directos de su violencia, haga de cuenta que lo fueron. Las estadísticas muestran que 80% de los niños ven o escuchan los actos de violencia en sus hogares, aunque muchos de sus padres y madres no se den cuenta. Lo más seguro es que, como mínimo, los chicos hayan oído una discusión o hayan visto el estado de la casa después de una pelea. En este caso, usted puede utilizar su incidente más violento como ejemplo para su dibujo. Tienen alguna pregunta?” 

Los facilitadores se deben asegurar que todo el mundo entienda las instrucciones bien. Algunos hombres pueden resistirse a dibujar por vergüenza, falta de imaginación o por no aceptar que sus hijos se hayan visto afectados por su violencia. Los facilitadores deben insistir en que todos los hombres participen y deben confrontar su resistencia, ya sea asegurándoles que su habilidad artística no será juzgada o dando más explicaciones sobre cómo el abuso afecta a los niños. 

Los facilitadores deben dar suficiente tiempo para que los participantes completen la actividad, y les deben avisar cinco minutos antes de terminar. Cuando todo el mundo haya acabado, los facilitadores le pedirán a cada miembro del grupo que enseñe su dibujo a los demás y que describa lo que dibujó. Nuevamente, éste es un momento en el que algún miembro del grupo pueda sentirse afectado y necesite apoyo emocional. 

Para acabar el ejercicio, los facilitadores recogerán los dibujos y le pedirán a cada hombre que mencione una manera en la que cree que ha dañado a sus hijos. Los líderes de grupo cierran la sesión diciéndoles a los hombres que a veces existen maneras de reparar el daño que se ha hecho. Deben mencionar que en una sesión futura van a aprender sobre esto. Los hombres deben saber que el primer paso del proceso es dejar de ser abusivo y el segundo, modelar comportamientos constructivos. Finalmente, los facilitadores deben decir que cada hombre en este grupo podría empezar a dar estos pasos ese mismo día. 

Variación Optativa 

Esta variación puede ser utilizada si los facilitadores tienen tiempo de sobra en la sesión o si pueden dedicar dos sesiones a esta actividad. Después de observar los dibujos infantiles, los facilitadores pueden pedir a los participantes que ejecuten dos dibujos desde la perspectiva de sus hijos: El primero mostrándolos como padres durante situaciones familiares positivas y el segundo representándolos durante o justo después de un incidente violento. En el caso de usarse dos sesiones, los dibujos infantiles se pueden mostrar al principio de cada una. 

Otros Ejercicios y Actividades 

Esta actividad puede ser usada como complemento a otros ejercicios diseñados para desarrollar la empatía de los participantes en programas contra la violencia intrafamiliar. Por ejemplo, ejercicios que enumeren los efectos de la violencia en los niños, o que ayuden a los participantes a recordar sus propias experiencias infantiles con el abuso, o el uso de una grabación de uno niño llamando a la policía durante un incidente de violencia intrafamiliar. 

Para grupos en inglés o bilingües, también recomendamos “I WITNESS: Children Exposed to Domestic Violence,” un vídeo creado para ayudar a agresores a entender los efectos de la violencia en sus hij@s. (Para ordenar, escriba a: The Crèche Child and Family Centre, 197 Euclid Avenue, Toronto, Ontario, Canada M6J 2J8). 

Lesson 26

Character Development

La Educación
Purpose
Session three introduces the participants to the basis of the Face and Heart / Cara y Corazón program:  the concept of character development, La Educación, and the four values of Dignity, Respect, Trust, y Love (Dignidad, Respeto, Confianza, y Cariño).  The class presents the foundation for strengthening families.  The facilitator should attempt to give realistic, concrete examples for each value of character development.

Objectives
· The participants will review the four values pertaining to the Education.

· The participants will reflect on childhood experiences related to the four values.

Materials and Equipment

Class Roster




Sign-in-sheet

Name Tags




Colored Markers

Refreshments



Butcher Paper/Flip chart

Tape player and music


Self-sealing plastic bags

Handouts
3-A

Character Development - La Educación puzzles, one per participant.

Conocimiento
Welcoming
Welcome participants, thank them for their continued commitment, and share the focus of today’s class:  Character Development - La Educación.

Review the Movimiento from the previous class.  Invite participants to share what happened when they showed the young girl/old woman picture to their families.  Discuss how people’s perception of the same thing can differ event within families.  Emphasize the importance of respecting other people’s perceptions.

Entendimiento
Family

The activity introduces the concept and philosophy of Face and Heart.

In advance, prepare one puzzle for each participant with The Education chart on one side and the word Family on the other.  Place each puzzle in a self-sealing plastic bag.

Prior to the activity, remove one piece from each puzzle.  Invite participants to piece together the puzzles.  Each person should have his/her own puzzle.  Participants can pair up.

Allow a few minutes for everyone to discover that there is a missing piece form each puzzle.  Invite them to imagine that their family is a puzzle, where each member is an important piece for creating the complete picture.  Discuss the importance of each family member (like each puzzle piece), is an important part of the whole family, even el travieso/the troublemaker.  If a single piece is missing, the whole puzzle (or family) seems confusing or incomplete.

Place the missing puzzle pieces on a table and invite everyone to find their missing piece to complete the puzzle.  Discuss the beauty of the completed puzzle.  Sometimes they won’t like the picture or certain aspects of the picture, but the picture will be complete.  If the family can reflect on the importance of each family member, and that everyone has beauty or strength that they add to the whole; then they can learn to be more accepting of all the members of the family.  As parents gain awareness of the strengths of all members of the family, even el jokester, they can learn to appreciate and share that sense of appreciation with all family members.  The ability to see the beauty and strength in everyone makes parents stronger and better people.  It heightens parent’s self-esteem, and the self-esteem of those around them.  The facilitator can invite the group to share stories of times that they have felt good about their families.

Integration
Character Development

On a flip chart or chalkboard, write The Education at the top. Explain to the group that many parents, when asked if they want their children have strong character development (bien educados), will answer,  “yes!”  Most of the time, people think of book learning, reading, math, etc., when they hear Character Development- La Educación.  To most families, La Educación, means having good character.

Write the words Face and Heart below Character Development.  (See chart.) 3-A 

	Character Development


Face                   Heart
	La Educación


Cara               Corazón


A person who is well educated (has a good character) has a balanced sense of Face and Heart.

Write Dignity and Respect under Face  (see chart.), Dignity and Respect give us a sense of pride and honor in our families, our heritage, and ourselves.

Write Trust and Love under Heart (see chart), Trust and Love give us a sense of strength, hope, and courage.

Character Development

Face




Heart

                           Dignity            Respect          
       Love              Trust

La Educación

Cara




Corazón






                        Dignidad         Respeto

    Cariño
         Confianza

Face and Heart helps families explore and remember these values.  Face and Heart can also assist parents in creating a family support system that will help children face life’s challenges by re-balancing and regaining Character Development - La Educación.  Initiate a discussion about day-to-day specific examples of how (in practical ways) our own parents taught us each concept.  For example, as children we may have learned Love from watching our parents express their love for each other and their family, the cuentos or stories, songs or family history that our parents would share with us at family gatherings or at bed time; or from observing our grandparents giving love (being affectionate) with our own parents.

Reflection of a Sunday

Invite participants to relax and get in a comfortable sitting position.  You will lead them through a guided imaginary exercise, called Reflection of a Sunday.

Speak slowly and allow opportunities for reflecting.

(NOTE:  Some individuals may not be comfortable closing their eyes or using relaxation techniques in public)

Close you eyes and think back to a Sunday morning when you were a young child between five and ten years old. Where is this house?  What does it smell like?  What does it feel like?  Is it hot, cold, and warm?  It’s very early in the morning, and you just woke up.  You open your eyes slowly and look around.  What do you see?  What does your room look like?  It is very dark in the room.  Is anyone sleeping with you?  You smell something coming from the kitchen…what is it?  You hear sounds.  Where are they coming from?  What kinds of sounds are they?  Who’s making those sounds?  How do they make you feel?  You decide to get up and see what’s going on.  Walk throughout your house…who’s cooking?  Who’s there?  What are they doing? And how do you feel on this Sunday morning?

Encourage discussion of the memories each person recalls and be very sensitive and aware that this session may trigger old memories – some negative and some positive.

Movimiento
Provide each participant with a card that has Character Development - La Educación chart on it.  Ask them to take it home and reflect on what Dignity, Respect, Trust, and Love mean to them.  One way parents can start to reflect on the values is to answer the following questions:

· When did you first hear these words?

· Who was speaking?

· Where were you?

· How did you feel when you heard these words?

· How would you like for your child to learn about these values?

· Why do you think it is important for your children to learn values?

· What would it mean to you personally if your children did not have these values?

· What would it mean to your family if every person abided by these values?

Closing
Review the lessons learned today:

· Everyone in the family is an important part of the family.

· Character Development - La Educación, is important for strengthening families.

· People, who are “well educated”, have a balanced sense of Face and Heart.

· Dignity, Respect, Trust, and Love are four values necessary for facing life’s challenges.

Thank You
Invite parents to share what they learned today.  Thank everyone for coming, and invite him or her to return.

Lesson 27

Impact on our Children’s Heart

(NOTE:   This exercise may be best implemented using two sessions.) 

Goal: To encourage participants to explore some of the positive and negative behaviors they learned from their fathers and father figures, and to examine the kind of model they are for their children. 

Rationale: It is well known that children learn more by example than through lecturing. When the Family Violence Prevention Fund (FVPF) conducted qualitative research with 36 family violence providers and program participants; this is one of the messages that was clearly accentuated. Both professionals and participants agreed that stopping abusive behavior is not enough to start making amends with child victims or witnesses of such abuse. For any trust to be reestablished there has to be a concerted effort to model new, positive and constructive behaviors over an extended period of time. 

This exercise comes directly from feedback we received during our research. It involves not only exploring the participants’ negative and positive modeling behaviors, but comparing them with those of their fathers or father figures. During the pilot phase of this project, this proved to be a challenging as well as moving activity. Many men who attend BIP carry deep wounds about their own upbringing, especially with respect to their fathers. A growing number of programs are exploring this previously ignored subject. This is a positive development, but facilitators have to pay close attention and learn how to attend to the level of psychological distress that might arise in the group. They also have to be alert to the possibility that men may blame their fathers for their own abuse, using this as one more excuse for not taking responsibility for their behavior. 

It is also important to point out that biological fathers are not the only men who might influence the future beliefs and behaviors of children. Other father figures might include stepfathers, grandfathers, uncles, older brothers, godfathers, teachers, coaches, mentors, clergy and so on. Facilitators need to be attuned to participants’s situation and help them identify other male influences if they did not grow up with their biological fathers. 

The exercise does not end at looking at past behaviors. It concludes by asking the men to commit to model a new behavior that will set a positive example for their children. This activity requires follow-up in the subsequent weeks. 

This activity focuses on the crucial issue of modeling respect for the children’s mother, but it was also piloted using the topics of respect for the children and participants’ self-care. Other areas may also be explored using this format. Self-care is important to set a positive precedent for the children, to reduce the men’s dependency on others to meet their needs and, as interviewees put it in our research: “How can you take care of others if you don’t know how to take care of yourself?” 

Materials Needed:     No special materials are needed for this exercise. 

Exercise Summary 

The exercise consists of three primary components: 

· Analyzing behaviors modeled by the participants’ fathers and father figures 

· Looking at participants’ own modeling behaviors 

· An activity and homework on learning how to be a better model 

Process Description 

The facilitators introduce the exercise by saying: “Today, we will talk about fathering and the importance of being a good example to our children. We’ll start by remembering what kind of model your own father was. First, we want everybody to remember one time when your father provided you a good example about how to treat your mother with respect. If you didn’t grow up with your father, think about a stepfather or an uncle or any other father figure.” 

It is very important that all men participate in the exercise. Some group members might be resistant to the exercise and claim that their fathers always behaved badly, but the facilitators must encourage them to come up with at least one positive example. 

If this is not possible, facilitators should ask group members to think about other father figures, as described in the rationale of this exercise. 

Once everyone is ready, participants are asked to share their recollections with the rest of the group. The facilitators thank the participants and ask them next to come up with one time when their fathers set a bad example on how to treat their mothers. As in the previous activity, everyone needs to participate and facilitators must help resistant members find one instance in which their fathers or father figures behaved negatively. If it doesn’t come up by itself, facilitators may want to ask specific questions about witnessing or experiencing domestic violence. As in other exercises with emotional content, the facilitators must be aware of the level of distress of the participants and offer appropriate support and intervention. 

The facilitators continue by saying: “Now that we have explored the kind of examples your fathers were to you, we’ll do the same with yourselves. What kind of model are you being for your children?” The facilitators proceed to repeat the previous activity, but this time, participants have to think about their own good and bad examples in respecting and supporting their children’s mother. The activity should be done in two rounds, one for the good examples and one for the bad ones. Once again, it is imperative that the participants come up with both kinds of examples and facilitators must help them do so. It is also important that the facilitators bring up domestic violence as a behavior that is a bad example for the children, even if the abuse was not directed at them. Group leaders should emphasize that when a man is abusive to his partner, by principle he is not being a good father. Rather, he is setting a very bad and destructive example for his children. As in previous exercises, if group members do not have biological children, they should think instead about their stepchildren, nieces and nephews, godchildren or other children in their lives. 

Once everyone has shared in both rounds, the facilitators may ask the group members whether they think there is a connection between their behaviors and those of their fathers or father figures. 

The third and last part of this exercise consists of inviting participants to start modeling new, positive behaviors for their children. The group leaders continue by giving the following directions: “Now that you have identified some of the behaviors that you think are good and bad examples for your children, we want you to come up with an activity that can make you a better role model for them. Every participant will pick one way in which they can be more respectful to their children’s mothers. These must be positive actions that you don’t normally do or have never done and that you think will make you a better example for your children. Please keep in mind that you will be committing to undertake these actions in the next few weeks, so make sure that you pick things that you can realistically do in the short term.” 

Facilitators should make sure that group members choose activities that are concrete and easy to measure since they will need to be reported back in future sessions. For example, a commitment to “be a better co-parent” may be to too abstract and hard to evaluate. Instead, the group member should choose a specific action, even if it’s a small one, such as “I will not speak negatively about my co-parent in front of the children,” or “I will always be on time when picking up my children for visitation.” Facilitators might need to work with the men to come up with such statements. They can always offer examples, but should make sure that the ideas genuinely come from the participants. 

The facilitators continue by saying: “Also remember the particular restrictions that you might have. If your children’s mother has a no-contact order against you, under no circumstances should you attempt to reach her. The same thing goes if she has expressed that she does not want to have more contact with you.” 

It is imperative that the facilitators be aware of each participant’s legal status with respect to their children and their children’s mothers. They should remind individual group members of their restrictions and make sure that the actions they choose are consistent with them. The fact that men might have limited or no access to their children or their children’s mothers doesn’t necessarily mean that they cannot do the exercise. They could certainly find ways to model a more respectful relationship with their children’s mother, like speaking more respectfully about her, even if there is a restraining order. Other examples may include respecting the restraining order, not talking badly about their children’s mother to other people or paying child support. 

The facilitators should encourage the whole group to come up with creative solutions to individual members’ limitations, making sure that they do not break the law or endanger the children or their children’s mothers. Likewise, the group could help men who are not fathers think about ways in which they can be models to other children, such as stepchildren, nieces and nephews or other children in their community. 

Once all men have chosen one action that they will take to model respect towards their children’s mothers, the facilitators conclude the lesson by saying: “So, this will be your homework for the next few weeks. We expect you to complete this assignment within one month. We will be checking on your progress every week during check-ins.” 

Follow-Up 

For the next weeks after introducing the exercise, the facilitators will check on the progress of the actions that the men said they would take. As part of regular check-ins, the facilitators will ask each participant: “What did you do this week towards your homework about being a better model to your children?” If there are men who fail to do the activities, the facilitators should inquire about the reasons and help them find different ways to accomplish the activities or choose new actions altogether. 

Optional Variation 

If the program is able to devote more than one or two sessions to this lesson, the same activities could be repeated focusing on other modeling behaviors, such as self-care and respecting and providing for the children. For instance, the facilitators could ask for positive and negative examples of how participants’ fathers or father figures took care of themselves. They can then repeat the same process with the group members’ own behavior and help them come up with new ways of setting positive examples for their children. Facilitators might also choose to include parenting in all check in activities, as this is an opportunity to continue the theme without additional curriculum changes. 

Lesson 28
Gifts and Baggage
Regalos Y Cargas

__

Purpose
Class four reviews the elements of Gifts and Baggage (Regalos Y Cargas), which correlate with the positive and negative forces that can help or hinder parents in raising their children in a healthy way.  It briefly explores the four categories – societal, cultural, family, and individual elements that affect parenting.  At the family level, it introduces the positive Gifts and negative baggage that parents carry from their own childhood a can pass on to their families.  Unless there is a conscious change, the negative behaviors can become a part of their parenting style.  Parents should not blame themselves or their parents for their baggage.  The focus should be on acknowledging and accepting the changes that are needed for balance and growth as parents and families.’

Objectives
· The participants will recognize the balance in life between gifts and baggage.

· The participants will identify their own gifts and baggage.

· The participants will become more aware of the gifts and baggage they may be passing on to their children.

Materials and Equipment
Class Roster




Sign-in-sheet

Name Tags




Colored Markers

Refreshments




Butcher Paper/Flip chart

Tape player and music

Handouts

4-A
Gifts and Baggage

4-B
Gift for Alejandro

Conocimiento
Welcoming
Welcome participants and share with them the focus of today’s class: balancing Gifts and Baggage.

Entendimiento
In advance, the facilitator should prepare the following chart on large butcher paper to share with parents.

4-A
	
	Gif

Regalos
	Baggage

Cargas

	Societal
	
	

	Cultural
	
	

	Family
	
	

	Individual
	
	


Initiate a discussion of the following:

Parenting is often a difficult job.

There is many forces working for and against parents, sometimes without the negative and positive forces are found in four categories: societal, cultural, family, and individual.

Share with parents that within each of the four categories are found gifts and baggage.

For each level, invite parents to list some gifts.  For instance, what are the gifts about living in the United States?  What are the gifts of your culture and of the culture of the United States?  Continue until there are gifts for each category.

Just as there are gifts, there is also baggage:  Encourage parents to list the baggage in each category.  Discuss some strategies or ideas for combating the negative forces, as well as nurturing the positive forces.

Share the following story with parents:

One day, a 7 year-old Latino boy was at school two other boys called him a “wetback” and ”beaner.”  The boy was very embarrassed and angry.  He went home after school and very quietly went to his room to get his bat.  He was going back to school to beat the two boys who called him names.  Just as he was leaving home, his mother saw him.

What should the mother do?

Part of a parent’s role is to help children balance the gifts and baggage in life.

Many times, being different and living in two cultures is difficult.  The traditional cultures are rich in heritage and are proud to pass that heritage onto their children.  The heritage includes a wealth of music, traditions, food, and love of family.  Giving our children pride in our culture, of whom we are, and where we came from, is a way to reduce the baggage that come with being different than mainstream society.  It is the same for every culture.

Integración
Activity #1

In advance, prepare an outline of a child’s body on a large piece of butcher paper.

Review the Movimiento from the previous class and invite participants to share their thoughts and discuss ways that their family showed Dignity, Respect, Trust or Love.

As the participants explain what they discovered, identify their gifts.  For example:

My family shows respect by making sure the children greet elders first before they go out to play when we go visit the grandparents.

On the silhouette, write some of the key words or phrases the parents’ identify.  Continue until all the parents have had a turn.

Next, ask participants how they think a child who had all of the gifts listed would feel.

Examples:  Happy, strong, confident, loved, etc.

Now have participants share situations, words, or actions that could hurt a child’s dignity, respect, trust, and love.  Baggage can be defined as emotional abuse, child abuse, hurtful words, racism, alcoholism, etc.

Write the words that reflect and identify baggage on the butcher –paper drawing of the child.

Ask parents how alcohol abuse, drugs abuse, and violence affect a child and how baggage contributes to these problems.  Invite participants to imagine how the baggage affects a child, who faces these situations, feels and acts.

Optional Activity

Gifts and baggage can also be written on sticky paper and place on the silhouette

Activity #2 Gifts

Using butcher paper, ask a couple of volunteers to trace a child’s outline on the paper.  Prepare two body outlines.  Write the name Alejandro on each outline.

Provide each person a handout that represents Alejandro’s identity.  Ask them to think about how Alejandro feels as he is going about his day.  Every time they hear something negative or something they believe can hurt Alejandro’s self-esteem, they are to tear a piece of paper off the paper.  

At the end of the story, each participant can tape what is left of Alejandro’s identity the silhouette.  Pieces will vary in size.  Some participants may have torn the entire paper and have nothing left of Alejandro’s identity.

Ask participants to imagine Alejandro growing up.  He continues to hear the same criticism, insults, and negative remarks.  Have them describe Alejandro.

What kind of person is he?

Does he feel confident?  Is he happy?

Does he have friends?

How does he behave?  Why?

Encourage the participants to discuss and predict how Alejandro might be as an adult.  Explain that this story highlights some of the baggage that parents can pass on to their children.  Sometimes we can reduce the amount of baggage by learning new behaviors, increasing the regalos to balance the self-esteem of all family members.  Ask parents to share some ideas to minimize passing on baggage to their children.  Take time to discuss situations.

Ask parents if being drunk, yelling, and hitting children could be considered baggage.

4-B




A Day With Alejandro
(Alejandro is five years old)

It’s early Friday morning and Alejandro is sound asleep.  His mother comes to wake him.

“Alejandro, wake up! It’s time to get ready for school!  You know it’s a school day, why can’t you wake yourself up?  I already have to wake your dad up, take care of the baby, and I don’t have time to take care of you!  Now hurry up and get up.”  She leaves the room.

As Alejandro wipes his eyes and starts to sit up, his mother comes back in.

“Alejandro hurry up!  Why are you moving so slowly?  You know that I have to hurry up.  If you’re late for school you’ll have no one to blame but yourself”

“But mom, I’m tired, the baby kept crying and I couldn’t sleep, and I was getting…”

“I don’t have time for you to be tired, you’ve got to get up and go to school.  Put these clothes on.”

“I don’t want to wear that orange and blue shirt!  The kids at school say I look dumb.”

Don’t be silly; the kids are just playing with you.  Now get dressed and go eat breakfast.”

When Alejandro gets to the breakfast table, his father and sister are eating.  “Good morning Dad!  Good morning sis!”

There’s no time for talking. You better hurry up and eat young man—I don’t want to be late.”

“But, I just sat down and Mama said…”

“Don’t talk back to me!  If you’re not going to respect me, I’ll get the belt out.  I don’t want to hear any problems about you in school.  Do you hear?”

“Yes Dad.”

Gifts

Provide each participant with one or two gift/regalo cards. Invite them to prepare gifts for Alejandro by writing down positive traits or experiences.  As participants finish, ask them to tape it to the outline and share their gifts/regalos with the group.  Encourage them to explain how the gift will help Alejandro.  Some examples are confidence in himself, belief and a listening ear from someone, love of music, a sense of humor, etc.

Movimiento
Have participants go home and think of one baggage they don’t want to pass on to their children.

During the next week, they should give one gift (excluding money) to their children.

Closing
Review important points learned today.

There are four categories of forces: societal, cultural, family, and individual that affect our families.  Each level has gifts and baggage that affect children in different ways.  Everyone carries gifts and baggage, but they do not have to be passed on to our children.  Baggage hurt a child’s identity, and gifts may help to rebuild it.

Thank You

Invite the parents to thank someone in their past who did not share their baggage with them.  Thank them for coming to class.

Lesson 29

Growing and Learning
Creciendo y Aprendiendo
Purpose
The focus of the sixth class is to discuss realistic behavior expectations of children based on the stages and phases of development. People who grew up with chemical dependency or abusive problems frequently have behavior expectations that are not realistic. Many times they had to act as adults at a very young age, and consequently, their emotional development many have been stifled. A review of human development, the process of growth from childhood to elder-hood, helps families to understand what children can do at each point of their growth.

Objectives
· Participants will learn the phases of human development.

· Participants will share experiences regarding differences in each stage of physical and emotional development.

· Participants will clarify realistic behavioral expectations of children and adolescents.

Material and Equipment
Sign in Sheet


Butcher Paper/Flip Chart

Name Tags



Colored Markers

Refreshments


Tape Player & Music

Handouts
6-A
Circle of Development Chart

6-B
The Children/Los Niños Chart

Conocimiento
Welcoming
Welcome participants and share with them the focus of today’s class: human development, appropriate parental expectations, and discipline.

Entendimiento
Review the firm rules activity from last week’s Movimiento assignment. Ask the parents to share the firm rules that they discussed and decided upon with their family.  As the participants speak, encourage the group to think about their families and the rules. Would the rules change if the child were male? Female? Older? Younger? Explain that today’s class will explore adults’ expectations of children’s behaviors. These expectations are sometimes influenced by age, genders, and birth order in the family.

Present the four stages for one circle of development:


6-A



*Facilitators note -consider correlating this section with Class Two, Reflection of the heart - the child’s animal-- how it expresses fear, happiness, inquisitiveness etc.

CYCLE OF LIFE
EARLY CHILDHOOD

This first phase of development is very significant to a child because it sets the stage for the total Life Circle. Therefore, the initiation or welcoming of a child during this time is key. A family demonstrates the welcoming by a total love and acceptance of the newborn with everything that he/she brings (smiles, crying, soft skin, and stinky diapers). This includes an acceptance of the child’s style/personality, strengths and difficulties.

The parents’ next task is to help the child feel it has a positive role in the family. This helps give a child a purpose in their family and/or life. As soon as the child is able to actively participate they should be given a role in family processes (family chores, laughter, fun, interaction).

Parents must also introduce the education (character development). A child begins to learn about family and life, norms and/or expectations. A family can help or hinder a child with this lesson by modeling, especially with repetitive or consistent patterns of behavior. Family customs and traditions are also important for development of the education in a child.

Finally, a child must feel a sense of security. In order for a child to be able, to grow and learn consistently a child has to feel safe and secure. Holding, bonding, reassuring, comforting and talking with a child about the “natural” fears that come up helps a child feel secure. Avoiding the use of intimidation as discipline is important to a child’s sense of security.

ADOLESCENCE

A parent that has nurtured and guided a child giving her a positive role in the family, instilling the lessons of the education, and a sense of security, generally increases the possibility that the child will have a positive adolescence.

Just like early childhood, adolescence, brings the necessity for initiation and acceptance. The difference is that this phase of life brings the beginning of puberty rites. Adolescents must prepare for puberty. Since puberty is a natural process of development, the more naturally a parent handles it, the easier it will be. It is important that parents feel comfortable with puberty and have the confidence and knowledge to find and provide correct information to share with their adolescent.

Adolescents must also continue with the education (character development). Socialization and the development of social skills will help an adolescent know how to conduct or carry themselves with others. How parents socialize with others models for adolescents how they should socialize with peers.

Adolescents must also learn how to take responsibility for ones own actions. Youth tend to test reality by being curious about various elements of life. Talking with teens about life’s dangers (drugs/alcohol, violence) and their consequences is imperative. It is easier to openly discuss this topic if parents have maintained open and ongoing communication with their child while minimizing criticism. At the same, time it is necessary to supervise and set reasonable limits for adolescents to ensure they are able to follow the rules.

The end of this phase begins with the preparation for adulthood. Parents can facilitate the transition by giving adolescents additional responsibility while providing guidance. As adolescents get older and demonstrate the ability to accept more responsibility, they should receive more room to make decisions. In addition, parents should discuss with and prepare the teens for dating relationships and family responsibility.

ADULTHOOD

Adults must work toward becoming teachers, guides and role models by sharing values, customs and traditions. Adults do not need to be ”Perfect” but should continually strive to better themselves and help others in family, community, and personal relationships. This is reflected in the concept of –you are my other me –you are a reflection of me.

Adults must have respect for themselves, taking care of the mind, body and spirit. Accepting themselves will make it easier to love and accept others.

Adults must also develop the ability to balance their gifts and baggage, to minimize passing their baggage while focusing on sharing gifts with their children.

Finally, through the virtues of self-sacrifice, restraint, and the values of dignity, respect, trusts and love people develop an internal sense of knowing when to speak, teach, and listen and when to be forceful, gentle and forgiving.

ELDER HOOD

Our elders are very special, as they have walked long roads to get to where they are. They carry many lessons and gifts.

One major gift of elder’s wisdom comes from the knowledge of the experiences of life. Elders commonly share their lessons through stories or recollections of life events.

The elder is often the carrier of the “greater meaning” or larger picture of the lessons in life. The messages of “what goes around comes around” and “there is a reason why everything happens,” are examples of this gift.

Elders often form “special” relationships with children. Elders wish to give children what they were not able or willing to give during their adult/parent phase.

Finally, elders teach us about patience, slowing down, accepting what life offers, and being thankful for your blessings. As the elderly approach the end of the life cycle, they often have become master teachers who share the lessons of life and its inevitable end.

The life cycle is circular and the more one is able to grasp the lessons of a particular phase, the better prepared they are to deal with the next life phase.

Integracion
In advance, prepare The Children/ Los Niños chart with the various categories.

Handout 6-B
Pair parents together and provide each pair with an age group and gender, i.e., 5-8 year-old male. Ask them to answer the following questions.

· What are the major activities or interests at that particular age?

· What are the major problems children present to their parents’/family at that age?

· What are some suggestions to help parents and children deal with these issues?

Give parents about ten minutes to discuss the issues with their partner, and then bring the circle back together. Invite each pair to share their discussion.

Encourage parents to comment whether there are any difference in raising girls and boys?

Impress upon participants how much they already know about being parents, based on their responses and what they shared during class discussions. Make sure they understand that feelings of failure and frustration in parenting often come from expecting or demanding that children act older or do things, which are not realistic or developmentally appropriate for their age. Parental frustration may also stem from wanting or needing more information regarding appropriate guidance and expectations, in order to avoid certain hurtful behaviors. Many of those behaviors are learned from parents during the formative years. Emphasize that children must often go through difficult lessons in life to fully understand and appreciate what parents wish them to learn about life.

Open the discussion to allow parents to talk about their own particular situations with their children. Encourage parents to help each other. Provide appropriate guidance techniques and alternative ideas where appropriate.

MOVIMIENTO
Ask parents to go home and reflect on each of their children. What is currently an issue between a parent and child? If there are two parents, do both parents have the same issue? If there are extended family members at home, what are the issues between them and the children?

Review important points learned:

· Understanding the stages of development can help parents know how much to expect from children.

· Sometimes, parents’ frustration comes from not knowing the stages of development     and alternative methods for handling particular situations.

· Many parents deal with the same issues.

Closing
Invite participants to reflect for a moment on the hard questions they answered today. How are they feeling about what they learned? How is it going to change their expectations of their children? Invite parents to respond. Thank the parents.

Lesson 30

Healing for Our Children and Ourselves

Goal: To help participants have a realistic understanding of certain elements of the Reparative Framework. 

Rationale: As part of the qualitative research conducted for this project, the FVPF carried out in-depth interviews with six men who had renounced their violence and embarked upon the difficult process of healing their relationship with their children. In all six cases, the men went through similar steps and processes, including attending a BIP and looking for additional supports upon completion of the program. Some of this support was provided by follow-up groups in BIP or in private therapy with a domestic violence-trained practitioner. 

All of the men who were interviewed described their processes in their own words. Most of them also described feeling lost in their efforts to navigate these processes and wished that there had been someone who could have offered them and their families some guidance. These interviewees encouraged us to develop some kind of road map and to share it with other men who might be on a similar quest. Based on their stories and other information from our research and the literature, we developed a “Reparative Framework.” This framework is described in detail in the staff training section of this guide. 

It is important to point out that this framework is to be used as a general guide for thinking about this work, rather than an absolute model of healing. The six men interviewed constitute a sample which is obviously too small for making big generalizations. The process is very complex and there are many things we still don’t know. Furthermore, all the children in these cases were adolescents or adults and had not experienced sexual abuse. We are not sure how this framework would apply to younger children and survivors of incest. 

Having said that, we do feel that it is important to start constructing theoretical frameworks that might help us (and, more importantly, the families recovering from abuse) understand what kinds of support are needed to heal relationships damaged by violence. 

Although we recognize that group members at any BIP will be in different places of self-transformation (or lack thereof) and that BIP have a small window of opportunity to invite change in their clients, we thought that it would be important to create an exercise in which elements of the Reparative Framework would be shared with everybody. In this exercise, we have used (with permission and anonymously) the actual story of one of the subjects of our research, and we have identified the issues that are important for participants to understand. We are also aware from the piloting of this exercise that different group members will have diverse interpretations of what the key issues might be. As in any other exercise, this is inevitable and we hope that facilitators will be able to use their skills to help participants draw the right conclusions. 

Materials Needed: 

· Blackboard and chalk or newsprint and markers 

· Recording and script of Michael’s Story (included with this guide) 

· CD player (if using CD) 

· Handouts with Michael’s Story 

Exercise Summary 

The exercise has three primary components:    - HOW COME THERE ARE FOUR ITEMS LISTED HERE:?????????????/

· Playing track one of “Michael’s Story” 

· Brainstorm: Mistakes and Alternatives 

· Playing track two of “Michael’s Story” 

· Discussion of elements of the Reparative Framework 

Process Description 

The facilitators begin by saying: “Today we’ll start by listening to a true story about the healing process of a man who has been both a child witness and an adult perpetrator of domestic violence. We want you to listen carefully and share your reactions afterwards. This is the real story of a person who was interviewed by the developers of this exercise. However, in the recording the story is being told by a professional actor. Try not to get hung up on the fact that an actor speaks the recording – this is a real story. For now, we’ll listen only to the first part of the story.” The facilitators distribute the first page of “Michael’s Story” and play the first track of the CD. 

After finishing the recording, the group leaders open the floor for a few minutes to allow for participants’ reactions. They should always be aware of the level of distress the men present and take appropriate actions, if needed. 

The facilitators continue by saying: “Now we are going to do an exercise to figure out what Michael’s dad did wrong and what he could have done differently to start repairing the relationship with Michael.” The facilitators prepare two sheets of newsprint or two parts of the board and write the titles “Mistakes” and “Alternatives.” They proceed to lead and record a brainstorm in which the participants offer their opinions in both categories. If necessary, group leaders can ask probing questions or re-read parts of the story. 

The discussion of alternatives lays the groundwork for a teaching segment on the reparative framework. The actual steps from the framework will not be taught in this exercise, but the facilitators should be familiar with them (see staff training section). 

They should probe participants and highlight commentaries that include the following teaching points: 

· In order to start healing a relationship, the offender has to stop the abuse and begin modeling positive behaviors. 

· Denial and minimization can be very damaging to children. 

· Accepting the consequences of one’s behavior means more than doing time in jail or being on probation. Men have to take responsibility before their families and communities. 

The facilitators wrap up the discussion and say: “Now we are going to listen to the second part of Michael’s Story, in which he tells about his struggles with his own abuse.” The facilitators play the second track of the CD. 

Once the recording is finished, the facilitators moderate a discussion about Michael’s process of healing with his son, Paul. The following and similar questions might aid the conversation: 

· What do you think of this story? 

· Do you think Paul is trying to give Michael a hard time? 

· In you opinion, is it very difficult to re-establish trust when it has been broken through violence? 

· Do you know anyone who has gone through a similar process? 

The facilitators must make sure that the following teaching points are included in the conversation. They may use “Michael’s Story” as a reference: 

· Healing the relationship between an abusive parent and his children is a very slow and difficult process. 

· The process has to take place on the children’s terms and timing. The offender should not and cannot force the pace of the process. 

· Victims and witnesses of family violence need to be listened to and validated for a long period of time, often over many years. The offender should not attempt to “turn the page.” 

The lesson is finished once this discussion is over, but facilitators should end by reminding group members that, although this is a difficult process, it is one that is worth undertaking, as Michael’s Story suggests, and that the first step is always to stop all kinds of abusive behaviors. 

Related Exercises 

For programs that want to continue helping fathers pursue the Reparative Framework, we recommend the following curricula. All of them contain various exercises that may be used to enhance and deepen the work presented in this guide. 

MICHAEL’S STORY

My name is Michael and I am 52 years old. I grew up as an only child in an abusive household. My father constantly criticized my mother. He called her names and humiliated her in front of me. When I was a kid, I saw my father beat my mother on several occasions. Once, when I was nine years old, I even tried to get in the middle of it and got pushed by my father. I got a big bruise on my back. That’s the only time I remember being physically hurt by my dad. Shortly after that incident, my father moved out of the house never to return. I was very sad. My father was not abusive to me. In fact, he was pretty caring and giving. He bought me toys and took me to the cinema and to the baseball games. 

After he divorced my mother, he continued to see me and treated me nicely, but there was something that really bothered me: he never wanted to talk about the abusive incidents. As I grew up, I felt more and more the need to talk to my dad about the past. But every time I tried to bring it up, he would avoid the subject. Sometimes, he would say that the past was the past. Sometimes, he would deny that any abuse had happened or say that it was not a big deal. Meanwhile, he would continue to badmouth and criticize my mother. 

When I became an adolescent, I could not take it anymore. I decided to stop hanging out with my father until he was ready to talk about the past. He could not understand my behavior since he saw himself as a good father. He told me that he was hurt by my actions and blamed me for our estrangement. As the years went by, my dad and I rarely saw each other. When we did, it was a painful experience for both of us. I continued to push my dad to take responsibility for his past behavior and he kept avoiding it. The situation was never resolved. 

My dad died a year ago, without ever attempting to heal the relationship. Once I became old enough to date, I started to act just like my father. Although I hated the way he treated my mom, I found myself treating my girlfriends in a similar way. I would insult them and put them down. I would try to control their lives. I would even push them once in a while. I hated my-self for this. I would even justify my actions by saying that I would never really physically hurt them, like my dad did with my mom. I eventually got married to my high school sweetheart, Robin. We had a child and named him Paul. I really adored Paul and loved Robin too, although I was often verbally abusive to her. One day, during an argument, I slapped her twice in the face really hard. I was startled. I had never hit a woman before and thought I never would. Right after slapping her, I glanced over at the corner of the room and saw little Paul looking at me with a terrified look. He was weeping quietly. I tried to comfort him, but he ran away before I could get to him. Paul was nine years old. At this moment I realized I needed help. 

I moved out of the house and eventually divorced Robin, but I was determined not to make the same mistakes that my father made. I enrolled in a program for abusive men, which taught me how to stop my violence and start taking responsibility for my abusive behavior. I made a commitment to become a different man and never resort to violence and abuse again. It was a difficult process, but I eventually was able to let go of my old abusive patterns. 

After a year of divorcing, I met another woman, Martha, and eventually married her. I was able to remain non-abusive and create a relationship based on true love and respect. I had another baby with Martha, a girl named Jennifer. 

Meanwhile, I continued to see Paul regularly, but things didn’t seem to be going very well. I often talked to him about the past, not to be like my father. I told him about my involvement with the Batterer Intervention Program. I told him that I changed and would not be abusive any more. I even tried to apologize about my past abuse, but Paul seemed to continue to be very angry with me. 

I did not know what to do. I contacted the Batterer Intervention Program to get help and was referred to a therapist that worked with men who had been abusive. It was during these therapy sessions that I began to understand that Paul needed much more than a simple apology. He needed for us to slowly rebuild the broken trust. He needed to tell me how it felt to grow up in an abusive household. He needed me to be accountable and able to listen and validate his anger. And he needed to do all this on his own terms. 

With the help of my therapist, I wrote a long letter to Paul. In this letter, I told him that I loved him and that I wanted to heal the relationship between us, if at all possible. I said I knew that it was going to be a very slow and painful process for both of us. I attempted to take full responsibility for my abusive behavior and acknowledged that it had been wrong and very damaging both for Paul and Robin. I said that I was doing my best to be a better father and that I was now in an abuse-free relationship. Finally, I wrote that it was up to him to accept my invitation to repair the relationship and that I understood if he instead did not want to see me ever again. 

As difficult as it was to write and send this letter, it was only the beginning of the reparation process. Paul has accepted my invitation, but it has taken many years to rebuild the trust and start the healing. There have been many painful moments, like when Paul told me that he was resentful and jealous of my relationship with my new wife and daughter (Note: The recorded version incorrectly says “son”). “Why couldn’t you have renounced violence when you were still at home?” he asked. Or when he announced that I had ruined his life and decided not to see me for about a year. 

I had to learn to be extremely patient and accept rejection and anger from Paul. It was part of my accountability to him. I had to respect his limits and his own timeline for repairing. I had to sit down and listen to his reproaches and his grief about the past more times than I can remember. And every time, I had to reassure him that I understood the extent of the damage that I caused to him and his mother. I also had to go through a similar process with Robin. I could not have done all of this without the ongoing support of my therapist, family and friends. 

Paul is now an adult, married and with two children. For a while, he had to struggle with his own emotionally abusive behavior. This was very hard for me to see, since I felt responsible for teaching him to be that way. Fortunately, he was able to stop the cycle of abuse before it permanently damaged his relationship with his wife and kids. Nowadays, Paul and I often see each other. I love to be a father and a grandfather. 

Once in a while, Paul still needs to talk about the past and I need to always be open to listen to him and validate his experience. I understand that some of the wounds of the past still need more healing, even after so many years. I also know that many other wounds have become scars. They have healed, though they will never be totally forgotten. 

LA HISTORIA DE MIGUEL ANGEL

Me llamo Miguel Ángel y tengo 52 años. Soy hijo único y me críe en una familia abusiva. Mi padre criticaba todo el tiempo a mi mamá. La insultaba y la humillaba delante de mí. Cuando era chico, varias veces vi a mi padre darle palizas a mi mamá. Un día, cuando tenía como nueve años, traté de detenerlo y mi papá me empujó bien fuerte. Se me puso toda la espalda morada. Esa fue la única vez que mi padre me mal-trató físicamente. Poco después de esa pelea, mi papá se salió de la casa y nunca regresó. Yo me quedé muy triste.  Mi padre no fue abusivo conmigo. De hecho, me trataba con cariño y respeto. Cuando tenía dinero, me sacaba al cine o me compraba ropa y hasta juguetes. Después de que se separó de mi mamá, me siguió viendo y tratando bien, pero hay algo que siempre me molestó: El nunca quería hablar de cuando maltrataba a mi mamá.

Entre más crecía y maduraba, más sentía la necesidad de platicar con mi papá sobre el pasado. Pero cada vez que trataba de sacarlo a colación, él trataba de cambiar el tema. A veces decía que lo que pasó, pasó. Otras veces, se negaba a admitir que había sido abusivo o insistía que el maltrato no fue gran cosa. Y al mismo tiempo, continuaba criticando y hablando mal de mi madre.

Al llegar a la adolescencia, ya no pude aguantar más. Decidí dejar de ver a mi padre hasta que estuviera dispuesto a hablar del pasado. El no podía entender mi decisión porque pensaba que era un buen padre. Me decía que mi actitud lo estaba dañando y me echaba la culpa por la separación.

Los años siguieron pasando y mi papá y yo nos veíamos bien poco. Cuando nos encontrábamos, la verdad, era una experiencia dolorosa para los dos. Yo no lo dejé de presionar para que tomara responsabilidad por el daño que le hizo a mi mamá. 

Pero él continuó negándolo. Este asunto nunca se resolvió. Mi padre falleció hace más de un año, sin haber nunca intentado sanar nuestra relación.

Cuando empecé a salir con muchachas, comencé a portarme igual que mi padre. Aunque aborrecía la manera en que él maltrató a mi mamá, yo trababa igual a mis novias. Las insultaba, las humillaba. Trataba de controlar sus vidas. De vez en cuando, hasta les daba un buen empujón. Luego me sentía bien mal, pero justificaba mis acciones pensando que nunca les iba a pegar, como mi papá hacía con mi madre.

Al terminar la escuela, me casé con mi noviecita, Ramona. Tuvimos un bebé y lo bautizamos Pablo. Yo adoraba a mi Pablito y, la verdad, a la Ramona también, aunque seguido le decía malas palabras. Un día andábamos peleando y la golpeé bien fuerte en la cara. Hasta yo me sorprendí. Nunca antes le había levantado la mano a una mujer y jamás pensé que lo haría. Justo después de pegarle, vi a Pablito en una esquina del cuarto. El me miraba aterrorizado. Estaba llorando en silencio. Yo traté de abrazarlo, pero se me escapó y no pude atraparlo. Pablo tenía nueve años. En ese momento, me di cuenta que necesitaba ayuda. 

Me salí de la casa y como al año, me divorcié de Ramona, pero no quería caer en los mismos errores que cayó mi padre. Me metí a un programa para hombres abusivos, donde me enseñaron a parar mi violencia y a tomar responsabilidad por el daño que le hice a mi familia. Me comprometí a ser un hombre nuevo y a nunca volver a ser violento. Fue un proceso bien difícil, pero eventualmente pude dejar de ser abusivo y controlador. 

Como un año después de divorciarme, me enamoré de otra mujer. Se llamaba Marta y no tardamos en casarnos. Mi relación con Marta estaba basada en amor de verdad y en respeto mutuo. Por primera vez, pude relacionarme con una mujer sin hacer uso del abuso o la violencia. Después de un par de años, tuvimos una bebé y la bautizamos Sandra. 

Al mismo tiempo, seguí viendo a mi hijo Pablo regularmente, pero las cosas entre nosotros no andaban muy bien. Para no ser como mi padre, traté de hablar con él sobre mi pasado abusivo. Le conté sobre el programa para hombres abusadores. 

Le prometí que había cambiado y que nunca volvería a ser violento. Traté incluso de disculparme por el daño que le causé a mi familia, pero Pablo seguía enojado conmigo. 

La verdad es que yo no sabía que hacer. Volví a llamar al pro-grama para pedir consejo y me refirieron con un terapeuta que, según ellos, sabía de estas cosas. Este señor me ayudó a comprender que, a estas alturas, Pablo necesitaba mucho más que una simple disculpa. Él necesitaba que, poco a poco, volviéramos a construir la confianza que yo arruiné. Necesitaba contarme cómo se sentía al haber crecido en un hogar abusivo. 

Necesitaba que yo tomara responsabilidad por lo que pasó y que escuchara y aceptara su enojo. Y además, Pablo necesitaba hacer todo esto cuando él quisiera, no cuando yo lo deseara. 

Con la ayuda de mi terapeuta, le escribí una carta muy larga a Pablo. En la carta, le dije que lo quiero y que, si fuera posible, me gustaría sanar nuestra relación. Le dije que sabía que éste sería un proceso lento y doloroso para los dos. Traté de aceptar toda la responsabilidad por mi violencia y reconocí que me había equivocado y que les había hecho mucho daño a él y a su madre, Ramona. Le conté que estaba haciendo todo lo posible para ser un mejor padre y que tenía ahora una relación libre de abuso. Finalmente, le escribí que era su decisión aceptar o no mi propuesta para reparar nuestra relación y que entendería si él optara por no volverme a ver nunca jamás. 

Aunque fue dificilísimo escribir esta carta, no era más que el primer paso en el proceso de reparación. Pablo afortunadamente aceptó mi invitación, pero nos ha tomado muchos años reconstruir la confianza y comenzar a sanar la relación. 

Ha habido momentos bien difíciles, como cuando Pablo me dijo que estaba resentido y celoso de la relación con mi nueva esposa y con Sandra, mi hija. Me preguntó: “¿Por qué no renunciaste a tu violencia cuando todavía vivíamos juntos?” 

O cuando decidió que yo había arruinado su vida y se negó a verme por más de un año. 

Tuve que aprender a ser bien paciente y a aceptar el enojo y el rechazo de mi hijo. Fue parte del proceso de tomar responsabilidad. Aprendí a aceptar sus límites y a seguir su ritmo de reparación. Tuve que sentarme y escuchar sus reproches y su dolor sobre el pasado muchas, muchísimas veces. Y cada una de esas veces, le tuve que asegurar que entendía qué tanto daño le causé a él y a su madre. Además, tuve que pasar por un proceso similar con Ramona. La verdad es que no pude haberlo hecho sin la ayuda de mi familia, mis amigos y mi terapeuta. 

Pablo ya es todo un hombre, casado y con dos hijos. De pronto, él también tuvo que bregar con su propio abuso emocional. Eso fue bien difícil para mí porque me sentí responsable de haberle enseñado a maltratar a las mujeres. Pero, por suerte, Pablo pudo romper el ciclo de violencia antes de haber dañado permanentemente a su familia. 

Hoy en día, Pablo y yo nos seguimos viendo. Me encanta ser su padre y el abuelo de sus hijos. Y de vez en cuando, Pablo todavía necesita platicar del pasado y yo siempre estoy dispuesto a escucharlo y a apoyarlo. Yo entiendo que hay heridas que no han sanado del todo, a pesar de tantos años. También sé que otras heridas se han convertido en cicatrices. Se han curado, pero quizá nunca lleguemos a olvidarlas. 

Lesson 31
Celebrating the Family

Celebrando la Familia
Purpose
The focus of this final session is celebrating family. After all the hard work and investment, it’s important to take time to play and enjoy oneself.  In addition, this class brings into focus the importance of family customs and traditions. In this fast-paced society, it becomes imperative that families build into their routine, positive traditions and customs. It is important these be based on integrating the parent’s traditional culture, and also incorporates elements that can relate to and involve the children’s more western ways.

Thank the participants for their participation in planning and preparing food, activities, etc., for the celebration.

Finally, it is imperative that families have an opportunity to continue their growth by joining support groups or extended familia circles.

Objectives
· Participants will recognize the key elements of family ceremonies and traditions and their purpose.

· Participants will be able to articulate the meanings of the Face and Heart / Cara y Corazón philosophy.

Materials and Equipment
Class
 



Roster

Sign-in Sheet

Name Tags

Colored Markers


Refreshments

Flip Chart Taped music

Paper/Pencils

 
Handouts
12-A
Circle of Friendship

12-B
Handout Certificates of Completion

CONOCIMIENTO
Welcoming
Welcome families.

Review Movimiento activity and check to see how families did with the family communication process. Deal with questions and/or dilemmas.

ENTENDIMIENTO
Share with families that there are two other things that help to keep families balanced: ceremonies and traditions and supportive friends and family members.  Invite family members to write the names of four people in their lives who generally are supportive of them.  If a person has difficulty naming four, offer yourself as a supportive person.

INTEGRACION
Share with families that ceremonies and traditions are very important elements in keeping families strong. Traditions and ceremonies give us strength during difficult times in our lives they help us when we feel down.

On the board, write:

Family Meal  



Family Fun

Tell participants that it is important for a family to all eat together, and play at least one time a week.  Ask families to spend a few minutes to discuss and decide on when and how they will do this.  Have families share their plans. They may also share other traditions and customs that the family practices.

MOVIMIENTO
Giving Thanks

One important tradition is that of being thankful and expressing it.  Have everyone stand in a circle and, one by one, share one thing they are thankful for about their families. Facilitator(s) should do the same. It is easier for some participants to share if they can complete the sentence:

“I'm thankful for my family because of...”

Share information regarding support groups or the support services available.  Conduct a graduation ceremony or discuss the date and time of the graduation ceremony.  

Closing

End class with a small celebration.

Integracion

Lesson 32

Tortilla de Mi Vida

Purpose

In the history of indigenous peoples of the Americas MAIZ is very sacred and from this element came the life sustaining food of tortillas.  In this teaching participants are asked to reflect and choose what they value in their lives.

Conocimiento


Share with participants that in every culture are life-sustaining foods such as tortillas.  Give brief history reinforcing the sacredness of tortillas for indigenous people of the Americas.  Pass out “Tortilla de Mi Vida” handouts.  Have participants select the 4 persons they value in their lives today and to write one in each quadrant.  Have participants tear handouts into four quadrants pieces; then one by one have them eliminate one piece at a time until one piece remains.

Entendimiento


Have participants go around and share the one piece that they have chosen to focus on and why it is they value their choices.

Integracion


Select one person (up to three) and ask them to share what it is that we would see them do constantly that would readily reveal that they value that person/thing?  Now select one (up to three) and ask them if it is true that they value that person then what would never see them do?

Movimiento


Have participants reflect on what they need to do in order to make their actions follow their value?

Review and close session.

Circulo de Valores (Circles of Values)

Purpose

This lesson is reinforcement to the “Tortilla de mi Vida” lesson as a way of committing to the values they have chosen.

Process

Conocimiento

Review with participants the four persons they have identified that they value in the last session “Tortilla de mi Vida” teaching.
Entendimiento

Pass out bead material and have participants select a bead color and eight beads for each of the persons they have chosen to value.  The facilitator should demonstrate the bead making process.  Have participants think about the person they selected as they are putting the respective bead color on the necklace.

Integracion

Go around and have the participants share their necklace and what they reflected in reference to the valued person/s while making the necklace.

Movimiento
Ask participants to prepare to go home and share with those “valued” persons they are being selected and why you chose them. 

Close session.


Lesson 33

MASCARA (MASK-CARA)

Purpose:

This is a 4 session process whereby the participants begin identifying and facing their fear/shame based issues and at the same time identifying their life dreams/wishes.

Materials:


Mask making material, Vaseline, water, face wipes, paints, markers, Elmer’s glue, paper.

Process:

CONOCIMIENTO:


Share with participants that living in this society it many times forces us to behave or react a certain way in order to fit in thus putting on a mask. Also boys are raised not to cry and must many times mask their true hurt or confusion. By participating in this traditional healing/growth teaching participants will begin to acknowledge the inside and outside of their life struggle.

ENTENDIMIENTO:

Participants will be guided through the development of their mask (1st Session)

At next session participants should share their masks with each other while acknowledging whom in their family they resemble. As participants share their reflections have them paint their masks.  (1st Session)

INTEGRACION:

Participants will be asked to reflect on what they are afraid or ashamed of, in their present or their past. Have them write these words on pieces of paper and paste on the inside of their masks.  Instruct participants that these are the things they must accept and face in their lives or they will continue to be stuck in their fear/shame.

(1st Session)Participants will be asked to write on pieces of paper their life dreams and wishes and paste them on the outside of their masks.

MOVIMIENTO:
Have participants reflect on their masks and what has resulted in their lives because of their fear/shame. Then have them share what they need to do/not do in order to realize their wishes/dreams.   
 

Lesson 34

EL ALTAR

Purpose
This teaching allows the participants a traditional way of realigning themselves based on the teachings they have learned thus far.  It allows them to also draw on the spiritual strength of their family, culture and men in the circle to stay centered especially in those difficult times in their lives.

CONOCIMIENTO
Share with participants that in the traditions of the ancestors that all families had an altar in their house.  Get feedback as to the reasons why.

ENTENDIMIENTO

Share with participants:  “part of walking a balanced life is knowing who and what you live for but it is, at the same time, being able to ask for help for those thing you struggle with.”  Based on the “Tortilla de mi Vida” teachings have participants reflect of who is the center of their life.

INTEGRACION

On a sheet of paper have participants write the names of people that are the center of their life.   On the other side of the paper have participants write at least one thing they need help with in their life, then go around in a circle and have them share their “ofrendás” (offerings) for the altar.  After they’ve shared their offerings then have them place the items on the altar.

MOVIMIENTO

Invite participants to a next session to bring other ofrendás to decorate the altar.  Close the session.

Lesson 35

CARA Y CORAZON: Family Relations

El Por Que:

This class introduces the participants to the basis of the concepts of Cara y Corazon.  The concept of La Educacion, and the four values of dignidad, respeto, confianza, y carino.  The class presents the foundation for strengthening families.  The facilitator should attempt to give realistic, concrete examples for each values of la educación.  

Objectives:

The participants will review the four values pertaining to la educación.

The participants will reflect on childhood experiences related to the four values:

Materials and Equipment:

Class Roster

Sign-in Sheet

Name Tags


Colored Markers

Refreshments

Butcher Paper/Flip Chart

Tape player and music

Handouts:

H-3-1 La Educacion Puzzles, one per participant

Conocimiento:

Welcome participants and applaud them for their continued commitment.  Share the focus of today's class La Educacion, developing relationships with character.

Entendimiento:
The activity introduces the concept and philosophy of Cara y Corazon.

In advance, prepare one puzzle for each participant with La Educacion chart on one side and the word Familiar on the other.  Place each puzzle in a self-sealing plastic bag.

Prior to the activity, remove one piece from each puzzle.  Invite participants to piece together the puzzles.  Each person should have his/her own puzzle.  Allow participants to discover why they are missing a piece of the puzzle (a value).  Discuss what happens when because of violence one grows up missing a piece of the puzzle.  What does it do to relationships?

Lesson 35 Chart

CARA Y CORAZON: Parenting Skills

Integracion

 Reflexiones De Un Domingo:

Invite participants to relax and get in comfortable sitting position.  You will lead then through a guided imaginary exercise, called Reflexiones de un Domingo.

Speak slowly and allow opportunities for reflecting.

Close your eyes and think back to a Sunday morning when you were a young child between five and ten years old.  Where is this house? What does it smell like? What does it feel like? Is it hot, cold, warm?  It's very early in the morning, and you just woke up.  You open your eyes slowly and look around.  What do you see? What does your room look like? It is very dark in the room?  Is anyone sleeping with you? you smell something coming from the kitchen . . . what is it?  You hear sounds.  Where are they coming from?  

Lesson 35 Chart

CARA Y CORAZON: Parenting Skills

What kinds of sounds are they?  Who's making those sounds?  How do they make you feel?  You decide to get up and see what's going on.  Walk throughout your house . . . who's cooking? Who's there?  What are they doing?  And how do you feel in this Sunday morning?

Encourage discussion of the memories each person recalls and be very sensitive and aware that this session may trigger old memories -- some negative and some positive.  

Movimiento
Dignidad and respeto give us a sense of pride and honor in our families, our heritage, and ourselves.  

Write Confianza and Carino under Corazon (See Chart) Confianza and carino give us a sense strength, hope and courage


Finish the class by having each participant share how they can share one of these values with relationships in their life.

Close session.

Lesson 36

Mi Familia, Mi Corazón

El ¿Por Que?

This class builds on the Conocimiento processo.  Participants have the opportunity to re-conocer (know again, or in a different light) their own family.  It is designed to help participants step back and look at the qualities, estilo (style), and ritmo (rhythm) of each member of their familia.  The facilitator attempts to help each participant see and accept a non-judgmental, balanced view of each family member.

Objective:

The participants will recognize differences in their family roles.

The participants will become aware of the perceptions they have regarding family members.

The participants will be introduced to the concept of cargas and regalos.

Materials and Equipment:

Class Roster



Sign-in-sheet

Name Tags




Colored Markers

Refreshments



Butcher Paper/Flip chart

Tape player




Music tape

Handouts:

H-2-1

Reflexiones Del Corazón chart

H-2-2

Young girl/old woman pictures

Conocimiento

Review last sessions teaching on La Educacion character development.

Lesson 36 cont.

Mi Familia, Mi Corazón

Entendimiento:

El Empiezo

Welcome participants and share with them the focus of today’s, Mi Familia, Mi Corazón.

In order to improve a family’s relationships, one must first know and accept who their family is.  Family members all have special gifts, but sometimes in the rush of the day, the gifts are forgotten.  Family members must learn to recognize and celebrate each other’s gifts.

In advance, prepare a chart tablet titled Regalos.  Invite participants to share one lesson they learned from an important person in their life.  Write the lessons on the chart tablet.

As the participants share their lessons with the group, encourage group members to discuss them.  Why is the lesson an important lesson in their life.  Write the lessons on the chart tablet.

As the participants share their lessons with the group, encourage group members to discuss them.  Why is the lesson an important lesson in their life?  How did learning the lesson change them?  Would they like their children to learn the same lesson?   Explain that one of the challenges of relationships is learning to share with others in a good way.

Integracion
Reflexiones del Corazón

This activity is designed to help parents focus on the qualities and personalities of their family members.

Pass out Handout 2-1.  Ask participants to choose any animal they feel they can identify with.  Ask them to fill in the chart with the following information:

	Reflexiónes del Corazón

	Name
	Animal
	Positive attributes

of animal
	What it does when happy
	How does it express fear?

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Lesson 36 cont.

Mi Familia, Mi Corazón

Next, have them fill in an animal for each family member.  Be flexible and sensitive to parent’s language, literacy skills, and levels of openness.  You may want to give an example of what you expect; then, have them fill out the entire chart for one family member.

After everyone has completed the chart information, allow everyone to discuss and explain why they selected their particular animal.  Take every opportunity to point out the positive aspects and make appropriate connections to similarities in human behavior given certain situations.

Examples:  A bird might sing when happy.


        A cat might fight and claw when afraid.

Explain to the group that the skunk “personality” or phenomenon is quite often described in families who are dealing with problems or pain.  The skunk usually refers to the travieso in the family.

The travieso is the child or person who, through their mischievous personality, playfully takes on the pain or “negative odor” of the family refuses to acknowledge.  Like the skunk, the travieso is nocturnal. He/she may sees in the dark and is aware of things the rest of the family refuses to acknowledge.  He/she may see drinking patterns or stress.

The travieso senses danger because he/she has such senses things more keenly.  Like the skunk, the travieso sends danger signals such as yelling, misbehaving, or acting up.  These are warnings that all is not well in the family.

There may be some “skunks” in the group or in the families of the participants.  How do they feel about this character?

Our unique experiences and personalities ritmo y estilo affect the way we see things.

WHERE DOES THIS GO?

Lesson 29 cont.

Integration

La Viejita y La Muchacha
Give each participant a picture of the young girl/old woman (or similar example of more than one image in a picture).  Ask each person what they see.  The different answers will allow you to point out that even when it appears we are looking at the same thing, we may each be getting a different picture.

In our role especially as parents, we face many challenging situations.  Some may be as simple as:

Children talking back.

Children refusing to go to bed.

Children refusing to clean their room.

While others may be as difficult as:

Children staying out late.

Children using drugs.

Children involved in dangerous activities.

These challenges and many more can be handled in many different ways.  Sometimes, in a moment of crisis, parents must step back and look at the whole picture.  Why is the child acting this way?  What other symptoms are there?  What would be the best solutions for the whole family and for the child?  Encourage participants to discuss other situations and how they handled them.  Remind them that not all situations can be handled in the same way with all children, even within the same family.

Have participants take the picture home and share it with their children.  Encourage them to share what they discussed in class.

Review important points learned today:

Everyone has regalos, lessons from our life that can help us in our relationships

An important step in building strong families is knowing and accepting the ritmo and estilo of each person in the family.

Unless all the family works on its problems, a “skunk” will have to carry them.

Everyone can see the same picture or situation differently.

Review and discussion on reflections of lesson.

Lesson 37

Ciculo de la Vida (Circle of Life)

Purpose


In this lesson participants will be exposed to the life lessons that one is supposed to get as a child and the possible consequences of not receiving those lessons.  It will also develop a base for their treatment of their children as fathers.

Process:

CONOCIMIENTO


Introduce participants the concept of the “the circle of life” and the 4 stages of life from childhood through an elder.  Share with them that there is a bridge between each stage and certain lessons at each stage of life that prepare us for the next stage of life.

ENTENDIMIENTO


One by one share with participants the four lessons of childhood taking time to have them explore how children are taught these lessons.

· Acknowledgement

· Purpose in Life (What does it mean to be a man?)

· Values

· Safety/security


Then have participants share what they think happens to a child if he/she does not get these lessons or if they get an imbalanced sense of these lessons.  (They get stuck with that lesson at that age in life).

INTEGRACION


Have participants share how they were thought these lessons and what it did to them? (Possessiveness, jealousy, tantrums etc…) How has this affected their ability to relate in their relationships with partners or children?

MOVIMIENTO


Have participants go home and attempt to practice the lesson of respectful acknowledgement in their relationships.

Close session.

Lesson 37  -   Is this a continuation?   

CIRCLE OF LIFE

EARLY CHILDHOOD

This first phase of development is very significant to a child because it sets the stage for the total Life Cycle. Therefore, the initiation or welcoming of a child during this time is key. A family demonstrates the welcoming by a total love and acceptance of the newborn with everything that he/she brings (smiles, crying, soft skin, and stinky diapers). This includes an acceptance of the child’s style/personality, strengths and difficulties.

The parents’ next task is to help the child feel it has a positive role in the family. This helps give a child a purpose in their family and/or life. As soon as the child is able to actively participate they should be given a role in family processes. Holding, bonding, reassuring, comforting and talking with a child about the “natural” fears that come up helps a child feel secure. Avoiding the use of intimidation as discipline is important to a child’s sense of security.

ADOLESCENCE

A parent that has nurtured and guided a child giving her a positive role in the family, instilling the lessons of la educación, and a sense of security, generally increases the possibility that the child will have a positive adolescence.

Just like early childhood, adolescence, brings the necessity for initiation and acceptance. The difference is that this phase of life brings the beginning of puberty rites. Adolescents must prepare for puberty. Since puberty is a natural process of development, the more naturally a parent handles it, the easier it will be. It is important that parents feel comfortable with puberty and have the confidence and knowledge to find and provide correct information to share with their adolescent. 
Adolescents must also continue with la educación (character development). Socialization and the development of social skills will help an adolescent know how to conduct or carry themselves with others. How parents socialize with others models for adolescents how they should socialize with peers.

Adolescents must also learn how to take responsibility for ones own actions. Youth tend to test reality by being curious about various elements of life. Talking with teens about life’s dangers (drugs/alcohol, violence) and their consequences is imperative. It is easier to openly discuss this topic if parents have maintained open and ongoing communication with their child while minimizing criticism. At the same, time it is necessary to supervise and set reasonable limits for adolescents to ensure they are able to follow the rules.

The end of the cycle begins with the preparation for adulthood. Parents can facilitate the transition by giving adolescents additional responsibility while providing guidance. As adolescents get older and demonstrate the ability to accept more responsibility, they should receive more room to make decisions. In addition, parents should discuss with and prepare the teens for dating relationships and family responsibility.

ADULTHOOD
Adults must work toward becoming teachers, guides and role models by sharing values, customs and traditions. Adults do not need to be ”Perfect” but should continually strive to better themselves and help others in family, community, and personal relationships. This is reflected in the concept of tu eres mi otro yo you are a reflection of me.

Adults must have respeto for themselves, taking care of the mind, body and spirit. Accepting themselves will make it easier to love and accept others.

Adults must also develop the ability to balance their cargas y regalos, to minimize passing their cargas while focusing on sharing regalos with their children.

Finally, through the virtues of self-sacrifice, restraint, and the values of dignidad, respeto, confianza y Cariño people develop an internal sense of knowing when to speak, teach, listen and when to be forceful, gentle and forgiving.

ELDER HOOD

Our elders are very special, as they have walked long roads to get to where they are. They carry many lessons and gifts.

One major gift of elder’s wisdom, comes from the knowledge of the experiences of life. Elders commonly share their lessons through stories or recollections of life events.

The elder is often the carrier of the “greater meaning” or larger picture of the lessons in life. The messages of “what goes around comes around” and “there is a reason why everything happens,” are examples of this gift.

Elders often form “special” relationships with children. Elders wish to give children what they were not able or willing to give during their adult/parent phase.
Finally, elders teach us about patience, slowing down, accepting what life offers, and being thankful for your blessings. As the elderly approach the end of the life cycle, they often have become master teachers who share the lessons of life and its inevitable end.

The life cycle is circular and the more one is able to grasp the lessons of a particular phase, the better prepared they are to deal with the next life phase.

Discussion

· What happens if you get “stuck” at a certain stage in life because of life circumstances (violence, poverty, substance abuse)?

· How do they handle our relationships?

· What do we need to do to heal those word?

Movimiento


Have participants reflect on what they can do to heal their relationships wounds.


Lesson 38

La Familia:  La Danza
Conocimiento:

Begin by explaining that familias (families) are systems like all organisms.  We are all parts of a greater whole.  Animals are part of nature; we also fit into the CIRCLE OF LIFE.  Present the material on the life cycle, the four directions, and the four seasons.  Review the concept of the family as a tree of life.  Use the drawing of the tree of life that has the four states of the life cycle, the four directions and the four season superimposed on them.  Explain that the family is like the tree of life.  The parents are the trunk of a tree, the roots are their history and ancestors (antepasados), the branches are family members and the fruit that it bears are the REGALOS (GIFTS).  The purpose of the tree is to maintain its balance in nature.

Entendimiento:
Describe the family as a system in balance.  Always growing and changing, especially with the four seasons.  Life is not static at all.  Move toward the mobile and demonstrate how delicate the system’s balance is maintained.  Describe the relationship of the life to nature is like the family.  Explain the nature or boundaries and roles of family members play in the delicate balance.  Describe the “dance” of the interaction among family members.  It becomes the family’s rhythm (enmeshment/disengagement), style and/or the family’s song.

Integracion:
Draw a family genogram explaining the role and symbols of the familia; tie the concept into a family tree.  How intergenerational lives are outlined.  Explain how family systems develop normally and functionally within the CIRCLE OF LIFE.


Movimiento:  El Arbol (Genogram)

Using the example of the Arbol, describe that families learn to behave and grow in two major areas:  Pain filled (dysfunctional) vs. balanced (growth oriented).  Families that are pain filled usually attempt to deal with the pain through learned patterns of behavior, including alcohol, drugs, violence, etc.  Balanced families are responsible for the learning of strength, compassion, understanding, and cariño.  Musicians, teachers, leaders, dancers, artists, etc.; may come from balanced families.  Demonstrate and concretely tie in the concept of REGALS Y CARGAS into the family tree.

· Assign them to construct their own family tree.

Lesson 39

Maleness vs. Manhood

Overview


This lesson introduces the significance of being a Hombre con Palabra, differentiating between Maleness and Manhood.

Conocimiento


Follow the first session’s process of greeting and welcoming participants.  Review with participant’s last session’s discussion.  Share with participants the focus of today’s session; Maleness vs. Manhood.

Entendimiento

· Ask participants to reflect on how they learned in growing up and what it was to be a man?

· Where do boys learn what it means to be a man?

· from their family

· from their friends

· from other men in the community

· What happens if you do not have a father around our your father doesn’t help you learn what it means to be a man?

Integracion
· What is the difference between being a male and a man?

· Share with the participants the developmental “Circle of Life”

· As boys and girls go into the 2nd phase of life the fluids in the body change and causes other changes.  We call this puberty. Our bodies change making physically possible for girls to get pregnant and boys to get them pregnant.

· Write the responses on the board.  Contrast, compare and discuss.

· In reference to relationships, sexuality and pregnancy prevention, what is the role as fathers and grandfathers, etc…

· To be good examples of “Hombre Noble” or Hombres con Palabra.

· To guide and teach our children to properly prepare them to deal with these issues.

Lesson 32 cont.

Maleness vs. Manhood

Movimiento

· Share with participants the importance of being prepared and well informed.

· Review the session.

· Remind participants of time and location for the next session.

Close the session

Lesson 40

Balancing and Guiding the Anger
This session continues on appropriately handling your emotions and the role of friends play in helping you or hurting you.

Introduction

· Greet Participants

D. Review with participants the last session and ask if they were able to practice the relaxation methods.

· To participants:  “Today we are gong to talk about the difference between vatos and amigos.  Who knows the difference?’

· Explain that vatos like to “kick it” with you on the block, at the parties, or on the street and they are only interested in you doing that, whether it’s good for you or not.

· A friend is interested in helping you do whatever is best for you in your life to get ahead.

E. Describe a friend.

· Ask participants to describe what qualities are important in a friend.  Write these on the board, them have them complete the sentence “A good friend   is…”

· Ask participants, “What would make you stop being someone’s friend – if they did (what) … ?
F. Dealing with those who are not friends.

-  It’s easier to handle life with friends, but the real thing that can make you get “crazy” is someone who always gets you angry (a teacher, parent, girlfriend.)

-Knowing how to handle your anger is important to succeeding in life.
· Ask participants to think of a recent situation where someone or something really made them really angry.

· Have them share those incidents.
· Have participants now think about what happens to their bodies; how do they 

react when they get really angry.

· Have them share those incidents.

Lesson 40 cont.

· Have participants now think about what happens to their bodies; how do they react when they get really angry:

· Grit their teeth

· Stomach tightens up

· They feel hot and sweaty

· Their body tightens, etc.

· Share with participants the Anger De-escalation process (see supplement here).

· Now share with the group the Stopping Anger from Escalating process.

· Practice with the group.

· Have discussion about how they can use this technique at school, home, etc.

· Review session and close.

ANGER

Anger Escalation Process

CONFUSION

Person and/or situation causes you to feel frustrated or angry.

ANGER

Your body begins to react.

HATE

You begin to act defensively, attacking other people (names/threats)

SELF-HATE

Say things, use physical violence that violates all your intentions.

This will hurt you and your child in the end.

RAGE

Stopping Anger From Escalating

3. Know yourself and what happens to you physically (i.e, head gets hot, chills, stomach tightness) when you start to get upset.

4. Take deep breaths to help you focus.

3.
 If you can maintain yourself, try to clarify the situations.    If not, remove yourself from the situation.

8. In a calm, matter of fact manner, share your feelings.

9. State your opinion on how to resolve the situation.

10. If there is no resolution, attempt to compromise.

11. If there is no compromise, leave the situation an attempt to resolve it later.

Lesson 41

CONFLICT RESOLUTION

  NON-VIOLENT PROBLEM SOLVING

CONOCIMIENTO:

A) El Por que (The Focus):

This class has two intentions. First, is to illustrate how repeated areas of conflict can easily escalate into a violent confrontation that begins by name calling-verbal abuse. The other is that the group members will learn how to have healthy arguments without escalating to another violent stage. 

B) Bienvenidos:

Welcome the group members to the class. Continue supporting and encouraging their efforts to learn to have violence free relationship with their family. Followed by the Check-Ins and the group facilitator’s presentation of the focus of today’s class.

C) Materials and Equipment:

Class Roster


      Sign-In Sheet


      Colored Markers

      Butcher Paper/Flip Chart

                  Tape Player/Music

ENTENDIMIENTO:

The group facilitator will begin by discussing that in intimate relationships there are at times areas that are sources of conflict. These conflicts can escalate very easy into loud arguments and in abusive homes end most of the time in a violent incident. Then the group leader elicits from the group members concrete examples of the areas of conflict in their relationship. Examples that can be used to facilitate discussion are Issues of Money, them coming back home “Borrachos” Drunk, “Infidelidales” (Infidelities), “Familia” (In-laws), “Amistades” (Friends) etc.… List them.

To the areas of conflict the group facilitator then will ask to each of the group members what particular name their partner calls them that really “BURNS” them, list them. Now, ask them what name do they call their partner that they know really “BURNS” them too or they know offends them. 


Lesson 41 cont.

INTEGRACION:

Follow by asking their intentions of name calling during the argument. Noting that many times during the argument or fight “Name Calling” only contributes to escalate the situation from a mere simple disagreement to a violent event (The Ping-Pong effect). Also, that name-calling is the pre-amble to use violence- the objectification, she stops being the partner, the mother of their children and she becomes an object that is easy to batter.

MOVIMIENTO:

The next step is to go around the circle of men in the group and ask them if their partner really means the names they call them, or these are saying in the heat or the argument crossing them out to the positive responses. Same process follows to their name calling of their partners.  This class will end by having the men consider the damage done to their family by the verbal abuse and considering instead alternatives to verbal abuse, or in other words how to have healthy arguments the-To Do’s Vs. the Not To Do’s. (See table below)


The following list is offered as a guide to the group leader to help illustrate how to have healthy arguments with partners. However, the group leader must promote a similar list that it will come from the group members themselves.

Things to do when arguing with partner.   Things to avoid when arguing with partner

	Mutual respect
	Disrespect, verbal abuse, name calling 

	Equal say
	Monologue

	Understanding
	Discounting her saying

	Listening to what partner has to say
	Ignoring partner’s point of view

	Honesty
	Dishonesty

	Patience
	Impatience 

	Temper control: time out
	Escalating argument: Pushing buttons

	Arguing in neutral palaces if possible
	Argue in the most inappropriate places

	Being polite using the words: Please, Thank you 
	Being impolite and rude

	Using I statements: Personalizing the experience
	Blaming her, accusing her

	Orientation to assertion
	Unassertive behavior

	Sticking to the issue
	Avoiding the issue

	Goal oriented
	Argue just to have an excuse to leave the house

	Reaching Mutual solutions
	Impose own opinion only

	Compromising
	Uncompromising

	Sticking to what’s been agreed to
	Breaking agreement(s)

	Good timing: "When is it a good time to have an argument?"
	Argue in the most inappropriate times


Lesson 42

Mi Plan Personal Para Vivir Sin Violencia

         (Serenidad)




            (Valor)

Lo que No Puedo Cambiar:



Lo Que Puedo Cambiar

Obstaculos lo que me esta deteniendo:

Lo que trato de cambiar




Lo que acepto, en vez que

en vez aceptar:





cambiar:

((((  Movimiento

(((( Movimiento

This final phase of the intervention process attempts to take all the lessons the participants have learned and have him acknowledge the cargas that he is accountable for.  At the same time, this is the piece where we ask the participants to ask for forgiveness from those they have hurt.  Also it is imperative at this stage of the process that the participants be well integrated in a “Circulo de Hombres” to establish an ongoing support and reinforcement of these teachings.  Finally, if at all possible, programs should attempt to reintegrate successful participants as co-facilitators or presenters in the community as examples of hombres who have healed and are examples of “Hombres Nobles”. 

Lesson 43

PERDON

Huichol Knot Ceremony

EL POR QUE:  This lesson is designed to asses the ability of the client to forgive himself for the damage he has caused his family.  It is important to help the client sort out the violence that he has inflicted upon his family and the violence that was done to him.  Whether it was at home or during a war torn situation or community experience.   The task at hand to develop forgiveness.  

Assignment:  The men in the group are expected to share what forgiveness will look like.  It is traditional that in the Huichol ceremony, the men tie knots on a leather strip to acknowledge the damage that they have caused or the baggage they are caring with them for that year.  In addition is imperative that the men recognize the pain they have inside and are willing to make amends. 

The Knot Exercise

Letting go of Knots:

Making a commitment to preventing violence in relationships by making amends for damage committed to the familia.

Overview:

To encourage men to talk about their knots, any problems or issues that they may be dealing with.  To hear the men make a commitment to themselves and their families that will help to prevent violence in relationships.

Materials:

Leather rope

The leather knots that were made in the mountains.  Wood to start a fire.

A) If possible, prepare a fire and talk about the significance of fire as something that can warm or that can burn.  Have each participant take a leather strip and tie a knot for each action he has done to harm his family.  They are then asked to tie the final knot as a commitment to stop the violence in all their relationships.

B) When the circle is done have the men, that want to talk about their knots, do so.  Then have a moment of silence for several minutes.  Let them think about their knots.  Before they throw knots into the fire remind them that they are making a commitment to stop violence in their relationships.  When that is done they can throw them into the fire.

C) The session ends by sharing a Prayer of thanks giving.

Lesson 44

Dando Mi Palabra- Living My Word

Dando Mi Palabra/ I Commit,
  

In reference to women: 
I will always________________________________

__________________________________________

I will never_________________________________

__________________________________________

In reference to my children:
I will always___________________________________





_____________________________________________





I will never_____________________________________





______________________________________________ 

In reference to my family:
I will always___________________________________





_____________________________________________





I will never_____________________________________





______________________________________________



  


In reference to myself:
I will Always:
___________________________________





_______________________________________________





I will never:______________________________________





________________________________________________

Lesson 45

DISCULPAS

Por Que:  The client has arrived at a time and place in treatment where he is prepared to handle the initial responsibility for his violence with his immediate family.  The assignment has been to have him think of the violence he has incurred with his immediate family.  The client must have demonstrated emotional fortitude to assume the responsibility of being able to hear from his family members how he has harmed them.  The intent of this lesson is to repair and restore the injustice that has been inflicted on his familia by the client.  

Assessment: The facilitators must prepare the family for this session.  The family must be assured that they will be safe.  The client must agree that he will not become violent with the family no matter what is said in the session.  The family must be evaluated to ascertain if the client has demonstrated that he is able to take time outs.  That he has used the group sufficiently to maintain his own safety.  He is no longer making the spouse and children responsible for his own internal process.  

Assignment: The client has been asked to write a letter of apology only to the family.  He is expected to assume responsibility for his violence and to acknowledge how he has affected his family.  The first step is to have him read the letter of apology to the group initially.  The men’ group then give him feedback about whether the letter is free of a power and control dynamic.  There must be no ulterior motives with the letter writing.  The group then assists the client with what he expects from his family with the letter writing.  Most clients want to be forgiven.  Forgiveness comes later.  This lesson is designed to begin the healing process of accepting responsibility for his violence.  The second step is to have him read the letter to his family in the company of the men’s group.  There must be agreements that the client not expects to be forgiven immediately.  If the family is willing to forgive him, that is a gift (regalo).  But it should not be expected.  He is to only acknowledge his violence and the affect on his family.  He needs to be prepared to hear what his family needs to say to him.  This intervention is crucial because he has controlled his family into not having a voice.  He must be willing to hear what his family has to say to him.  The compadres must assist him in his continued accountability for his violence.  In addition, they will serve as the insurance to the family that he will not re-offend in their presence.

Follow-up: The family needs to be checked in with after this session to assure that there have been no violent repercussions for the intervention. The family must feel that their safety is primary and that the program is concerned about their well being. 

NEED TO ADD 46 – 50 HERE:
46. When we hurt ourselves and others

47. El Fuego/The Fire

48. La Agua

49. Healing

50. Circle of Life, Circle of Wounds

Is this the following section:  Hombres Jovenes con Palabra?

Lesson 51

DESPEDIDA
Conocimiento:  

It is appropriate to bring closure to any experience. Many immigrant families have not had the opportunity to say goodbye, or to bring closure to the life they left behind or prepare in a con-ciente way, the next chapter in their lives.  The intent of this lesson is to help the men bring closure to their healing experience.  This lesson can be utilized in circulo with the men only, or it can also be conducted with the familia of the man leaving the circulo, or multiple familias. This process is always conducted in ceremony.

Entendimiento:  
The person or familia is asked to prepare a dish, food is very important in Latino culture.  Other gifts may be prepared by the person leaving, “El que se despide.”  They are to share with the group why the dish was prepared and how the food or gift is used traditionally to say goodbye.  The person leaving prepares himself to address each of the group members.  The group as well has an opportunity to address the person contribution to the group. 

Integracion:

The person leaving begins by acknowledging his lessons learned in the Circulo and his familia.  He must address how he has been able to integrate the changes in his thinking, feeling, behavior, and spiritual development.  He addresses his compadres personally and the group in general.  The group as well has an opportunity to deal with the hombre’s contribution to the group.  The familia must in circulo, acknowledge the man’s participation in the group, ceremonies, and reflect his growth and healing. 

Movimiento:  

The person leaving this phase of the group gives his Palabra (word)  that he will assist as a compadre in the Circulo de Hombres, mentor a Joven (Youth), or participate in the Stand up Against Domestic Violence and Sit Down and Read to Your Children Campaign, sponsored by the National Compadres Network, or another community activity that prevents domestic and community violence. 

  Hombres  Jovenes Con Palabra

Curriculum Process and Philosophy

It is important for anyone sharing these teachings to recognize the importance of the lessons and the important role that we as facilitators play.  We are, first of all, “examples” of the teachings in everything we do: from how we carry ourselves, to how we connect with the youth, to the offering of our own personal stories and finally with being there as support for the youth.

The curriculum is only a tool, like sage, copal or even a bible:  what we do with it by giving it life with our own passion and personal stories makes it medicine that can then we used to heal and develop.  The more we live each of these lessons ourselves, the stronger the medicine becomes an example of how to use these lessons in day-to-day life.

Therefore to make the teachings as effective as possible one of “our own” life lessons should be shared in each of the sessions that are presented.  This also allows the participants to see an example of the lesson in real life thus making a connection between the lesson, the presenter and participants.

The commitment that is made in you, in the end, it is important to acknowledge for being willing to take on this role of teaching and healing the community.

Hombres  Jovenes Con Palabra

Curriculum  Overview  Outline

INTRODUCTION/ CONOCIMIENTO

Session I

1. Presenter(s) give their names, role in project and personal reason why they do this work.

2. Name of Agency and Program overview

Purpose:  To assist Young Men (and women) to learn the lessons that will help them develop as Hombres Jovenes Con Palabra (Young Men with Word) and help them deal with life and with a specific focus on preventing unwanted teen pregnancy, sexually transmitted diseases, substance use and relationship

           violence.

     3.  Our role is to help develop and protect the community.    

1) For continued funding we need to complete documentation- Explain and Survey.
2) Community Protectors (Mandated Reporters).

      4.   Review program Outline.

PALABARA

Session II
1. The importance of acknowledgement

· Tradition in a family, relationship 

· Effects of not being acknowledged/ or only being acknowledged for negative things.

2. Name

Nickname

Who is in your family?

Hobby/Interests

Animal  

Hombres  Jovenes Con Palabra

Curriculum  Overview  Outline
PUENTE

Session III
1. Cultural history of Palabra

· It brings trust, credibility, credit, respect.

· Effects if raised with adults that don’t have Palabra.

· Example in Presenters own life.

2. Four concepts (Presenters give example for each in their life)

· Keeps his or her word.

· Does not bring harm to others.

· Takes responsibility for actions

· Acknowledges wrong doing

· Takes action to make amends

· Does not hold resentment

· Positive example to others

MALE VS MANHOOD

Session IV                 
1. Discuss the purpose of a Bridge.

2. Share with participants the Circle of Life, childhood, adolescence, Adult, Elder

Participant, student, Teacher, Teacher of Teachers.

3. What is a Childs role in a Family?

· What does a Child need to Grow Healthy and Happy?

·  If a Child is raised with love/hate:  How does it affect its development?

 4.    Important Teachings for Children (La Educacion)

· Acknowledgement (I am Wanted)

·  Respect oneself (Animal)

· Learn to value life (Love)

· Share positive and negative in Facilitators life.

5.   Adolescent Phase

· What kind of Teenager will you be if raised with… love

                                                                                                      … hate

· What kind of Adult do you become?

6. Negative results of being raised with hate.

· Sex                                  

· Drugs                              

· Violence

· School failure

· Self Sabotage

SAFER SEX

Session V
1. Give overview of today’s session.

         What is the difference between a male and a man?

· Male hood is physiological

· Manhood is man that has PALABRA 

2. Who teaches boys about manhood?

3.  What happens if youth have negative teachers about:

· Community Violence

· Drugs

· Sex

· Relationship violence

4.   Male hood development

· What happens in body Development?

      5.
Consequence Cards (Coyote Cards)

· Set up scenario and guide participants through situations.

6.
  Review lesions.

HOMBRE SIN PALABRA
Session VI

     WHEN WE HURT OURSELVES & OTHERS

1. What is a man sin Palabra?

2. You don’t harm your Relationship.

· How do men do this?

· Carries baggage/ Harms others

3. Unresolved Issues

· Physically

>
Domestic/Family violence 

· Emotionally

· Mentally

>
More violence

· Sexually

>
Effects on Children seeing violence in homes

4. Limbic System

5.
Video (Youth D.V.) 

Discussion

Story examples

6.  Law and Domestic Violence

· Remove children

· Men Go To Jail

· Have to go to classes- Anger Management

· Breaks spirit of relationship, between them and their children

7. Review Lessons

Hombres  Jovenes Con Palabra

Curriculum  Overview  Outline
EL FUEGO, THE FIRE

Session VII                                       

1. What is the purpose of a fire?

· Warm you, help feed you, etc.

·  A fire can also burn you.

2. How do you keep a fire going?

3. What kind of Animal are you?

· Happy?

· Afraid?

How do wounded animals act?

4. The result if a child is not given what it needs to grow or is wounded:

· A wounded fire burns others

· A wounded animal hurts others

5. Review lessons

Hombres  Jovenes Con Palabra

Curriculum  Overview  Outline
LA AGUA, THE WATER

Session VIII                                      
1. The Wounded Fire Burns Big.  What happens when trash gets thrown in water, does the water nourish others?

2. What happens mothers (water) are trashed by disrespect or abuse, how do they raise their children?

3. Wounded fires and polluted water many times attract each other. 
4. What happens when you put alcohol or chemicals on big fires?

· Drugs

· Alcohol 

· What it does to our relationships

Hombres  Jovenes Con Palabra

Curriculum  Overview  Outline
LA AGUA, THE WATER, cont’d.

Session IX                                      
5. What do we need to heal: wounded fire or wounded water?

                 Palabra  Principles

1. Acknowledge:  Cargas/Baggage

2. Take action to make amends

3. Do not hold resentment

4. Begin healing Process (Positive Example): See A Road to Healing

WHAT IS THE TITLE?

Session X 

1. Post Test

2. Dando Gracias:

· Give participants opportunity to give thanks for one thing they learned.

3. Acknowledge participants:

· T-Shirts, Etc.

      4.    Give them information regarding ongoing involvement, referral.           

A wounded person hurts self and others.

Males raised physical, mental and hurt others that way.

· Physically-  Fighting destructiveness, relationship violence, risky

sexual behavior.

· Mentally-  Manipulation, lying, cheating

Woman raised emotionally, spiritually, and hurt others that way

· Emotionally-  Moody, depressed, needy, risky sexual behavior

Spiritually-  Suicidal, never satisfied with life hopeless       

Circle of Life

Circle of Wounds









                                                                                                                  
The Road To Healing

Acknowledgement (Conocimiento)

· Acknowledge and accept yourself for who you are

· Acknowledge your regalos (strengths) and cargas (baggage)

· Acknowledge the people important in your life

Understanding (Entendimiento)

· Attempt to understand the pain (violence, alcohol, etc.) and cargas in your life

· Seek understanding of the cycle of pain from one generation to another

· Begin to understand true manhood from false manhood

Integration (Integración)

· Decide what relationships help you keep your PALABRA

· What ways, values, traditions, habits, behaviors should you maintain

· What ways do you need to give up or change

· Search for good teachers and/or lessons that will keep you growing and walking the right path

Movement (Moviemiento)

· Talk about your cargas (pains, struggles) with someone (elders, teacher, relative, counselor) that can help you deal with the issues

· Do healthy things (prayer, exercise, eating healthy) that build your physical, emotional, mental and spiritual strength,

· Surround yourself with positive supportive people

· Follow every day the valores of PALABRA
· Continue seeking knowledge to help you grow

· Commit to helping others
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